
 

 

REALISTIC AND EFFECTIVE PRACTICE AND ASSESSMENT 
SYSTEM 

FOR THE BIBLICAL HEBREW INTRODUCTORY COURSE 
 

Rahel Halabe 
 

      ABSTRACT 
An introduction to Biblical Hebrew (BH) and its accompanying practice and 
assessment system should enable students to independently access straightforward 
original biblical texts by the end of the course. Though demanding, such a course 
is shorter, and its objectives are different than those of Modern Hebrew courses. 
The practice and assessment system described here reflects a rigorous but realistic 
curriculum, which gives priority to proficiency over linguistic competence and 
teach grammar as a vehicle for comprehension rather than as an end. It draws 
from pedagogical principles developed for the acquisition of modern second (or 
additional) language only to the extent they are relevant for the teaching of a 
classical language and when adapted to it. Among the principles guiding this 
practice and assessment system in the BH introductory classroom are: learning 
language in context, learning through massive exposure to authentic text, 
preference for identification over production, reinforcement of familiarity with the 
most frequently occurring vocabulary and grammar, and attempts to reduce the 
affective filter. The application of such principles in graded translation exercises 
and detailed parsing charts, as well as in exams and quizzes, will be demonstrated. 
Also, a method for using biblical texts to create practice and assessment materials 
for different stages of the course is proposed, while considering issues such as: 
distribution of various grammatical elements in the text, didactic layout, and the 
use of ‘tools’ and lexicon. 
 

INTRODUCTION 

The question of how the basics of Biblical Hebrew should be taught involves 
issues such as the order in which grammatical  topics are presented, the 
depth to which grammar is taught, the presentation style (traditional frontal 
or interactive), as well as what type of practice best supports students’ 
learning, and how their achievement should be assessed. In this article, I 
discuss the latter two issues, and occasionally touch on  the others. The 
examples are drawn from the Hinneh textbook (Halabe 2011) and the 
additional unpublished material (i.e., exams, quizzes) supplementing it. 
These examples reflect the practical objectives of the curriculum: enabling 
students to independently read texts of different genres, which are complex 
in content but grammatically straightforward, by the end of the introductory 
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course, as well as, demonstrate their comprehension by producing sound 
translations of these texts. 
    Creating this curriculum was inspired by several relevant fields: learning 
theories (Feuerstein et al., 1981), functional grammar (Halliday 1993) and 
pedagogical grammar (Halabe 2008). Also, it was informed by the extensive 
research in modern additional  language 1 acquisition and its resulting 
progressive pedagogies and innovations2. However, it is important to 
emphasize that these literatures and methods, as beneficial as they are for 
teaching modern languages, are not all necessarily suitable for teaching 
classical languages. A major objective of teaching a modern additional 
language is communication, (understanding what is heard and read, as well 
as, responding in speech and writing), while the main objective of teaching a 
classical language like Biblical Hebrew, is limited to reading and 
comprehension. In the former, the ability to write well, speak fluently, and 
read high level original, un-adapted texts is a long and slow process. 
Advanced modern language students may meet such expectations only after 
many class hours 3. In the latter, students are expected to access highly 
sophisticated ancient texts by the end of a much shorter introductory course4. 
Therefore, Biblical Hebrew (BH) introductory curricula and their 
complementing practice and assessment systems should be planned 
economically while seriously considering time constraints. When developing 
the Hinneh curriculum, I carefully looked for what could be drawn from 
both the rigorous, linguistically and competence oriented academic methods 
used in the teaching of BH (i.e., Lambdin 1973, Kittel et al. 1989, Kelley 
1992) and the more practical, proficiency oriented methods used for the 
teaching of Modern languages. I chose what I deemed to be the golden mean 
in order to impart the basics of Biblical Hebrew, and achieve the above 
mentioned practical objectives. 
    In order to plan the practice and assessment tools for a BH introductory 
course, instructors should acknowledge what is to be realistically expected 
from students. In other words: what can they learn and practice as well as 
what level of comprehension can they demonstrate in the given limited time 
period? The principles that guided me were:   
- giving priority to proficiency (skills) over linguistic competence 
(theoretical knowledge of grammar). In other words, using grammar 

                                                    
1 second or foreign language.   
2 e.g., immersion (ulpan), Total Physical Response (TPR), culture based learning , to list a few.  
3According to syllabi of 6 ulpan levels of Rothberg International School, The Hebrew University of 
Jerusalem https://overseas.huji.ac.il/hebrewlevels, about 560 class hours are required to complete up to 
level 4 (low-advanced) in which students start reading authentic un-adapted texts. 
4 about 150 class hours. 

https://overseas.huji.ac.il/hebrewlevels
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knowledge as a vehicle, leading to comprehension, rather than an end in 
itself; 
- learning in context; 
- providing a large amount of scaffolding through various aids (i.e., 
frequently occurring vocabulary lists, color coding, didactic layout, easy to 
access lexicon);  
- grading of authentic texts used for teaching, practice and assessment; 
- focus on form identification and analysis rather than on creation and 
production. 
These principles informed the practice and assessment tools created for 
Hinneh as well as others created to complement the program. Thus, right 
from the beginning, the exercises (with their various aids, which will be 
discussed below) facilitate the reading and comprehension of graded 
authentic texts. Moreover, students are expected to learn the various 
paradigms, but are not required to reproduce them with complete vowels; 
they are not asked to assign vowels to Hebrew words or texts; they are not 
expected to speak BH5 or translate English sentences into Hebrew; finally, 
they are certainly not expected to demonstrate competence in theoretical 
grammar rules.   
 
INPUT 

Input consists of authentic language samples together with practice material 
which is accessible to the students. According to the Input Hypothesis 
(Krashen 1982) second language acquisition requires input which is 
- interesting (meaningful),  
- natural (authentic) 
- comprehensible6.  
This hypothesis offered for the acquisition of modern languages may still 
apply to a large extent to the learning of classical languages. However, it is 
admittedly not always easy to find meaningful authentic biblical passages 
that are also comprehensible and compatible with different stages of a 
graded introductory program. This is why some BH textbooks resort to 
offering only, or mostly, artificial sentences as examples and practice 
material tailored to the grammatical subject presented. Unfortunately, this 

                                                    
5 Artificial Hebrew ‘conversations’ are offered in the first half of Hinneh, Volume Aleph. They are meant 
to demonstrate new grammatical concepts when read aloud in class. Replicating them as actual 
conversations is suggested only as an option, if time allows, and to help lighten the atmosphere and reduce 
possible initial apprehensions of what may be perceived as a difficult course. 
6 In the context of learning a classical language, the notion of comprehensible input should include various 
study aids and practice tools.     
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practice often results in contrived language and uninteresting content. In 
contrast, students reading original passages right from the beginning greatly 
appreciate and feel rewarded by a more meaningful experience. A 
curriculum in which presentation of grammatical subjects  is well sequenced 
- taking both frequency and ‘learnability’ into account - allows for level-
appropriate passages to be presented more easily. Such passages can 
demonstrate not only the currently taught grammatical topic, but often 
contain previously learned topics, thus offering more opportunities for 
review and consolidation. As the course progresses, the growing of 
vocabulary and of variational and developmental grammatical subjects7 
makes the task of finding suitable and meaningful authentic passages 
progressively, and sometimes surprisingly, easier. The following two 
translation exercises demonstrate the three features conducive to effective 
learning according to Krashen’s input hypothesis. These exercises are 
offered after the basics (i.e., possessive suffixes, verbless clause, construct 
chain, prepositions) have been learned, and before the verb has been 
introduced.  
 

 
 
And he charged the first one, saying 
“When Esau my brother meets you and 
asks you, saying 
______________________________ 
______________________________ 
you shall say,___________________ 
______________________________ 
______________________________ 
(Genesis 32:18-19) 

 Ya'aqov is talking to his servants, to 
 prepare for his meeting with Esav. 
 

 וַיְצַו אֶת הָרִאשוֹן לֵאמֹר
ו אָחִי וּשְאַלְךָ לֵאמֹר"    כִי יִפְגָשְךָ עֵשָֹ

ה...  'לְמִי א  תָּ
נֶּיךָ   ' וּלְמִי אֵלֶּה לְפָּ

 לְעַבְדְךָ לְיַעֲקֹב  ָ וְאָמַרְתּ
ה הִוא ו...מִנְחָּ  לַאדֹנִי לְעֵשָֹּ

 "  וְהִנֵה גַם הוּא אַחֲרֵינוּ'
 יט(-)בראשית לב, יח

1 

 
 

 
(Judges 19:19) 

ן גַם מִסְפּואֹ יֵשׁ לַחֲמוֹרֵינוּ  בֶּ  וְגַם תֶּ
יַיִן יֶּשׁ לִי  ם וָּ  וְגַם לֶּחֶּ

יךָ  דֶּ ךָ וְלַנַעַר עִם עֲבָּ תֶּ  וְלַאֲמָּ
ר בָּ ל דָּ  )שופטים יט, יט( אֵין מַ   ְחְסורֹ כָּ

2 

                                                    
7 Nunan (1994) distinguishes between ‘developmental’ grammar items that emerge from one another and 
occur in a learner's productive repertoire in a set sequence, and ‘variational’ items that can be learned at any 
time. It might be more helpful, though, to determine the nature of the various grammatical systems on a 
continuum, from the more developmental to the least developmental, namely, the variational. Learning the 
Hebrew possessive suffix, for example, depends on familiarity with only a few concepts: person, gender, 
and number. It should be considered much more independent (variational) than the hif'il prefix form of the 
hollow verbs, for example, which requires familiarity with many more grammatical concepts (the above 
three, together with root, stem, root groups, interpretation of the verb on the time line, etc.). There can be 
much more flexibility, therefore, in timing the teaching of the former than of the latter (Halabe 2008).    
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    These authentic biblical texts - the first, taken from a formative patriarchal 
story (Yaàqov preparations to meet with his brother Esav), and the second 
depicting elements of a biblical scene (fodder, donkeys, bread, wine, 
maidservant, servant) - are interesting on different levels. In the first 
example, context conducive to comprehension is offered through an 
introductory note in English, and translation is provided for the parts that are 
beyond-level. In the second example, context is not needed in order to reach 
good understanding. Still, if students are curious, they may follow the 
reference offered and read the complete (morally disturbing) story of the 
concubine in Giv’ah from which the passage is drawn. In addition to its 
contribution to comprehension, authentic context adds relevance to language 
study which cannot be achieved through artificial material. Classes in some 
settings may take advantage of the opportunities provided by the material 
offered to discuss the literary, theological, historical, moral and other issues 
raised by the text. 

 
COMMON VOCABULARY 

    Practice with authentic passages, while focused on the grammar learned in 
any particular lesson, eventually accumulates into massive exposure to the 
common vocabulary in the biblical text. Familiarity with frequently 
occurring vocabulary is important, since a relatively small number of 
common words accounts for a large percentage of the entire biblical text8. 
Hinneh, does not offer a vocabulary list for each lesson; rather, the basic 
vocabulary is provided in the Tool Box volume in comprehensive lists of 
frequently occurring words arranged by categories (nouns, prepositions, 
verbs etc.). Students are expected to use these lists as well as their lexicon 
while working through their translation exercises; in this way, they 
familiarize themselves with commonly occurring biblical vocabulary and 
learn how to look up less common words.. For example, see below parts of 
the frequently occurring noun list 5 out of the 110), and the frequently 
occurring prepositions list (5  out of 22). 

                                                    
8 For example, the 200 most frequently occurring words account for about 60% of the entire biblical text; 
the 1000 most frequently occurring words account for close to 80%, etc. (1983 הרמתי). 
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    Right from the beginning of the course, heavy use of both the Tool Box 
and the lexicon is expected in order to find and interpret common and less 
common vocabulary from the biblical passages studied. Thus, for the above 
two passages, students alphabetically find in the Tool Box:  
- the common nouns, דבר, נער, לחם, מנחה, עבד ,דוןא  
- the common prepositions עם, -ל, אחרי, לפני  
    Less common vocabulary in such authentic biblical passages (here: תבן ,

מחסור, חמורינו, מספוא ) is often encountered, and students learn how to use 
the lexicon early in the course. The lexicon recommended for this purpose is 
the simpler William Holladay's A Concise Hebrew and Aramaic Lexicon of 
the Old Testament (1971).9   
 
GRAMMAR – NOUNS AND PREPOSITIONS 

Grammar too, should be learned and practiced in context. Thus, while 
working on the above two passages, students are expected to use detailed 
parsing charts in order to parse declined nouns and prepositions. These Noun 
& Preposition parsing charts are intended to lead the students to the 
appropriate entries in either the Tool Box or the lexicon and to ensure that 
they take context in consideration. Often, learners can mechanically and 
accurately parse lexemes, but are not able to relate their results to the role of 
the parsed elements in the verse. Therefore, column 4 in both parsing charts 
below inquires:    
To whom/what does the possessive/pronominal suffix refer? 

                                                    

9 If instructors insist on introducing their students to the more challenging BDB lexicon [(1979). The New 
Brown-Driver-Briggs-Gesenius Hebrew and Aramaic Lexicon. Massachusetts. Hendrickson Publishers.], I 
strongly recommend that they do so towards the end of the introductory course.  
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    To answer the questions in column 4 of both parsing charts, students have 
to go from verse to parsing chart, and back. They have to ensure that their 
results in all columns agree (i.e., gender, form, syntactic role in clause, 
tense) and are compatible with the context. Only then can they integrate all 
the information and reach sound understanding and good translation. Parsing 
charts should be considered as scaffolding, supporting students'  
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developing understanding of grammatical concepts and proficiency. They 
may be gradually removed when the analysis process is well internalized. 

 
GRAMMAR – THE VERB 

Similarly, when studying the Hebrew verb, students are assisted by verb 
tools and graded verb parsing charts offered in the Tool Box. Consider the 
following three examples from three different stages: 
 
 

 
 
 

- The first example is offered after learning all of the qal prefix and suffix 
forms, the major qal root groups, and the short prefix form,  
- the second - after learning the hif’il stem,  
- the third - after learning all of the stems - at the completion of the 
introductory course.  
    To help students identify the verbs in such passages the Tool Box offers 
verb paradigms of the seven stems, as well as those of the major qal root 
groups. For example, see the hif’il paradigm: 

 
 
(Genesis 24:20) 

About Rivqah and Avraham’s servant 
ל הַבְאֵר... ץ עודֹ אֶּ רָּ  וַתָּ

יו לָּ ל גְמָּ  וַתִשְׁאַב לְכָּ
 )בראשית כד, כ( 

1 

 
Before I formed you in the belly 
_____________________ 
_____________________ 
_____________________ 
_________________________ 

 (Jeremiah 1:5) 

The LORD to Yermiyahu: 
 בְטֶרֶם אֶצָרְךָ בַבֶטֶן

 יְדַעְתִיךָ 
ם תֵצֵא רֶּ ם  וּבְטֶּ חֶּ  מֵרֶּ
 הִקְדַשְׁתִיךָ 

בִיא לַגויֹם נְתַתִיךָ   נָּ
 
 

 )ירמיהו א, ה(

2 

 
_________________________ 
_________________________ 
Let us  ___________________ 
_________________________ 
_________________________ 
_________________________ 
___________(Exodus 1:9-10) 

 Par’oh to his people: 
 הִנֵה

נוּ צוּם מִמֶּ אֵל רַב וְעָּ  עַם בְנֵי יִשְרָּ
ה לוֹ הָבָה  נִתְחַכְמָּ

ה... ן יִרְבֶּ  פֶּ
 וְנוסַֹף גַם הוּא עַל שנְאֵינוּ 

נוּ   וְנִלְחַם בָּ
לָּה  ץוְעָּ אָרֶּ   י(-)שמות א, ט מִן הָּ

3 
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 Gradually introduced throughout  the course are also frequently 
occurring verbs lists for all of the prefix and suffix forms, imperative, 
participle, and infinitives of the five major stems (qal, nif’al, pi’el, hif’il’ 
hitpa’el). While studying each stem, form, and weak group, students 
carefully color each list (not printed in color in the textbook) according to 
detailed color coding instructions given in the relevant lesson (e.g., pink for 

ה"ל , yellow for נ"פ , green for י"ע& ו "ע ). For example, see below for a 
partial list of the qal prefix form (20 out of 55 verbs): 
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    The colorful results of each list (and eventually, all lists of 5 major stems 
and all forms) allow learners to create the larger picture of the complex 
Hebrew verb system and internalize it. These frequently occurring verbs lists 
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are continuously used when reading passages such as the above three 
examples. 
    The verb parsing chart shown below, leads students to the right entries for 
verbs found in the above example passages in either the Tool Box or the 
lexicon. Here too, students are expected to work thoughtfully, not only 
mechanically, and reflect on the questions asked: 
- Who/what is the subject of the verb (Column 6), 
- Who/what is referred to by the pronominal suffix? [if applicable] (Column 
3), 
- Where is the verb on the time-line? = tense or mood10 (Column 11). 

  

                                                    
10Answers for the various irreal moods need not utilize formal linguistic terms, but such words as: 
command, promise, blessing, possibility, condition, worry, etc., which demonstrate students’ understanding 
of the passage and its context. For the Hinneh way in teaching the biblical ‘tense’ system, see ( 2010חלבה  ).    
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    Thus, with the help of various tools and parsing charts, students can 
integrate their knowledge of grammar and vocabulary, take context into 
account, understand the text, and provide sound translation. 
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ASSESSMENT 

    The three graded parsing charts (nouns, prepositions and, particularly, 
verbs) are also invaluable for instructors, who will find them excellent 
assessment tools. When regularly checking and correcting students` 
translations and their corresponding parsing charts, in homework as well as 
exams, instructors can:   
- monitor students' progress,  
- spot problematic issues and discuss them in class 
- evaluate students work and mark it.    
 
QUIZZES 

    Practice through original biblical texts, together with heavy use of the 
Tool Box reinforces students' familiarity with common vocabulary and its 
different categories (nouns, verbs of the various stems and root groups etc. ( 
This reduces significantly the need for rote memorization and, in turn, saves 
much time and energy looking up vocabulary when practicing and writing 
exams, as well prepares students for studying beyond the introductory 
course. Still, instructors may occasionally choose to construct context-less 
quizzes to ensure that their students are familiar with the frequently 
occurring vocabulary. The following example is taken from a quiz given 
when completing the study of the five major stems in all forms (6 out of 100 
common verbs offered in the quiz).  
 

Translation 
– Infinitive 

only 

Stem Root Hebrew 
Verb 

 

to believe 1 הֶאֱמַנְתִּי  א.מ.ן הפעיל 
 2 שְמֹרְנָה   
 3 בַקְשוּ   
 4 וַיִשָבַע   
 5 אֶשְתַּחֲוֶה   
 6 הוֹשַעְתָּ    

     
     Unlike translation exercises and exams, the expectations from students 
for answering quizzes of this kind are limited. Students are only expected to 
demonstrate their familiarity with common vocabulary and an ability to 
identify it at a glance. In the above quiz, for example, they are asked to 
identify only the root, stem and meaning of each entry (English infinitive), 
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not the person or tense. When writing a quiz, students are not allowed to use 
the lexicon or the Tool Box.  
 
EXAMS 

When drawing to the conclusion of any major stage in the introductory 
course, longer biblical passages than those offered in the textbook may be 
offered for review-practice and in exams. These may be meaningful 
formative passages of any genre, whether narrative texts retelling the 
journeys of the patriarchs, the wandering of the Israelites, and the lives of 
judges, kings and prophets; legal texts, including those related to Shabbat 
and holidays, or  poetic sections from Prophets or Psalms.. The choice of 
content may depend on students’ and instructor's interest, school objectives, 
approaching holidays, topics discussed in related courses etc. Students find 
satisfaction and encouragement when working on longer meaningful texts. 
    When looking for a longer text for review-practice or exam, one should 
try to find a text with a good distribution of the grammatical items recently 
studied and others previously learned. The following method, applied to 
ISamuel 19, is helpful to the instructor when examining the makeup of any 
text and the distribution of its components.   
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    By differently marking the various components, one gets a clear idea of 
the frequency of each grammatical element in the text under consideration, 
and thus how suitable it may be for the specific stage of the course. This can 
be done by: 
- highlighting verbs color coded by stems: qal-yellow, nifàl-green, pi’el-red, 
hif’il-blue, hitpa’el-purple, 
-  encircling possessive suffixes,  
- arrows to declined prepositions and pronouns,  
- bold fonts for construct chains,  
- underlining verbless clauses.   
    Looking at the make-up of the above chapter, one can see that it well 
represents the above mentioned grammatical items, including the five major 
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stems, which appear in different verb forms and root groups. This text may, 
therefore, be suitable for practice and exam towards the end of the 
introductory course. 

Once a text is chosen, it needs further preparation before being offered to 
students. First, it may have to be shortened to fit the time frame available for 
the assignment or exam. However, this should not interfere with the flow 
and cohesiveness of the text. For example, when preparing I Samuel 19 
(originally consisting of 15 verses and 272 lexemes) for an exam, I used 
only 70% (13 verses and 195 lexemes), but kept the narrative flow:  

 
 
To avoid unnecessary obstacles and facilitate analysis and comprehension, 
the text should also be didactically laid out. Didactic Layout ( 1993הרמתי  ) 
presents a text in a more transparent and easier to grasp format. It allows 
efficient use of the limited time available and therefore the reading of longer 
and more interesting texts. 
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Didactic layout, as used here for either shorter or longer passages, could be 
regarded as scaffolding which eventually (beyond the introductory course) 
will be removed. A didactic layout is created in the following manner: 
- complex sentences are broken up to clauses, each in its own line; 
- English notes are added to explain context (mostly for shorter passages); 
- beyond-level parts of text, helpful for context, are not omitted, but rather 
printed in different font with their English translation added; 
- depending on the stage in the course, beyond-level parts of text (not 
essential for context) are removed and replaced by […], 
- familiar forms are added in brackets to words with unusual/difficult 
formation or spelling (for example: (ההוא) דוד נס וימלט בלילה הוא); 
- certain words or elements may be printed in bold or larger fonts for 
emphasis; 
- quotation marks are added; 
 
A text with a good distribution of the required elements, may be didactically 
laid out and made compatible with various stages in the course. Thus, for 
example, the above text may be used each time with fewer grammatical 
elements omitted, and more text left untranslated. The following are the 
same four verses (excerpt of the 13 above verses) didactically laid out for 
three different learning stages11: 
a. After all the basics (e.g., the verbless clause, noun, possessive suffixes, 
preposition, construct chain)  have been learned, and before the verb has 
been introduced: 
 

ל' רוּחַ ה וַתְּהִי 1 ה אֶּ עָּ אוּל רָּ  שָּׁ
 ...וְהוּא בְבֵיתוֹ 
דוֹ   וַחֲנִיתוֹ בְיָּ

 בְיָּד מְנַגֵן וְדָוִד

And __________was____________ 
_____________________________ 
_____________________________ 
And David was playing __________  

 ו   יְַבַקֵש שָאוּל לְהַכוֹת  2
וִד וּבַקִיר  בַחֲנִית בְדָּ

אוּל וַיִפְטַר  מִפְּנֵי  שָּׁ
 הַחֲנִית בַקִיר וַיַךְ אֶת

 (הַהוּא(בַלַיְלָּה הוּא  וְדָוִד נָס וַיִמָלֵט

And Saul sought to strike 
_____________________________ 
but he slipped away ____________  
And he struck__________________  
And David fled and escaped_______ 

וִד וַיִשְלַח שָאוּל 3 ל בֵית  דָּ  מַלְאָכִים אֶּ
רב לְשָמְרוֹ וְלַהֲמִיתוֹ      ַבֹקֶּ

וִד וַתַּגֵד  … אִשְׁתוֹ  מִיכַל לְדָּ
 נַפְשְׁךָ הַלַיְלָּה אִם אֵינְךָ מְמַלֵט אֶת

ה  ר אַתָּ חָּ  מוּמָתמָּ

And Saul sent _________________ 
to watch him and to kill him ______  
And Michal ______ said ________ 
Unless you save _______________  
__________________will be killed. 

                                                    
11 Please note: actual translation exercises are offered to students in a much clearer fashion than the way they 
appear here due to space limitations. 



HHE 17 (2015)                                  Halabe: Realistic and Effective Practice 
 

149 
 

 בְעַד הַחַלוןֹ אֶת דָוִד וַתֹּרֶד מִיכַל 4
 וַיֵלֶךְ וַיִבְרַח וַיִמָלֵט

And Michal let David down_______  
And he went, and he fled, and he 
escaped 

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                   
b. After the qal prefix and suffix forms with all their major root groups are introduced: 

ל שָּׁ ' וַתְהִי רוּחַ ה 1 ה אֶּ עָּ  אוּלרָּ
 ...וְהוּא בְבֵיתוֹ 
דוֹ   וַחֲנִיתוֹ בְיָּ

 בְיָּד מְנַגֵן וְדָוִד

___________________________
___________________________ 
___________________________ 
And David was playing________  

 יְבַקֵש שָאוּל לְהַכוֹת וַ    2
וִד וּבַקִיר  בַחֲנִית בְדָּ
אוּל  וַיִפְטַר מִפְּנֵי  שָּׁ

ת הַחֲנִית בַקִירוַיַךְ   אֶּ
וִד נָּס    (הַהוּא)בַלַיְלָּה הוּא ... וְדָּ

And Saul sought to strike 
__________________________ 
__________________________ 
And he struck _______________ 
___________...______________ 

אוּל מַלְאָכִים  3  וַיִשְׁלַח שָּׁ
וִד ל בֵית  דָּ  אֶּ

ר לְשָמְרוֹ וְלַהֲמִיתוֹ   בַבֹקֶּ
וִד וַתַּגֵד  …ֹ אִשְׁתו מִיכַל לְדָּ

ת נַפְשְׁךָ הַלַיְלָּה אִם אֵינְךָ מְמַלֵט  אֶּ
ה ר אַתָּ חָּ  מוּמָת מָּ

___________________________ 
___________________________ 
To watch him and to kill him____  
And Michal _______ said ______ 
Unless you save ______________ 
 _______________ will be killed.  

 בְעַד הַחַלוןֹ וַתֹּרֶד מִיכַל אֶת דָוִד 4
ךְ וַיִבְרַח  ...וַיֵלֶּ

And Michal let David down _____ 
___________________________ 

 
c. When almost all of the Hebrew verb system with its five major stems (not the pu’al  
and huf’al) have been learned: 

ל  '  וַתְהִי רוּחַ ה 1 ה אֶּ עָּ אוּל רָּ  שָּׁ
 וְהוּא בְבֵיתוֹ 

 יושֵֹׁב 
דוֹ   וַחֲנִיתוֹ בְיָּ

וִדוְ  ד דָּ  מְנַגֵן בְיָּ

 

וִד  2 אוּל לְהַכותֹ בַחֲנִית בְדָּ ו   ַיְבַקֵשׁ שָּׁ
 וּבַקִיר 

אוּל   וַיִפְטַר מִפְּנֵי  שָּׁ
ת הַחֲנִית בַקִיר   וַיַךְ אֶּ

לֵט בַלַיְלָּה הוּא הַהוּא וִד נָּס וַיִמָּ  (וְדָּ

 

ל בֵית   3 אוּל מַלְאָכִים אֶּ וִדוַיִשְׁלַח שָּׁ   דָּ
ר  מְרוֹ וְלַהֲמִיתוֹ בַבֹקֶּ  לְשָּׁ

וִד    אִשְׁתוֹ מִיכַל וַתַגֵד לְדָּ
 לֵאמֹר 

ת נַפְשְׁךָ הַלַיְלָּה   אִם אֵינְךָ מְמַלֵט אֶּ
ה ר אַתָּ חָּ  (killed) מוּמָת  מָּ

 

וִד בְעַד הַחַלוןֹ  4 ת דָּ ד מִיכַל אֶּ  וַתֹרֶּ
לֵט ךְ וַיִבְרַח וַיִמָּ  וַיֵלֶּ

 

  
    Students, mostly in Jewish and Christian seminaries, who through their 
first language translations are already familiar with the Hebrew Bible and its 
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formative texts, have an advantage when reading such texts in the original 
Hebrew. They already have the outline of such a story and its context in 
mind when trying to decipher it in the original language. Students that lack 
this background may find the content very foreign. They are, therefore, 
advised to read any English translation of the whole chapter from which the 
text was drawn (in our example all of the 24 verses of ISamuel 19, not only 
the 13 offered) before starting their work on the assigned text. On the exam, 
they receive the English translation of the whole chapter on a separate sheet 
to read for a few minutes only, and then hand it back. Now, with a general 
idea of the topic, they can start reading and interpreting the assigned Hebrew 
text. 
    During exams, as during practice, students should be permitted, and in 
fact expected, to use both the Tool Box and the lexicon. This allows them to 
demonstrate their ability to independently12 and efficiently integrate their 
knowledge with the use of these resources, and demonstrate what they know, 
their skills, and their common sense in interpreting the text, culminating in 
their ability to create a solid translation.  Hopefully, they will keep using the 
same strategies while reading the Hebrew Bible beyond the introductory 
course. 
 
REDUCING AFFECTIVE FILTER 

The affective component of learning was seriously considered when creating 
the Hinneh curriculum and its practice and assessment system. Many 
students are intimidated by the Biblical Hebrew course, perceiving it as 
insurmountable or at least difficult. It has been argued that in the process of 
learning an additional language stress and anxiety could act as a filter which 
blocks, or impedes, the absorption of even comprehensible input, and 
prevents learners from effectively attending to it (Krashen 1987). 
Exaggerated expectations, not compatible with the time available, whether 
for the introductory course as a whole or for any specific assignment, may 
cause stress and create filters that obstruct learning and good performance. 
While designing practice and testing material for the introductory level, 
instructors should therefore avoid, or reduce to minimum, unnecessary 
requirements such as: 
- recreation of paradigms with vowels; 
- English to Hebrew translation exercises; 

                                                    
12And yes, I would like to emphasize, that ‘independently’, as far as I am concerned, means: with the help 
of such aids.   
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- memorizing vocabulary with no context;   
- text layout lacking transparency;  
- prohibiting use of lexicon and tools during exams. 
    The goal is not only to reduce stress, but also to allow students to 
concentrate on what is important at the introductory level: building their 
proficiency and confidence in accessing straightforward biblical texts. 
Moreover, reduced stress frees up time and energy to deal with longer and 
more challenging texts. 
  
CONCLUSION 

The practice and assessment system for the introductory level described in 
this article reflects realistic, but high expectations. It fosters students' 
independence when reading and interpreting complex but straightforward 
biblical texts. This system also allows the instructors to get a clear picture of 
the students' progress, their understanding of the material learned, and the 
quality of their interpretation work.  

  



HHE 17 (2015)                                  Halabe: Realistic and Effective Practice 
 

152 
 

BIBLIOGRAPHY 

Feuerstein, R., Miller, R., Hoffman, M., Rand, Y., Mintzker, Y. & Jensen, 
M. R. (1981). Cognitive Modifiability in Adolescence: Cognitive 
Structure and the effects of Intervention. The journal of special 
education. Vol. 15/No. 2. 

Halabe, R. (2008). Ancient Languages are Still Around, But Do We Really 
Know How to Teach Them? SBL Forum: 

     http://sbl-site.org/Article.aspx?ArticleID=756 
-  (2011). Hinneh – Biblical Hebrew the Practical Way. Jerusalem: The 

Hebrew University Magnes Press. 
Halliday, M. A. K. (1993). An introduction to functional grammar. London: 

Edward Arnold.   
Kelley, P. H. (1992). Biblical Hebrew, an introductory grammar. Grand 
     Rapids, Michigan. William B. Erdmans Publishing Company. 
Kittel, B. P., Hoffer, V., Wright, R. A. (1989). Biblical Hebrew. New Haven  
    and London. Yale University Press 
Krashen, S. D. (1982). Principles and Practice in Second Language 
    Acquisition. Oxford. Pergamon Press.  
Krashen, S. D. (1987). The Input Hypothesis: Issues and Implication.  
    London & NY. Longman.  
Lambdin, T. O. (1973). Introduction to Biblical Hebrew. London. Darton,  
    Longman and Todd Ltd. 
Nunan, D. (1994). Linguistic theory and pedagogic practice. In Odlin, T.     

(Ed.), Perspectives on Pedagogical Grammar (pp. 1-22). Cambridge:   
Cambridge University Press. 

(. הבנת הנקרא בסידור ובמקרא. ירושלים. המחלקה לחינוך 1983הרמתי, ש. )
 .תורניים בגולה של ההסתדרות הציונית העולמית ולתרבות 

אביב. הוצאת -. תלבראשית –טִפּוּחַ הבנת התורה (. הנחיות למורים. בתוך: 1993) -
 ספרים 'יבנה' בע"מ

   עברית. דוברי   שאינם  לתלמידים  במקרא ה'זמנים'  הוראת  (. 2010)  ר. חלבה, 
  26-3, עמ' 97, גליון הד האולפן     

http://meyda.education.gov.il/files/AdultEducation/EdAulpan97/3_RAHEL_
HALBA.pdf 

 

http://sbl-site.org/Article.aspx?ArticleID=756
http://meyda.education.gov.il/files/AdultEducation/EdAulpan97/3_RAHEL_HALBA.pdf
http://meyda.education.gov.il/files/AdultEducation/EdAulpan97/3_RAHEL_HALBA.pdf

