
ÌÈÈÈÚ‰ ÔÎÂ˙
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Ô‰Î Ô˙ÂÈ13 ‡Â·Ó

Â˙·˘ÁÓÂ ÂÎ¯„ :˜ÊÂ¯ Ï‡ÎÈÓ

¯˘ËÈ„ ÔÂ¯‰‡27 ˙ÈÚÂˆ˜Ó ‰ÈÙ¯‚ÂÈ· :˜ÊÂ¯ Ï‡ÎÈÓ

ÔÊÈÈ‡ „ÏÂ¯‡45 (¯Èˆ˜˙) "˙È¯· ÈÈÁÏ ÍÂÈÁ‰Â ÌÈÎ¯„ ,ÌÈÂÂˆ"

˜ÊÂ¯ ÌÚÂÈ·‡:È˙„ ÍÂÈÁÏ ‰ÈÓ„˜‡ ÔÈ· ‰˜ÈÊ‰Â Ï„·‰‰ ÏÚ ¯·„ „ÂÚ
47 ÒÈÒ˜¯ÙÂ ‰È¯Â‡˙ ,˙Â¯ÙÒÂ ‰Ù˘ È‚˘ÂÓ ¯Â‡Ï ÌÈ¯Â‰¯‰

‰ÁÂ‡ Ï‡ÎÈÓÏ‡ÎÈÓÂ ıÈ·Â·ÈÏ Â‰ÈÚ˘È Ï˘ Ì˙Â‚‰· ÈÎÂÈÁ‰ Ï‡„È‡‰
85 ˙ÈË˜Ï‡È„ ˙Â„Á‡Ï ˙ÈÓÂÈ˜ ˙ÂÈ˘ ÔÈ· ;˜ÊÂ¯

ÔÓÒÈÈÂ ‰¯Â·„ÔÈ· ‰˜ÈË˜Ï‡È„Ï ÍÂÈÁ :ÂÁ‡ ‰ÓÂ ÂÁ‡ ÈÓ
101 (¯Èˆ˜˙) ÌÈÈ„Â‰È‰ ÌÈÈÁ· ˙ÂÈ¯ÏÂ˜ÈË¯ÙÂ ˙ÂÈÏÒ¯·ÈÂ‡

ÍÂÈÁ‰Â ‡¯˜Ó‰

È˜ÒÈ˜ÂÏ .Ò ÛÒÂÈ103 (¯Èˆ˜˙) ÚÂ·˘‰ ˙˘¯Ù Ï˘ ‰ÈÂÂÁ‰

„ÏÙÂ˜ Ô·ÈËÒÌÚ ÂÒÁÈ ˙‡ ÂÓˆÚÏ ÔÈÈÓ„Ï Ì‰¯·‡ Ï˘ Â˙ÂÂÎ
:˜ÁˆÈ ‡ÏÏ – ˙ÙÒÂ ÌÚÙ – ÂÈÈÁ ˙ÁË·‰

·"Î ˜¯Ù Ï˘ ˙ÈÏ¯ËÈÏ-‡Ï ‰‡È¯˜ ˙‡¯˜Ï ˙Â¯Ú‰
104 (¯Èˆ˜˙) ˙È˘‡¯· ¯ÙÒ·

Ï˜¯Ù 'Ï ‰Ï¯ÓÂ‡ ‰Ú˘Ï – ıÈ·Â·ÈÏ ‰ÓÁ Ï˘ ˙È˙‡¯Â‰‰ ‰˙˘Ó
107 ‰ÂÂˆÓ‰ ˙‡¯Â‰· ÔÂÈÚ ?˙Â¯Â„Ï

Ï"ÊÁ ˙Â¯Â˜Ó· ÌÈÂÈÚ

ÔÈÈË˘„ÈÏ· ·˜ÚÈ‡ÁÈ È‡ ¯Ó [...] ‡ˆÈÈ˜ ‡Ï ‡‡'



˙Á‡ ˙È„ÂÓÏ˙ ‰È‚ÂÒ· ‰„‚‡Â ‰ÎÏ‰ ÈÎ¯ÚÏ :'ıÂ˜ÈÏ ‰ÈÏ
139 ?Ë˜ÈÏÙÂ˜ Â‡ ‰˜ÈË˜Ï‡È„

ÔÓ˘¯È‰ ÌÁÓ‡¯˙· ‡·· ÈÏ·· – ‰¯ÂÓ‰ Ï˘ Â˙ÂÈ¯Á‡ – „ÓÂÚÂ ‰¯˙ÂÓ
147 (¯Èˆ˜˙) ·"Ú ,·Î–‡"Ú ,‡Î

È‡˜¯· ¯È‡È149 ˙˘„ÂÁÓ ‰ÈÁ· ,‰¯Â˙Ï Ï"ÊÁ ˙Â˘¯Ù

ÒÈÏÈ‚ Ï‡ÎÈÓ¯˜ÁÓÓ :'?‡·È˜Ú È·¯ Ï˘ Â˙ÏÈÁ˙ ‰È‰ ‰Ó'
159 ÌÈ„ÂÓÈÏ ˙ÂÈÎ˙Ï

ÍÂÈÁÂ ‰È¯ÂËÒÈ‰

ıÈ·Â˜Ó ·‡Ê:‰‡Â˘‰ ˙Â·˜Ú· È„Â‰È ÈÎÂÈÁ ÒÂ˙‡ ˙‡¯˜Ï
189 (¯Èˆ˜˙) ‰‚Ï·‰ ÔÈ·Ï ˙ÈÓˆÚ ‰ËÏ·‰ ÔÈ· ‰˜ÈË˜Ï‡È„‰

ÒÈ„¯Â‚ .‰ Ï‡È„˙ÒÈÙ˙Â ˙ÂÂÈˆ ,˙È·ÈË·¯ÒÂ˜ ˙Â„‰È :"ÈÒÈÒ· È˙„ ÔÂ˙"
190 (¯Èˆ˜˙) ˜ÊÂ¯ Ï‡ÎÈÓ Ï˘ ÌÏÂÚ‰

Ò˜ÊÈÈ‡ ˜ÈÏ‡191 (¯Èˆ˜˙) È„Â‰È‰ ÍÂÈÁ· ÔÂÈ¯ÂËÒÈ‰‰ Ï˘ ÂÓÂ˜Ó

È„Â‰È‰ ÍÂÈÁ‰Â ˙È¯„ÂÓ ˙Â‚‰

È˜ˆÈ·¯ ¯ÊÚÈ·‡193 ÌÏÂÚ‰ ˙Â˙„ ÏÂÓ Ï‡¯˘È ˙„ ?"ÂÈ‰ÂÏ‡ Ì˘· ˘È‡"

ÊÂÏ „Â‰‡217 ˙È˙„‰ ÔÂ˘Ï‰ Ï˘ ÈÂÏÈÁ ÌÂ‚¯˙· Í¯Âˆ‰ ÏÚ ˜ÈÏ‡È·

Ô‰Î Ô˙ÂÈÌÚ „„ÂÓ˙Ó ÒÂ‡¯Ë˘ Â‡ÈÏ :„Â·Î-˙‡¯ÈÂ ‚ÂÏ‡È„ ,„˘Á
237 (¯Èˆ˜˙) '· ˙ÂÓ˘ ÏÚ ¯·Â·Â „ÈÂ¯Ù

ÔÓ¯·ÏÈÒ ˜¯Ó‰ÓÂ˜Ó :˜‡'ˆ¯Â˜ ˘Â‡È Ï˘ '˙ÚÓ˙˘Ó‰ ˙ÂÈ˙„‰'
238 (¯Èˆ˜˙) ÂÓÊ-Ô· ÍÂÈÁÏ ‰˙ÚÈ‚Â ˙ÈÎÂÈÁ‰ Â˙˘È‚·

¯ˆÏÂ‰ ÈÏ‡‡·È˜Ú Ï˘ ˙È˙Â‚‰‰ Ì˙˘Ó· "‰ÈÈ˘‰ ˙ÂÓÈÓ˙‰" ‚˘ÂÓ
240 (¯Èˆ˜˙) ¯˜È¯ ÏÂÙÂ ÔÂÓÈÒ ËÒ¯‡

‰¯·Á‰ ÈÚ„ÓÓ ˙·Ó :È„Â‰È‰ ÍÂÈÁ· ˙ÂÈ‚ÂÒ

‚¯·ËÂ¯ ÈÎ„¯Ó241 ÈÎÂÈÁ „ÚÈÎ ˙È·ÈË˜ÈÈ·ÂÒ '˙ÂÈ„‚‡'

ÔÒÈ ÈÎ„¯Ó271 (¯Èˆ˜˙) È‚ÂÏÂÎÈÒÙ ÔÂÈÚ :˙Â‡„Â ¯ÒÂÁÂ ˙Â·ÈÂÁÓ



Ô‰Î .‰ ˜È¯‡
ÈÂÏ ˙ÈÓÂÏ˘Â

È„Â‰È ÍÂÈÁ ˙‚˘Ó‰Ï ˙È˙¯„‚‰ ˙¯‚ÒÓÎ ÈÂÙÈÓ ËÙ˘Ó
272 (¯Èˆ˜˙)

ÌÈ¯ÂÓÂ ¯ÙÒ È˙·

È˜Ò¯˜Ù Ï‡È„;ÔÂÊÁ È„È-ÏÚ ˙ÚÂÓ‰ ˙ÈÎÂÈÁ ‰ÈÈ˘Ú Ï˘ ‰Ó‚„‰
273 (¯Èˆ˜˙) Ô·¯ ˙È· Ï˘ ‰¯˜Ó‰

È„˜˘ ¯˘‡Ï˘ ‰¯˜Ó‰ :‰˙ÈÎ· ‰‡¯Â‰Ï ÌÈ„ÂÓÈÏ ˙ÈÎ˙Ó
275 Í"˙‰ ˙‡¯Â‰

ÈÏÈÏ‚ ¯·Ú
¯ËÎ˘

˙È‚ÂÏ‡È„ ‰‡¯Â‰ ÏÚ – Ì‰ÈÈ·˘ ÈÓÂ ËÒ˜Ë‰ ,„ÈÓÏ˙‰
305 Ï‡¯˘È ˙·˘ÁÓ Ï˘

'ÌÂ‚¯˙'Â ÍÂÈÁ

ıÏÂ‰ .Â È¯‡·335 (¯Èˆ˜˙) ËÒ˜Ë‰Â ÌÂ‚¯˙ ,ÍÂÈÁ

¯„ÒÎÏ‡ ÔÁ
ÔÈÈË˘¯Â· È¯‡Â337 ÍÂÈÁ‰ Ï˘ ‰ÈÙÂÒÂÏÈÙ· ÌÂ‚¯˙‰ ‚˘ÂÓ

355 ÌÈ¯Ó‡Ó‰ È¯·ÁÓ
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ÂÈ„ÈÓÏ˙Â ÂÈ˙ÈÓÚ È„È· Ï·ÂÈ ¯ÙÒÎ ˘‚ÂÓ‰ ‰Ê Í¯ÎÏ '¯·„ Á˙Ù' ·Â˙ÎÏ È˜ÏÁ· ÏÙ
ÛÂÒÂÏÈÙÏ ÍÙ‰˘ ÈÓÏ ,ÂÏ ‰‡È ÂÊ ‰˙Ó ˜ÙÒ ‡ÏÏ .˜ÊÂ¯ Ï‡ÎÈÓ 'ÙÂ¯Ù Ï˘
È„Â‰È‰ ÍÂÈÁ‰ ¯˜Á ˙‡ ·ÈÁ¯‰Â ˜ÈÓÚ‰ ,ÌÈ¯‰˘ ,ÂÓÊ· È„Â‰È‰ ÍÂÈÁ· ËÏÂ·‰
ÌÚ ‰ÎÙ‰Â È„Â‰È‰ ÍÂÈÁ‰ ˙ÂÏÂ·‚Ï ¯·ÚÓ ‰‚¯Á Û‡ Â˙ÚÙ˘‰˘ ,ı¯‡·Â ‰ÏÂ‚·
,ÌÈ¯ˆÂ ,ÌÈ„Â‰È-‡Ï ÌÈÎÁÓ ÌÈÎÁÓÏÂ ˙ÂÚ„ È‚Â‰Ï ÔÈÈÚÂ ‰‡¯˘‰ ¯Â˜ÓÏ ÔÓÊ‰

.È„Â‰È ÍÂÈÁ·Â ˙Â„‰È· ÌÈÈÈÚ˙Ó‰ ,ÌÈ¯Á‡Â ÌÈÓÏÒÂÓ
ÂÈ„ÈÓÏ˙Ï ÏÈÁ‰˘ È˘ÚÓ‰Â ÈÂÈÚ‰ ,ÈÎÂÈÁ‰ ÏÚÙÓ‰ ˙‡ ÏÈÎ‰ÏÓ ‰ÚÈ¯È‰ ‰¯ˆ˜
,ÌÈ¯·ÁÓ‰ „ˆÈÎ ‰Ï‚Ó ÂÈÙÏ˘ ¯ÙÒ· ÌÈÏÂÏÎ‰ ÌÈ¯Ó‡Ó· ÔÂÈÚ .ÌÏÂÚ‰ È·Á¯·
‡Â‰˘ ,˜ÊÂ¯ 'ÙÂ¯Ù Ï˘ ÂÓÏÂÚ ÊÎ¯Ó· ÌÈ„ÓÂÚ‰ ÌÈ‡˘Â· ÌÈ˜ÒÂÚ ,ÌÏÂÎÎ Ì·Â¯
˙ÂÎÊ ÂÏ ÌÈ¯ÓÂ˘ ÂÎ¯„ ÈÎÈ˘ÓÓÎ Ì‰Â ,˙Â·¯ ÌÈ˘ Í˘Ó· Ì˙‡ „„ÂÓ˙‰ ÂÓˆÚ

.ÌÈÂ˘‡¯
Â¯ÙÒ Ï˘ÓÏ ÂÓÎ ,ÌÈÈÂÈÚ ÌÈ‡˘Â ÈÙ ÏÚ ÌÈÒ¯Ù˙Ó ÌÈ˘‰ Í¯Â‡Ï ÂÈ·˙Î
Â˙Ú„ ˙‡ ÂÁÈÒ‰ ‡Ï ‰Ï‡ ÌÏÂ‡ .Commandments and Concerns ·Â˘Á‰
'˙Ú„‰ ıÚÂ ÌÈÈÁ‰ ıÚ' ÌÈ˘¯Ó‰ Â¯ÙÒ Ï˘ÓÏ ÂÓÎ ,¯˙ÂÈ· ÌÈÈË˜¯Ù ÌÈ‡˘ÂÓ
Teaching Jewish Values: A ,·˙Î˘ ‰ÈÙ¯‚ÂÂÓ‰ Â‡ ,ÚÂ·˘‰ ˙˘¯Ù· ˜ÒÂÚ‰
È„Â‰È‰ ¯ÙÒ‰ ˙È·Ï ˙Â„‰È‰ ÈÎ¯Ú ˙ÈÎ˙' ‰¯„Ò‰ ˙‡ ‰ÂÂÏÓ‰ ,Conceptual Guide
,˙ÂˆÂÙ˙· È„Â‰È ÍÂÈÁÏ ÔÂËÏÓ ÊÎ¯Ó· ÂÈ„ÈÓÏ˙ ÌÚ „ÁÈ· ,Í¯Ú ‰˙Â‡˘ ,'˙ÂˆÂÙ˙·
Ì‚ ˙˘Ó˘ÓÂ ˙ÈÒÂ¯ÏÂ ˙È„¯ÙÒÏ ‰Ó‚¯Â˙ ‰¯„Ò‰) ‰ÏÂ‚· ¯ÙÒ‰ È˙·· ÌÈ¯ÂÓ‰ ¯Â·Ú
˜ÈÓÚ‰Ï Â‰ÂÓÎ ÂÁÈÏˆ‰˘ ÍÂÈÁ‰ Ï˘ ÌÈÙÂÒÂÏÈÙ‰ Ì‰ ÌÈ¯È„ .(ı¯‡· ÌÈ·¯ ÌÈ¯ÂÓ
ÈÏÈ·˘· ‰ÂÓ‡ „È· Ì‰È„ÈÓÏ˙ ˙‡ ÏÈ·Â‰Ï „·· „·Â ,‰·È˙Î·Â ˙ÈÂÈÚ ‰¯È˜Á·
ÌÈÎÁÓÂ ÌÈ„ÓÂÏÓ Ï˘ ÌÏ˘ ¯Â„ ÌÈÏ‚Ó Â‡ ÌÂÈ‰ .‰ÓÂ˘ÈÈÂ Ì‰Ï˘ ‰ÈÙÂÒÂÏÈÙ‰
ÌÈÂ˘‰ ÌÈÓÂÁ˙· ÌÈÈÊÎ¯Ó ÌÈ„È˜Ù˙Â ˙Â¯˘Ó ÌÈÒÙÂ˙‰ ,ÌÈ˜‰·ÂÓ‰ ÂÈ„ÈÓÏ˙ Ì‰˘

.ÌÏÂÚ‰ È·Á¯· È„Â‰È‰ ÍÂÈÁ‰ Ï˘
ÈÙ ÏÚ ¯˘‚Ï ÂÏ˘ ‰‡Ï È˙Ï·‰ ıÓ‡Ó‰ ˜ÙÒ ‡ÏÏ ‡Â‰ Â˙„Â·Ú· ·Â˘Á ˜¯Ù
ÂÓÊÓ ,ÂÈÈÁÓ ÏÂ„‚ ˜ÏÁ ˘È„˜‰ ‡Â‰ .˙È„Â‰È‰ ‰ÏÈ‰˜‰ Ï˘ ÌÈÈ˙„‰ ÌÈ¯Ê‚Ó‰
ÌÈÂ˘‰ ÌÈ‚ÏÙ‰ ÔÈ· ÌÈ¯˘‚ ˙Â·Ï – ÂÈ¯ÂÚ· „ÂÚ ÂÓˆÚÏ ·Èˆ‰˘ ¯‚˙‡Ï Âˆ¯ÓÓÂ
È‚ÂÏÂ‡È„È‡‰ ¯ÚÙ‰˘ ÌÈÓ¯ÊÏ ÌÈÎÈÈ˙˘Ó‰ ÌÈ˘‡ ÔÈ· ˙¯Â˘˜˙‰ ˙‡ „„ÂÚÏÂ ˙Â„‰È·
˙‡Ê .˙ÂÁÙÏ ÍÂÈÁ‰ ÌÂÁ˙· ˙Á‡ ‰ÙÈÙÎ· „Â·ÚÏ ÂÏÎÂÈ˘ ‰ÂÂ˜˙· ,ÏÂ„‚ Ì‰ÈÈ·
,‰Ó ‡Â‰ ÍÎ· .‰ÏÈÓ‰ Ô·ÂÓ ‡ÂÏÓ· ÈÒ˜Â„Â˙¯Â‡ È„Â‰È ÂÓˆÚ· Â˙ÂÈ‰ Û‡ ÏÚ
ÂÈÙÏ ÌÈ·¯˘ ÌÂÁ˙· ÁÈÏˆ‰ ‡Â‰ Ô‡Î ...ÂÈ˙ÂÓÂ˜Ó· ÔÙÂ„‰ È‡ˆÂÈ ÌÚ ,˜ÙÒ ‡ÏÏ
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˙ÂÏÂ·‚‰ ˙‡ ‰ˆ¯Ù Â˙ÚÙ˘‰ .(ÂÏ˘Î˘ Â‡) ÌÂÈ‰ „Ú Â· ˙Ú‚Ï ÂÊÚ‰ ‡Ï ÂÈ¯Á‡Â
– ˙ÂÈ˙„‰ ˙ÂÚÂ˙‰ ÏÎ· ÌÈÏÈ·ÂÓ ÌÈ˜‰·ÂÓ‰ ÂÈ„ÈÓÏ˙ .È„Â‰È‰ ÍÂÈÁ· ÌÈÈ¯Ê‚Ó‰
Â˙ÁÏˆ‰ ÏÚ .˙ÂÈÂÏÈÁ‰ ˙ÂÚÂ˙ÏÂ ÌÈÓ¯ÂÙ¯Ï ,ÌÈ·ÈËÂÂ¯ÒÂ˜Ï „ÚÂ ÌÈÒ˜Â„Â˙¯Â‡‰Ó
'ÙÂ¯Ù ÌÚ È˙Ï‰È˘ ‰ÁÈ˘ „Á‡ „ˆÓ „ÈÚ˙ ,ËÚÓÎ È¯˘Ù‡ È˙Ï·Î ·˘Á˘ ‰Ó·
˙‡ ÈÙ· ˘È‚„‰Â ¯ÊÁ˘ ,‰ÙÂ˜˙ ‰˙Â‡· Yeshiva University Ï˘ ‡È˘‰ ,ÌÏ ÔÓ¯Â
˙ÂËÏÂ· ‰Ú˘· ‰· .ÈÒ˜Â„Â˙¯Â‡‰ ÍÂÈÁÏ Ì¯Â˙ ˜ÊÂ¯ Ï‡ÎÈÓ˘ ‰ÓÂ¯˙‰ ÏÚ Â˙ÂÂ‡‚
˙˘Ó „ÂÚ ˙È·ÈËÂÂ¯ÒÂ˜‰ ‰ÚÂ˙· ÍÂÈÁ‰ ÏÚ ˙Î˘Ó˙Ó‰ Â˙ÚÙ˘‰Â Â˙Â·¯ÂÚÓ
Ï·È˜ ¯‡˘‰ ÔÈ· .‰ÚÂ˙‰ Ï˘ ÌÈ¯Á‡‰ ÍÂÈÁ‰ ˙Â„ÒÂÓ·Â '‰Ó¯ ˙ÂÁÓ'· ,1967
¯‡Â˙ ÂÏ ˜ÚÂ‰ ‰Â¯Á‡ÏÂ ,˜¯ÂÈ ÂÈ· È‚ÂÏÂ‡È˙‰ ¯ÈÓÒ‰Ó „Â·Î Ì˘Ï ¯ÂË˜Â„ ¯‡Â˙
‰Î¯Ú‰ ˙Â‡Î ÌÈÏ˘Â¯È· Hebrew Union College-‰ ÌÚËÓ „Â·Î Ì˘Ï ¯ÂË˜Â„
ÚÈ˜˘‰ ‡Â‰˘ ÏÂ„‚‰ ıÓ‡Ó· Í¯„ ÈÂÈˆ ‰ÓÎ Ì‰ ‰Ï‡ .È„Â‰È ÍÂÈÁÏ Â˙ÓÂ¯˙Ï
˙ÈÂÈÚ‰ ‰Ó¯· ‰Ù˘ Á˙ÙÏ ÔÂÈÒÈ· ,‰·¯ ‰ÂÓ‡·Â ˙Â‡Ï ‡ÏÏ ,ÚÈ˜˘‰Ï ÍÈ˘ÓÓÂ
ÈÈˆ¯ ÁÈ˘-Â„ Ï‰Ï ˙ÂÏÈ‰˜‰ È‚È‰ÓÏÂ ÌÈÎÁÓÏ ,ÌÈ„ÓÂÏÓÏ ¯˘Ù‡˙˘ ˙È˘ÚÓ‰Â
¯·„ Ï˘ ÂÙÂÒ· ÏÈ·Â‰Ï ÈÂ˘Ú˘ ÁÈ˘ Â„ ,˙ÂÈ„Â‰È‰ ˙ÂÏÈ‰˜‰ ÈÈÁ· Û˙Â˘Ó‰ ÏÚ
ÌÂÁ˙· ‡˙ÂÂˆ· ‰„Â·ÚÏÂ ÌÈÙ˙Â˘Ó ÔÂÎ˙ÏÂ ‰·È˘ÁÏ ,˙ÂÏ·ÂÒÏ ,Ï‡¯˘È ˙·‰‡Ï

.Ï‡¯˘È·Â ˙ÂˆÂÙ˙‰ È·Á¯· ÍÂÈÁ‰
ÌÈ˜‰Ï ‰ËÈÏÁ‰˘ ÌÈ„ÓÂÏÓ ˙ˆÂ·˜Ï ˜ÊÂ¯ Ï‡ÎÈÓ Û¯Ëˆ‰ ÌÈ˘ ¯˘ÚÎ ÈÙÏ
‰ˆÂ·˜ ÌÚ .'È„Â‰È ÍÂÈÁ· ˙ÂÂÊÁ Ï˘ ÌÁÂÒÈ' ‰˙ÈÈ‰ ˙¯‰ˆÂÓ‰ Â˙¯ËÓ˘ Ë˜ÈÂ¯Ù
Ï‡¯˘È ÌÈ¯ÂÒÙÂ¯Ù‰ ÌÈÎÂ¯‡ ÌÈÈÁÏ ÂÏ„·ÈÈÂ Ï"Ê È˜Ò¯·Ë ˜ÁˆÈ 'ÙÂ¯Ù Ì‚ ÂÓ ÂÊ
¯ÙÒ‰ .ÈÎÂ‡Â ÌÂ¯Ó Ï‡È„ ¯"„ ,¯È‡Ó Ï‡ÎÈÓ ,¯˜È¯· ÌÁÓ ,‚¯·È¯‚ ‰˘Ó ,¯ÏÙ˘
Visions of Jewish Education, Cambridge University ,Â˙„Â·Ú ˙‡ ÌÎÒÓ‰
Ï‡ÎÈÓ Ï˘ ÂÈÈÁ ÏÚÙÓÏÂ ÔÂÊÁÏ ÛÒÂ ˜Â„ÈˆÂ ‰·Â˘˙ ¯‡˘‰ ÔÈ· Ô˙Â ,Press (2003)
˙‡Â Â˙˘Ó ˙‡ ÂÈÙÏ Ò¯ÂÙ ‡Â‰ 'ÌÈÙ˙Â˘Ó ˙Â„ÂÒÈ ÌÈÎÂÁÓ ÌÈ„Â‰È' ˜¯Ù· .˜ÊÂ¯
.˙ÂÏÈ‰˜ È‚È‰ÓÂ ÌÈÎÁÓ ,ÌÈ„Â‰È ˙ÂÚ„ È‚Â‰ ˜ÏÁ ÂÁ˜ÈÈ Â·˘ ÁÈ˘Ï ÈÂÈÚ‰ ÒÈÒ·‰
‡˘ÂÏ ˙È˘ÚÓ‰ Â˙˘È‚Ó ‰ÙÁ ‰È‡˘ ,ÂÏ˘ ˙ÈÙÂÒÂÏÈÙ‰ ˙È˙˘˙‰ ˙‡ ÁÒÓ ‡Â‰
˙È¯Â˜Ó‰ Í¯„‰ ÔÂÈˆÏ ‰ÈÂ‡¯ .'Ï‡¯˘È ÏÏÎÏ ‰‚‡„‰' – ÂÈÈÁ ÏÎ Â˙Â‡ ‰ÂÂÏÓ˘

."˙Â¯ÙÒ"Â "‰Ù˘" ÔÈ· ‰Á·‰· ˘Ó˙˘Ó ˜ÊÂ¯ Ï‡ÎÈÓ ‰·˘
È„Â‰È‰ ÍÂÈÁ‰ ¯Â·Ú ÂÂÓÈ˜‰˘ ˙Â„ÒÂÓ ‰ÓÎ· Â„ˆÏ „Â·ÚÏ È˙ÈÎÊ ˙È˘È‡
È„Â‰È ÍÂÈÁÏ ÔÂËÏÓ ÊÎ¯Ó ˙‡ Ï‰È ¯˘‡Î Â˙Â‡ È˙ÈÂÂÈÏ .Ï‡¯˘È·Â ˙ÂˆÂÙ˙·
È„Â‰È‰ ÍÂÈÁ· Â‚ÂÒÓ ÏÂ„‚‰ ÊÎ¯ÓÏ ÍÙ‰˘ ,˙È¯·Ú‰ ‰ËÈÒ¯·ÈÂ‡· ˙ÂˆÂÙ˙·
Ô˙ 'ÙÂ¯Ù ,„ÁÈ Â¯·Á .'ÌÈÏ˘Â¯È È˙ÈÓÚ ˙ÈÎ˙' ˙‡ ÂÓ˜‰ ¯˙ÂÈ ¯ÁÂ‡Ó .ÌÏÂÚ·
'ÙÂ¯Ù ,„ÚÈ·‡ Ë'‚ ¯"„ ,ÔÒÈ ÈÎ„¯Ó 'ÙÂ¯Ù ,ÔÓ¯˜‡ ¯ËÏÂÂ 'ÙÂ¯Ù ,ÍÈÈ¯Ë˘ËÂ¯
¯ÈÎÊÓ‰ Ê‡ ‰È‰˘ ,¯‰ÂÊ ÌÈÈÁ ÂÏ Â·Èˆ‰˘ ¯‚˙‡Ï ÂÈÚÂ ,ÈÎÂ‡Â ˜ÊÂ¯ Ï‡ÎÈÓ
˙ÂÎÂÒ‰ ¯"ÂÈ ,Ï"Ê ÔÈ'ˆÏÂ„ ‰È¯‡Â ,˙ÈÓÏÂÚ‰ ˙ÈÂÈˆ‰ ˙Â¯„˙Ò‰‰ ˙Ï‰‰ Ï˘ ÈÏÏÎ‰
Â‡¯˜˘ ˙È„Â‰È ˙Â‚È‰Ó ˙¯˘Î‰Ï ˙ÈÎ˙ ÌÈ˜‰Ï Â· ÂˆÈ‡‰ Ì‰ .Ê‡„ ˙È„Â‰È‰
ÔÓ ÌÈ·¯ ‰¯È˘Î‰ ÂÊ ˙ÈÎ˙ .'Ï„Ó ˘"Ú ÌÈÏ˘Â¯È È˙ÈÓÚ ˙ÈÎ˙' ¯˙ÂÈ ¯ÁÂ‡Ó ‰Ï

.ÌÏÂÚ‰ È·Á¯· ˙ÂÈ„Â‰È‰ ˙ÂÏÈ‰˜· ÌÈ‚È‰Ó‰Â ÌÈ¯ÈÎ·‰ ÌÈÎÁÓ‰
Â·˘È˘ ÌÈ„ÈÓÏ˙‰ ˙ÈÈÒÂÏÎÂ‡Ï ¯·ÚÓ ‰ˆ¯Ù ‰¯ÂÓÎ ˜ÊÂ¯ 'ÙÂ¯Ù Ï˘ Â˙ÚÙ˘‰
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Â˙¯Â˙· ·¯ ÔÈÈÚ ÌÈÏ‚Ó ¯ÙÒ È˙··Â ‰ÈÓ„˜‡· ÌÈ¯ÂÓÂ ÌÈ„ÓÂÏÓ ÌÂÈÎ .Â˙˙ÈÎ·
.˙ÈÎÂÈÁ‰Â ˙ÈÂÈÚ‰ Ì˙„Â·Ú· ÂÈ¯ÙÒ· ÌÈ˘Ó˙˘ÓÂ ÂÈ˙ÂÂÈÚ¯·Â

ÌÈÙˆÓ ÌÈ„ÈÓÏ˙Â ÌÈÎÁÓ .˙Â·¯ ˙ÂÈ¯ÂÙ ‰„Â·Ú ˙Â˘ „ÂÚ ÂÏ ÂÂÎ˘ ÔÈÓ‡Ó È‡
.˙ÈÎÂÈÁ‰Â ˙ÈÂÈÚ‰ – ˙È„Â‰È‰ ˙Ú„‰ ÈÏÈ·˘· Ì˙Â‡ ÂÁÈ˘ ÌÈ‡·‰ ÂÈ¯ÙÒÏ

,˜ÈÈÓ Ï˘ Â˙ÈÈÚ¯ ,‰ÏÂ‡‚ ˙‡ ‰Î¯Ú‰· ¯ÈÎÊ‰Ï ‡Ï˘ ¯˘Ù‡-È‡ ,‰·È·Á ‰Â¯Á‡Â
‰‡¯˘‰ ÂÏ ˙˘Ó˘ÓÂ „È· „È Â˙Â‡ ˙ÂÂÏÏ ‰ÎÈ˘ÓÓ ,Â„ˆÏ „ÈÓ˙ Ì˘ ‰˙ÈÈ‰˘

.ÌÈ˘‰ ÏÎ Í¯Â‡Ï ‰ÎÈÓ˙Â

‰ÓÏ˘ 'ÙÂ¯Ù :‰ÚÈ˙ÙÓÂ ‰·ÂˆÚ ‰Ú„Â‰ ÂÈÏ‡ ‰ÚÈ‚‰ ,‰Ê Í¯Î ˙Î‰ ÍÏ‰Ó·
ÍÂÈÁÏ ¯ÙÒ‰ ˙È· ˘‡¯ ‰È‰ Ò˜ÂÙ 'ÙÂ¯Ù .ÂÓÏÂÚ ˙È·Ï Á˜Ï Ò˜ÂÙ (¯ÂÓÈÒ)
ÂÈ„ÒÈÈÓ ÔÈ· ‰È‰Â ,1982–1968 ÌÈ˘‰ ÔÈ· ˙È¯·Ú‰ ‰ËÈÒ¯·ÈÂ‡‰ Ï˘
ı·Â˜ ˙ÂÂ‰˙‰ ¯Á‡ ÔÈÈÚ· ·˜Ú ‡Â‰ .ÔÂËÏÓ ÊÎ¯Ó Ï˘ ÌÈÈÊÎ¯Ó‰ ÂÈÎÓÂ˙Â
Ï˘ Â˙ÓÂ¯˙Ï ÒÁÈÈ˙‰ Â· – ‰Ê ¯·„ Á˙Ù ÂÏ ÛÈÒÂ‰Ï Â·ÂË· ÌÈÎÒ‰Â ,‰Ê
ÈÎÂÈÁ ÌÊÈ ,ÈÎÂÈÁ ‰‚Â‰ – Ò˜ÂÙ 'ÙÂ¯Ù .È„Â‰È‰ ÍÂÈÁÏ ˜ÊÂ¯ Ï‡ÎÈÓ 'ÙÂ¯Ù
,ÂÁ‡ .È„Â‰È‰ ÍÂÈÁ· ÌÈ˜ÒÂÚ‰ ˙ÈÈÏÈ‰˜Ï „Â‡Ó ¯ÒÁÈ – ‰˘ÚÓ ˘È‡Â
.ÌÂÁ˙‰ ÁÂ˙ÈÙ·Â ¯˜ÁÓ· Â˙„Â·Ú ˙‡ ÍÈ˘Ó‰Ï ÌÈ·ÈÈÁ˙Ó ,ÔÂËÏÓ ÊÎ¯Ó·
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Â‡¯˜ .ÌÈ‡¯Â˜‰ Ï‰˜ÏÂ ˜ÊÂ¯ Ï‡ÎÈÓ ¯ÂÒÙÂ¯ÙÏ ‰Ê ¯ÙÒ ˘È‚‰Ï ÌÈÁÓ˘ Â‡
˙‡ ÔÈÈˆÓ‰ Ï·ÂÈ ¯ÙÒ Â· ÌÈ‡Â¯ Â‡Â È„Â‰È‰ ÍÂÈÁ· ˙ÂÈÂ¯ÙÒÂ ˙ÂÙ˘ :‰ÙÂÒ‡Ï
È„Â‰È‰ ÍÂÈÁ‰ Ï˘ ‰ÈÙÂÒÂÏÈÙ‰ ˙ÈÏÙÈˆÒÈ„ ˙‡ „ÒÈÈ˘ ˜ÊÂ¯ ¯ÂÒÙÂ¯Ù Ï˘ Â˙ÓÂ¯˙
˙˘· ˙Â‡ÏÓ‚Ï Â˙‡ÈˆÈÏ „ÚÂ 1968-· Â„ÒÂÂÈ‰ ˙˘Ó ÔÂËÏÓ ÊÎ¯Ó· Ï‚Ò ¯·Á ‰È‰Â
˜ÊÂ¯ ¯ÂÒÙÂ¯Ù Ï˘ Â„Â·ÎÏ ÒÎ ÌÈÈ˜ È„Â‰È ÍÂÈÁÏ ÔÂËÏÓ ÊÎ¯Ó ,ÂÊ ‰˘· .2000
ÂÓÒ¯Ù˙‰ ÒÎ‰ Â˙Â‡· Â˙È˘ ˙Â‡ˆ¯‰‰ Ï˘ Ô·Â¯ ·Â¯ .ÊÎ¯Ó‰ Ï‚ÒÓ Â˙˘È¯Ù Ï‚¯Ï
Â‰ÈÓ ‰˙ÈÈ‰ Â˙¯˙ÂÎ˘ È„Â‰È ÍÂÈÁ· ÌÈÂÈÚ :ÂÏ˘ ‰¯„Ò‰ Ï˘ ÔÂ¯Á‡‰ ÔÂÈÏÈ‚·
ÂÏ ¯¯·˙‰ ÌÏÂ‡ ,È„Â‰È‰ ÍÂÈÁ‰ Ï˘ ‰ÈÙÂÒÂÏÈÙ· ÌÈÂÂÈÎ ?ÍÂÁÓ‰ È„Â‰È‰
ÌÈÎÁÓÂ ÌÈ¯˜ÂÁ Ì˘È ,Ê‡ ÂÓÒ¯Ù˙‰˘ ÌÈ¯Ó‡Ó‰ Ï˘ ÔÂÂÈ‚‰Â ¯˘ÂÚ‰ ˙Â¯ÓÏ˘
˙ÂÚÈ‰Ï ÂÁÓ˘È˘ ,˙ÂÂ˘ ˙ÂÈÎÂÈÁ ˙Â˘È‚Â ˙ÂÈ¯˜ÁÓ ˙ÂÈÏÙÈˆÒÈ„ ÌÈ‚ˆÈÈÓ‰ ,ÌÈ·¯
ÔÂÈÚ¯‰ „ÏÂ ÂÏ‡ ˙Â·ÈÒ· .‰·Â˙Î ‰ÁÓ· ˜ÊÂ¯ ¯ÂÒÙÂ¯Ù ˙‡ „·ÎÏ ˙ÙÒÂ ‰ÓÊ‰Ï
,‰Ê‰ ¯ÙÒ‰ Ï˘ ¯È˘Ú‰ ÌÈÈÈÚ‰ ÔÎÂ˙Ó ˙Â‡¯Ï Ô˙È˘ ÈÙÎ .Ï·ÂÈ ¯ÙÒ ‡ÈˆÂ‰Ï

.·¯ ÔÂˆ¯· ‰˙ÚÂ ‰Î¯·· ‰Ï·˜˙‰ ‰ÓÊ‰‰
ÈÚ„Ó Ï˘ ˙ÂÂ˘‰ ˙ÂÈÏÙÈˆÒÈ„Ï ÌÈ¯ÎÂÓ ÌÈÁÓÂÓ ˙ÏÏÂÎ ÌÈ¯·ÁÓ‰ ˙ÓÈ˘¯
¯˜Á· ‰¯·Á‰ ÈÚ„Ó Ï˘ ¯˜ÁÓ‰ ÈÏÎ ˙‡ ÌÈÓ˘ÈÈÓ‰ ‰ÈÓ„˜‡ È˘‡ ,˙Â„‰È‰
Ï˘ ˙ÂÂ˘‰ ˙ÂÈÏÙÈˆÒÈ„‰ ÔÈ·˘ ÌÈ¯Â·ÈÁ· ÌÈÈÈÂÚÓ‰ ÌÈ¯˜ÂÁ ,È„Â‰È‰ ÍÂÈÁ‰
Ï˘ ÌÈÏ‰ÓÂ ÌÈÈÎÂÈÁ ÌÈ‚È‰Ó ,È„Â‰È‰ ÍÂÈÁ‰ ÏÚ Ì‰È˙ÂÎÏ˘‰Â ˙Â„‰È‰ ÈÚ„Ó
Ï˘ ÂÈ„ÈÓÏ˙ Â‡ ÂÈ˙ÈÓÚ ÂÈ‰ ÌÏÂÎ .ÌÈÈ·ÈË˜ÏÙ¯ ÌÈÎÁÓÂ ,ÔÂÊÁ ÈÁÂÓ ÍÂÈÁ ˙Â„ÒÂÓ
ÌÈ„˜ÂÓ‰ .ÌÈÈÚÂˆ˜Ó‰ Ì‰ÈÈÁ ˙Â˘ ÍÏ‰Ó· ˙¯Á‡ Â‡ ÂÊ ‰„Â˜· ˜ÊÂ¯ ¯ÂÒÙÂ¯Ù
ÌÈ·Ï˘· ˜ÊÂ¯ ¯ÂÒÙÂ¯Ù ˜ÒÚ Ì‰· ÌÈÂ˘‰ ÌÈÓÂÁ˙‰ ˙‡ ÌÈ‚ˆÈÈÓ ¯ÙÒ‰ Ï˘

.ÂÏ˘ ‰¯ÈÈ¯˜‰ Ï˘ ÌÈÂ˘‰
¯ÂÒÙÂ¯Ù Ï˘ ˙Â·¯‰ ÂÈ˙ÂÓÂ¯˙ ¯Á‡ ·˜ÂÚ Ò˜ÂÙ ‰ÓÏ˘ ¯ÂÒÙÂ¯Ù ,'¯·„ Á˙Ù'·
˙·˘ÁÓ Ï˘ Í˘Ó˙Ó‰ ÏÚÙÓÏ – ‡¯˜È‰Ï ÛÈ„Ú‰ „ÈÓ˙˘ ÈÙÎ "˜ÈÈÓ" Â‡ – ˜ÊÂ¯
Ú·Â ÌÈÈÚ˘ ÌÈ¯Ó‡Ó ÂÎÂ˙· ÏÈÎÓ ¯ÙÒ‰ Ï˘ ÔÂ˘‡¯‰ ˜ÏÁ‰ .È„Â‰È‰ ÍÂÈÁ‰
,¯˘ËÈ„ ÔÂ¯‰‡ ¯"„ ,‡·‰ ¯Ó‡Ó· .˜ÊÂ¯ ¯ÂÒÙÂ¯Ù Ï˘ Â˙„Â·ÚÂ Â˙Â‚‰Ó ˙Â¯È˘È
˙ÈÓ„˜‡ ‰ÈÙ¯‚ÂÈ· ÌÈ‚ÈˆÓ ,ÈÎÂ‡Â ˜ÊÂ¯ ÌÚÈ·‡ ,Ò˜ÊÈÈ‡ ˜ÈÏ‡ ÌÈ¯ÂË˜Â„‰ ÌÚ
ÏÂÏÎÓ ˙‡ ÌÈÈÈÙ‡ÓÂ ÌÈÁÓ˘ ˙ÂÈÏÏÎ‰ ˙ÂÓ‚ÓÏ ˘Â¯ÈÙ ÛÂ¯Èˆ· ,ÂÈ·˙Î Ï˘ ‰‡ÏÓ

.ÂÈ·˙Î
˜ÈÈÓ˘ ÌÈÁÂÓ‰Â ˙ÂÈ¯Â‚Ë˜‰ ¯˘‡ ˙ÂÒÓ ÏÈÎÓ ÔÂ˘‡¯‰ ˜ÏÁ· È˘‰ ÛÈÚÒ‰
‡È‰ È„Â‰È‰ ÍÂÈÁ‰ ˙Â„Â‡ ÁÈ˘‰ ˙¯‚ÒÓ· ‰Â˘‡¯Ï Ì‰· ˘Ó˙˘‰ Â‡ Ì˙Â‡ ‡ÈˆÓ‰
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“Commandments, Concerns and ,ÔÊÈÈ‡ È¯‡ ¯ÂÒÙÂ¯Ù Ï˘ Â¯Ó‡Ó .Ô‡ˆÂÓ ˙„Â˜
ÂÈÏÚ ÚÈ·ˆ‰ ˜ÈÈÓ ¯˘‡ ÈË˜Ï‡È„ ‰·Ó ·È·Ò Ì˜¯ ,Education in the Covenant”
‰˜ÈË˜Ï‡È„‰ ,È¯„ÂÓ‰ ÌÏÂÚ· È˙„‰ ÍÂÈÁ‰ Ï˘ ‰˜ÈË˜¯ÙÏÂ ‰È¯Â‡È˙Ï ÈÂÈÁÎ
ÌÈ˘ÚÓÂ ÌÈ¯˜ÈÚ Ì˙Â‡Ï ˙ÒÁÈÈ˙Ó‰ – (ÈÂÏ‚ ,˘¯ÂÙÓ) ˙ÈËÈˆÈÏÙÒ˜‡ ˙„ ÔÈ·˘
ÌÈ¯·ÁÎ ÍÈÈ˙˘‰Ï ˙Ó ÏÚ ÌÓÂÈ˜· ÌÈ·ÈÂÁÓ ˙ÂÈ¯ÏÂ˜ÈË¯Ù ˙Â¯ÂÒÓÏ ÌÈÓ‡‰˘
‰Ú„Â˙Ï ˙ÒÁÈÈ˙Ó‰ – (ÚÓ˙˘Ó ,ÊÓÂ¯Ó) ˙ÈËÈˆÈÏÙÓÈ‡ ˙„Â ,‰‰ÂÊÓ ‰ÏÈ‰˜· ÌÈÈÓ‡
,‰˘ÚÓÏ .„ÈÁÈ‰ Ï˘ ‰‰ÓÎ‰ Â˘Ù ÍÂ˙Ó ˙ÂÏÂÚÂ ˙ÂÚ˜Â·‰ ˙ÂÈ˙„ ·Ï ˙ÂÈËÂ ˙ÈÓÂÈ˜
‡Â‰ ÔÎ ÏÚÂ ,˙ÂÏËÂÓÂ ˙ÂÈÓÂÂ¯Ë‰ ˙Â„ÂÒÈÓ Ú·Â˘ "ÈÂÂÈˆ"‰ ˙ÚÙÂ˙· Ô„ ÔÊÈÈ‡
ÌÈÁÂÓ· ÂÈ˘¯Â˘ ˙‡ ¯‡˙Ï ‰ÒÓÂ ,ÈËÈˆÈÏÙÒ˜‡‰ ·ËÂ˜Ï ÏÏÎ Í¯„· ÍÈÂ˘Ó
‰ÈÂÂÁ· ÈËÓÈ‡Â ÔÂ˙ ·ÈÎ¯ÓÎ ÈÂÂÈˆ‰ ˙‡ ‚Èˆ‰Ï ÂÏ ÌÈ¯˘Ù‡Ó‰ "ÌÈÈËÈˆÈÏÙÓÈ‡"
È‰ÂÊ) ‰ÓÂ‡‰ ˙Â·‡ÏÂ ,‰ÏÈ‰˜Ï ,‰ÁÙ˘ÓÏ ˙Â·ÈÂÁÓ ˙˘ÂÁ˙· ‡Ë·˙Ó‰ ˙È˘Â‡‰
ÂÈ‡ ¯·„‰ ÈÎ Ì‡ Ï‡‰ ÈÙÏ Ì‚ "‰ÂÂˆÓ È˙ÂÈ‰" ˙˘ÂÁ˙Ï ÏÈ·Â˙˘ ÔÎ˙ÈÈ˘ ‰Ú„Â˙
ÔÈ· È˙ÈÈÚ·‰ ˘‚ÙÓ· Ô„‰ Â¯Ó‡Ó ˙‡ ‰Â· ˜ÊÂ¯ ÌÚÈ·‡ ¯"„ .(˙Â‡ÈˆÓ‰ ·ÈÂÁÓ
ËÂ˘˜Â‡ ˙Â·˜Ú·) ˜ÊÂ¯˘ ÌÈ¯Á‡ ÌÈÁÂÓ È˘ ·È·Ò ÈÓ„˜‡ ÍÂÈÁÏ È˙„ ÍÂÈÁ
„ÂÒÈ‰ È‚˘ÂÓ ¯ÓÂÏÎ ,"‰Ù˘‰" :˙ÈË˜Ï‡È„ ÌÈÒÁÈ ˙Î¯ÚÓ· Ì˙Â‡ ·Èˆ‰ (Ò¯ËÈÙÂ
ÏÊ¯·‰Â Ô‡ˆ‰ ÈÒÎ ˙‡ ÌÈÂÎÓ‰ (˘¯„ÓÂ ‰¯Â˙ ÂÓÎ) ˙ÂÈÒÈÒ·‰ ˙Â˜ÈË˜¯Ù‰Â
È‚˘ÂÓ Ì˙Â‡ ÌÈÏ·˜Ó˘ ÌÈÈ˙¯ÈˆÈ‰ ÌÈ˘Â¯ÈÙ‰ ,"˙Â¯ÙÒ"Â ,‰Â˙ ˙Â·¯˙ Ï˘
ÍÏ‰Ó· .˙Â¯Â„‰ Í¯Â‡Ï ÌÈ‚Â‰Â ÌÈ˘¯ÙÓ ,ÌÈ‡¯Â˜ Ï˘ Ì‰È„È· ˙Â˜ÈË˜¯ÙÂ „ÂÒÈ‰
"‰Ù˘"‰ ÔÎ˘ÓÎ ‰ËÈÒ¯·ÈÂ‡‰ ˙‡ ¯‡˙Ó (Ô·‰) ˜ÊÂ¯ ,¯Ó‡Ó‰ Ï˘ ÔÂ˘‡¯‰
˙Â„Â˙Ó‰ Ô˙Â‡Ï ÔÂÂÎ˙Ó˘ ËÂ˘˜Â‡ Ï˘ ÈÏ‡Ò¯·ÈÂ‡‰ Ô·ÂÓ·) "‰È¯Â‡È˙"‰Â
,ÈÎÂÈÁ‰ „ÒÂÓ‰Â (ÈÚ„Ó‰ ¯˜ÁÓ‰ ˙ÂËÈ˘ ˙‡ ÌÈ˘Ó˘Ó‰ ÌÈÈ·ÈË˜ÈÈ·Â‡‰ ÌÈÁÂÓ‰Â
Ô·ÂÓ· Ì‚) "‰˜ÈË˜¯Ù" Â‡ "˙Â¯ÙÒ" Ï˘ ÌÂ˜ÓÎ ,˙È˙¯ÂÒÓ‰ ‰·È˘È‰ „ÁÂÈÓ·Â
˜ÊÂ¯ ÂÏ˘ È˘‰ ÍÏ‰Ó· .(ÌÈÈ·ÈË˜ÈÈ·ÂÒ ÌÈÈ˙Â·¯˙ ÌÈÒÂÙ„Ï ÔÂÂÎÓ‰ ËÂ˘˜Â‡ Ï˘
.¯˙ÂÈ „ÂÚ ˙„„ÂÁÓ ‰¯Âˆ· ‰·È˘È‰Â ‰ËÈÒ¯·ÈÂ‡‰ ÔÈ· „Â‚È‰ ˙‡ ‰·Ó (Ô·‰)
"‰˜ÈË˜¯Ù"Â "‰È¯Â‡È˙","˙Â¯ÙÒ"Â "‰Ù˘"Ï ÌÈ„˜ÂÓÎ ÌÈ‚ˆÂÓ ˙Â„ÒÂÓ‰ È˘ Ô‡Î
,ÛÂÒ·Ï .„Â‚È‰ ˙ÈÏÎ˙· ÂÊÏ ÂÊ ˙Â„‚ÂÓ˘ ˙ÂÈ˙Â·¯˙ ˙ÂÒÈÙ˙ ÌÈ‚ˆÈÈÓ‰ ,„ÁÈ Ì‚
‡Ï‡ ,‰ÊÈ˙ÈÒ‰ Í¯„· ‡Ï˘ ÂÏÏ‰ ˙ÂÒÈÙ˙‰ È˙˘ ÔÈ· ‰Èˆ¯‚ËÈ‡ ÔÈÚÓ ÚÈˆÓ ˜ÊÂ¯
˙ÈÓ„˜‡ ‰ÏÎ˘‰ ÈÏÚ· ÌÈÈ˙„ ÌÈ˘‡Ï ˙¯˘Ù‡Ó‰ "‰ÈÈ˘‰ ˙ÂÓÈÓ˙"‰ ‚˘ÂÓ Í¯„
Ï˘ ˙Â¯ÎÂÓ‰ ˙ÂÈ¯Â‚Ë˜Ï Ì˙Â‡ Ì‚¯˙ÏÂ ˙ÂÈ¯˜ÁÓ ˙Â·Â˙ ¯ÊÁ˘ÏÂ ˘„ÁÓ ˙Â·‰Ï

.È˙¯ÂÒÓ‰ „ÂÓÈÏ‰
˙· ˙ÈÏ‡¯˘È‰ ˙Â‚‰Ï ‰˜ÈÊ· ˜ÊÂ¯ Ï˘ Â˙Â‚‰ ˙‡ ‚ÈˆÓ ‰ÁÂ‡ Ï‡ÎÈÓ ¯"„
ÌÚ ˜ÊÂ¯ Ï˘ ˙ÈË˜Ï‡È„‰ ÌÏÂÚ‰ ˙ÈÈ‡¯ ÔÈ· Í¯ÂÚ ‡Â‰˘ ‰‡ÂÂ˘‰‰ ˙ÂÚˆÓ‡· ÂÓÊ
˙‡ ‰‰ÊÓ ıÈ·Â·ÈÈÏ ,‰ÁÂ‡ Ï˘ Â˙Ú„Ï .ıÈ·Â·ÈÈÏ Â‰ÈÚ˘È Ï˘ ˙ÈÓÂËÂÎÈ„‰ Â˙ÈÈ‡¯
˙ÈÏ‡Â„È·È„È‡ ˙ÂÈËËÂ‡Ï ‰ÙÈ‡˘‰ ÔÈ· Á˙Ó‰ ÏÂÓ ·ˆÈ˘ ‰Ê ÌÚ ÍÂÁÓ‰ Ì„‡‰
Â˙ÓÂÚÏ .ÂÈÙ· ‰ÁÈÓ ˙È·ÈË˜ÏÂ˜‰ ‰ÏÈ‰˜‰˘ ˙ÂÈÓÂÂ¯Ë‰ ˙Â·ÂÁÏ ˙Â·ÈÂÁÓ ÔÈ·Ï
ÌÂ˜Ó ¯È˙ÂÓ ,"˙Â¯ÙÒÂ" "‰Ù˘" Ï˘ ÌÈ‚˘ÂÓ· ‰˘ÂÚ ‡Â‰˘ ˘ÂÓÈ˘‰ Í¯„ ,˜ÊÂ¯
˘È‚„Ó‰ È˘¯Ù ÍÈÏ‰˙ Ï˘ ÂÎÏ‰Ó· ÂÏÏ‰ ˙ÂÙÈ‡˘‰ È˙˘ ÔÈ· È˜ÏÁ ·Â˘ÈÈÏ
„ÂÚ· .˙ÂÈË˙Â‡Â ‰ÈÓÂÂËÂ‡ Ì„˜Ï ÌÈ˘˜·Ó˘ ˙¯ÂÒÓ‰ Ï˘ ÌÈË·È‰‰ Ì˙Â‡ ˙‡
Â˙‚ˆ‰· ‰ÏÈ‰˜‰ ˙ÂÎÓÒÏ „ÈÁÈ‰ ˙ÈÈÓÂÂËÂ‡ ÔÈ· ÈË˜Ï‡È„‰ ¯˘˜· „˜Ó˙Ó ‰ÁÂ‡
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‰ÒÈÙ˙ ÏÏÎ˘ÏÂ „·ÚÏ ‰ÒÓ ÔÓÒÈÈÂ ‰¯Â·„ ¯"„ ,ÍÂÁÓ‰ È„Â‰È‰ ˙‡ ˜ÊÂ¯ Ï˘
˙È„Â‰È‰ ˙¯ÂÒÓ· ˙ÂÈ¯ÏÂ˜ÈË¯ÙÂ ˙ÂÈÏÒ¯·ÈÂ‡ ÔÈ· Ô˙ÓÂ ‡˘Ó ˙Ï‰Ó˘ ˙ÈÎÂÈÁ
¯Á‡ ˙·˜ÂÚ ‡È‰ .ÂÈÈÁ Á¯Â‡· Û‡Â ÂÈ·˙Î· ˜ÈÈÓ ˙‡ ‰˜ÈÒÚ‰˘ ‰˜ÈË˜Ï‡È„ –
ÌÈÈ„Â‰È ÌÈ‚Â‰Ï ‰ÂÙ ,ÌÈÈ„Â‰È ˙Â¯Â˜Ó· ˙ÂÈ¯ÏÂ˜ÈË¯ÙÏÂ ˙ÂÈÏÒ¯·ÈÂ‡Ï ˙ÂÈÂ„Ú
˙ÂÏÂ‚Ò ¯·„· ‰·‰‰ ˙‡ ˜ÈÓÚ‰Ï ˙Ó ÏÚ ¯ˆÏÂÂ Ï‡ÎÈÓÂ ‚¯·È¯‚ ‰˘Ó ÔÂ‚Î
˘È˘ ˙ÈËÒÈÓÂ‰-˙È˙„ ˙ÈÎÂÈÁ ‰˘È‚ ‰ÚÈˆÓ Ê‡Â ,˙ÂÈ¯ÏÂ˜ÈË¯Ù‰Â ˙ÂÈÏÒ¯·ÈÂ‡‰
ÌÈÁÂ˙ÙÂ „ÁÓ ˙È¯ÏÂ˜ÈË¯Ù‰ Ì˙Â·¯˙· ÌÈ˘¯˘ÂÓ ˙ÂÈ‰Ï ÌÈ¯ÈÚˆ „„ÂÚÏ ‰ÁÂÎ·
˙ÂÒÈÙ˙Â ˙ÂÈÂ·¯˙ Ï˘ Ì‰ÈÎ¯Ú Ï˘ ÈÈˆ¯ „ÂÓÈÏÓ Ì˙Â‡ ˜ÈÙ‰Ï Ô˙È˘ ˙Â·Â˙Ï

.Í„È‡Ó ˙Â¯Á‡ ÌÏÂÚ
ÌÂ‚¯˙‰" ˙ÈÈ‚ÂÒ ÌÚ „„ÂÓ˙‰ ˜ÈÈÓ ÌÈÈÚÂˆ˜Ó‰ ÂÈÈÁ ˙Â˘ ·Â¯ ÍÏ‰Ó·
˙ÂÚ„ÂÓ ÍÂ˙ ÌÈÈ˙¯ÂÒÓ ˙Â¯Â˜Ó Ï˘ ˙ÂÂ˘ ˙Â‡È¯˜ „ÈÓÚ‰Ï ÔÂÈÒÈ‰ È¯˜ ,"ÈÎÂÈÁ‰
˙È¯„ÂÓ‰ ‰Ú„Â˙‰ ÏÚ· ÂÓÊ Ô· ‡¯Â˜Ï ÌÈ·ÂÓÂ ÌÈ˘È‚ ÌÈÁÂÓ· ˘Ó˙˘‰Ï Í¯ÂˆÏ
˘Ë˘ËÏ ÈÏ·ÓÂ Ú„ÂÓ· ˙‡Ê ˙Â˘ÚÏ ˘È˘ Ú·˙ ˜ÈÈÓ .("˙ÂÈËÂÂÏ¯" ‰ÈÎ˘ ˙ÂÚ„ÂÓ)
‡Â‰ ,ÍÎÏ È‡ .("˙ÂÈË˙Â‡" ‰ÈÎ˘ ˙ÂÚ„ÂÓ) ÂÓˆÚ ËÒ˜Ë‰ Ï˘ È„ÂÁÈÈ‰ ÂÏÂ˜ ˙‡
˙È„Â‰È‰ ‰·˘ÁÓ‰Â „ÂÓÏ˙‰ ,‡¯˜Ó‰ ÂÓÎ ÌÈÈÂ˜ ÌÈËÒ˜Ë ‡Â¯˜Ï ˘È˘ ÚÈˆ‰
ÌÈÚ˜Â˘Ó‰ ÌÈÂ˘‰ ÌÈÎ¯Ú‰ ˙‡ ËÈÏ·Ó˘ ÔÙÂ‡· ˙È¯„ÂÓ‰Â ˙ÈÓÈÈÈ·-ÈÓÈ‰
ıÓ‡Ó‰ ÂÈÏÚ ·È·Á „ÁÂÈÓ· .ÌÈÈÙÂÒÂÏÈÙ‰Â ÌÈÈ˙Â¯ÙÒ‰ ,ÌÈÈËÙ˘Ó‰ ÌÈ¯'Ê·
˙‡ ËÈÏ·‰Ï ˙Ó ÏÚ ˙‡ÊÂ ÌÈÈ˙¯ÂÒÓ ˙Â¯Â˜Ó· "˙ÂÈÎ¯Ú ˙ÂÈÂ˘‚˙‰" ¯˙‡Ï

.„ÂÓÈÏ‰ ÍÏ‰Ó· ˙ÈÎÂÈÁ ‰Ó¯„ Ï˘ ‰ÁÂ˙ÈÙÏ ÌÈ·‡˘Ó ˜ÙÒÏÂ Ì˙ÂÈÂÈÁ
arts of) "˙ÂÚÓ˘Ó‰ ıÂÏÈÁ ˙ÂÓÂ‡"· ˜ÒÂÚ ,ÔÎ Ì‡ ,¯ÙÒ‰ Ï˘ ‡·‰ ˜ÏÁ‰
.È¯„ÂÓ‰ ‡¯Â˜‰ ¯Â·Ú ÌÈÈÂ˜ ÌÈËÒ˜Ë Ï˘ (·‡ÂÂ˘ ÛÒÂÈ Ú·Ë˘ ÁÂÓ) (recovery
ÌÈÂÈÚ Ï˘ 9-‰ ÔÂÈÏÈ‚‰ ˙‡ ‰Á‰˘ ÔÂÈÚ¯‰ Ï‡ Â˙Â‡ ¯ÈÊÁÓ ÔÂ˘‡¯‰ ÛÈÚÒ‰
˙ÈÎÂÈÁ‰ ˙ÂÚÓ˘Ó‰ ‡Â‰Â ,Â˙‡¯Â‰· ˙ÂÈ‚ÂÒ – ÂÈÓÈ· ‡¯˜Ó‰ ˙·‰ :È„Â‰È ÍÂÈÁ·
¯˘˜˙Ó ,È˜ÒÈ˜ÂÏ ÛÒÂÈ ¯ÂÒÙÂ¯Ù Ï˘ ,‰Ê‰ ˜ÏÁ· ÔÂ˘‡¯‰ ¯Ó‡Ó‰ .‡¯˜Ó‰ Ï˘
Â¯ÙÒ· ÚÂ·˘‰ ˙˘¯Ù· ˜ÂÒÈÚ‰ ÔÓ ˙ÈÂÂ˘ÎÚ ˙ÂÚÓ˘Ó ıÏÁÏ ˜ÈÈÓ Ï˘ ÂÈˆÓ‡ÓÏ
˙Â˜ÂÏÁÏ ·Ï‰ ˙ÓÂ˘˙ ˙‡ ‰ÙÓ È˜ÒÈ˜ÂÏ .Tree of Life, Tree of Knowledge
˙‡È¯˜ Ï˘ È˙˘-˙Ï˙‰Â È˙˘‰ Ï‡ÂËÈ¯‰ ÍÂ˙Ó ˙ÂÏÂÚ‰ ˙Â˘¯Ù‰ Ï˘ ˙ÂÈÓÈÙ‰
¯Â˜Ó ‰Ï‡ ÏÎ· ‰‡Â¯ ‡Â‰˘Î ,˙È¯ˆÂ‰ ÌÈ˜¯Ù‰ ˙˜ÂÏÁÂ ˙ÂÈÏÚ‰ ˙˜ÂÏÁ ,‰¯Â˙‰
Ï˘ ˙„ÓÂÏÓ ‰¯È˜Ò ÏÏÂÎ ¯Ó‡Ó‰ .ËÒ˜Ë‰ ÍÂ˙· ˙ÂÂ˘ ˙ÂÈÂÚÓ˘Ó ˙ÈÈ·‰Ï
¯ˆÈ˘ ÌÈ˜ÂÏÈÁÏ Ì‚ ˙ÂÒÁÈÈ˙‰ ˙ÏÏÂÎ˘ ‰¯Â˙· ‰‡È¯˜‰ ˙˜ÂÏÁÏ ˙ÂÂ˘‰ ˙Â¯ÂÒÓ‰
,ËÒ˜Ë‰ ˙ÈÈ·‰Ï ˙ÂÙÒÂ ˙ÂÈˆÙÂ‡ Ì‚ ÚÈˆÓ ‡Â‰ .ËÒ˜Ë‰ ÍÂ˙· È¯„ÂÓ‰ ¯˜ÁÓ‰
Ì‚ ¯Ó‡Ó‰ .˙Â˘„Á ˙ÂÈÂÚÓ˘Ó ‰‡È¯˜Ï ˙Â˜ÈÚÓ Ô‰ Û‡˘ ,ÂÏ˘ Â˙·˘ÁÓ È¯Ù
Ï˘ ˙È‚¯ÂËÈÏ‰ ‰‡È¯˜‰ ÍÏ‰Ó· Ô‰· ˘Ó˙˘‰Ï Ô˙È˘ ˙ÂÈ‚Â‚„Ù ˙Â˜ÈÎË ¯‡˙Ó
ÍÂÙ‰ÏÂ ‰Ê‡‰‰ ˙ÈÈÂÂÁ ˙‡ ¯È˘Ú‰Ï ‰Ó‚Ó· ÏÂÁ‰ ˙ÂÓÈ·Â ˙·˘ ÈÓÈ· ‰˘¯Ù‰
,‰Ê ˙ÂÎÊ· .‰˘¯Ù‰ Ï˘ ‰ÎÂ˙ ÔÂÈ˘Ï ¯·ÚÓ ‡È‰˘ ˙ÂÚÓ˘Ó Ï˘ Ú‚¯Ï ‰˙Â‡
Ì‚ ‰ÎÂ˙· ÏÈÎ‰Ï ‰ÏÂÎÈ ˙ÈÂÈÚ ‰·È˙Î˘ ÍÎÏ ˙¯„‰ ‡Ó‚Â„ ‰ÂÂ‰Ó ¯Ó‡Ó‰

.˙ÈÎÂÈÁ‰ ‰˜ÈË˜¯Ù‰ ˙¯˘Ú‰Ï Ì¯Â˙˘ ÔÙÂ‡· ‰È‚Â‚„Ù Ì‚Â ‰È¯Â‡È˙
,¯·ÁÓ‰ È„È ÏÚ ÚˆÂ‰˘ ‰ÓÈ˙ Á˙ÙÓÂ ·ÈÁ¯Ó ı·Â˜‰ Ï˘ ‰Ê‰ ˜ÏÁ· ‡·‰ ¯Ó‡Ó‰
ÍÂÈÁ· ÌÈÂÈÚ Ï˘ ÈÚÈ·¯‰ Í¯Î· ÌÒ¯Ù˙‰˘ ÂÏ˘ Ì„Â˜ ¯Ó‡Ó· ,„ÏÙÂ˜ Ô·ÈËÒ ¯"„
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ÔÂÈÓÈ„‰ :‰¯ÊÁ·Â ˙ÈÓÈÙ‰ ˙ÂÚÓ˘ÓÏ ˙ÈÂˆÈÁ‰ ˙ÂÚÓ˘Ó‰ ÔÓ" ,‡¯˜˘ È„Â‰È‰
„ÏÙÂ˜ Ï˘ ‰ÚÈ¯È‰-·Á¯ Â˘Â¯ÈÙ Ï˘ ÔÂ˘‡¯‰ Â˜ÏÁ ",È„Â‰È‰ „ÂÓÈÏ· È¯ÂÙ‡ËÓ‰
‰ÏÂÎÈ˘ ˙ÈÎÂÈÁ‰Â ˙È˙ÈÈÂÂÁ‰ ˙Â„È„¯Ï ¯˜ÈÚ· ˘„˜ÂÓ ˙È˘‡¯· ¯ÙÒ· ·"Î ˜¯ÙÏ
ÔÈÙÂÏÈÁÏ Â‡) ÌÈËÒ˜Ë Ï˘ ˙Â˘¯ÙÏ (˙ÈÏ¯ËÈÏ) ˙ÈË˘Ù ‰˘È‚ Ï˘ ‰˙‡ˆÂ˙ ˙ÂÈ‰Ï
ÌÈ¯‡˙Ó ÌÈ‡ ,Í"˙‰ ÂÓÎ ˙ÙÂÓ ˙Â¯ÈˆÈ ,„ÏÙÂ˜ Ï˘ ÂÈÈÚ· .(ÌÈÈÁ ˙ÂÂÈÒÈ Ï˘
ÔÈ·" Ú¯˙˘Ó‰ ¯„‚ÂÓ È˙Ï·‰ ÁË˘‰ ÏÚ ÌÈÚÈ·ˆÓ Ì‰ ‡Ï‡ "ÌÈÈ¯ÈÙÓÈ‡" ÌÈÚÂ¯È‡
Ô˙Â‡ Ï˘ ˙ÂÈÓÈÙ‰ Ì‰È˙ÂÈÂÚÓ˘ÓÂ ,„ÁÓ ‰È¯ÂËÒÈ‰‰Â ‰ÈÙ¯‚ÂÈ·‰ ˙Â¯ÂÓ‰Ó "ÔÈ·Ï
‰·Â˙Â ‰˘ÂÁ˙ ÂÈ‡¯Â˜Ï ˙Â˜‰Ï ÂÈ˙ÂÂÈÒÈ· .Í„È‡Ó Ì„‡‰ ¯Â·Ú ÌÈÈÁ ˙ÂÈÂÂÁ
ÂÈ‡ „ÏÙÂ˜ ,“figurative mindedness” ÂÏˆ‡ ‰ÂÎÓ˘ ‰ÓÏ Ú‚Â· ˙È¯˘Ù‡
¯È·Ò‰Ï ‡Â‰ ·˙ÂÎ‰ Ï˘ Â„È˜Ù˙ Ô‰ÈÙÏ ˙ÂÈ‡Ó„˜‡ ˙ÂÈˆ·Â˜Ï ÂÓˆÚ ˙‡ ÏÈ·‚Ó
„ÏÙÂ˜ ,‰ÏÈ‚¯ ˙ÈÓ„˜‡ ‰·È˙Î ÌÂ˜Ó· .¯Ó‡Ó· ˙ÂÂ„‰ ˙ÂÚÙÂ˙‰ ˙‡ ‡¯Â˜Ï
ÂÓÎ ÌÓˆÚ ÏÚ ÌÈ¯ÊÂÁ‰ ÌÈ¯ÂÊ˘ ÌÈËÂÁ Â˙·È˙Î ÍÂ˙Ï ‚¯Â‡ ‡Â‰ .ÌÈÊÓ¯· ·˙ÂÎ
Ï˘ ˙¯·‚˙ÓÂ ˙¯·ËˆÓ ‰ÈÂÂÁ ‡¯Â˜‰ Ïˆ‡ Â¯ˆÈÈ ‰Ï‡˘ ‰ÂÂ˜˙· ¯È˘ Ï˘ ÂÂÓÊÙ
ÂÈ˙ÂÚË ˙‡ Û˜˘ÓÂ Ì‡Â˙ ¯·ÁÓ‰ Ï˘ ‰·È˙Î‰ ÔÂ‚Ò ,˙Â¯Á‡ ÌÈÏÈÓ· .˙ÂÚÓ˘Ó
ÔÈÈÂÚÓ ‡Â‰˘ ,ËÒ˜Ë‰ Ï˘ È¯ÂÙËÓ‰ „ÓÓÏ ˙Â˘È‚¯ ˙ÏÚ· ,‰‡È¯˜‰ ‚ÂÒ ˙Â„Â‡
˙·Î¯ÂÓ‰ Â˙Â˘¯Ù ˙‡ ‰·Á¯‰· ‚ÈˆÓ „ÏÙÂ˜ ,¯Ó‡Ó‰ Ï˘ È˘‰ Â˜ÏÁ· .Â·
.È‡¯˜Ó‰ ¯ÂÙÈÒ· ÌÈ‚ˆÂÓ ‰Ï‡˘ ÈÙÎ Ì‰¯·‡ Ï˘ ÌÈÚÂ‚¯ ‡Ï‰Â ÌÈ¯ÚÂÒ‰ ÂÈÈÁÏ
˘ÂÓÈÓÏ ˙ÂÙÈ‡˘ ÏÚ ¯˙ÂÂÏ ‰˘È¯„ ,„ÏÙÂ˜ ÈÈÚ· ,‡Â‰ ˜ÁˆÈ ˙‡ ·È¯˜‰Ï ÈÂÂÈˆ‰
‰ÂÂ˜˙‰ ‡ÏÏ ˙ÓÈÈ˜˙Ó ‰ÂÓ‡‰ Ô‰· ÌÈÈÁ ˙Â‡ÈˆÓÏ ˙Â˘ÈÁ· ¯ÂÊÁÏ ‰ÚÈ·˙Â ÈÓˆÚ
ÔÓÂ ˙Â¯ÙÒ‰ ÔÓ ,‰ÈÙÂÒÂÏÈÙ‰ ÔÓ ,È„Â‰È‰ ÔÂ˜‰ ÔÓ – ˙Â¯Â˜Ó‰ ÔÂÂ‚Ó .¯Î˘ ˙Ï·˜Ï
˙Î‡ÏÓ ÔÎÂ ,ÂÈ˙Â·Â˙ ˙‡ Ì‰Ó ˜ÂÈ „ÏÙÂ˜˘ – ˙È˙Â¯ÙÒ ‰È¯Â‡È˙‰Â ˙¯Â˜È·‰

.„ÁÂÈÓ ÔÂÈˆÏ ÌÈÈÂ‡¯ ÂÈ„ÁÈ Ì˙‚È¯‡ Ï˘ ˙·˘ÁÓ‰
‡¯Â˜‰ ¯Â·Ú ‡¯˜Ó‰ Ï˘ "˙ÂÚÓ˘Ó‰ ıÂÏÈÁ"· Ô„ ‰Ê‰ ˜ÏÁ· ‡·‰ ¯Ó‡Ó‰
Ë¯ÂÙÓ ¯˜ÁÓ ÂÈÙ· ˙Ò¯ÂÙ Ï˜¯Ù ‰Ï¯Ó ¯"„ .˙¯Á‡ ˙Â‡¯ ˙„Â˜Ó ÈÂÂ˘ÎÚ‰
‰ÓÁ – ‰ÚÂ„È‰ ‡¯˜Ó‰ ˙‡¯Â‰ ˙ÈÓÂ‡ Ï˘ ˙È‚Â‚„Ù‰ ‰˙˘È‚· ˜ÒÂÚ‰ ‰·ÂÓÂ
Â˘ÓÈ˘˘ ÌÈÁÂÓ· ˘ÂÓÈ˘‰ ˙ÂÚˆÓ‡· ‰Ï˘ ÔÂÈ„‰ ˙‡ ˙ÓÁÂ˙ Ï˜¯Ù Ì‚ .ıÈ·Â·ÈÈÏ
ÍÂÈÁÏ "˙È·ÈËÓ¯Â" ‰˘È‚ ÔÈ· ÈË˜Ï‡È„ Á˙Ó ‚ÈˆÓ ˜ÊÂ¯ .˜ÊÂ¯ ¯ÂÒÙÂ¯Ù ˙‡
Â˙ÂÎÓÒ· ˙ÂÎÓÂ˙ ·Â¯Ï˘) ÌÈ¯ÎÂÓ ˙Â˜ÈË˜¯ÙÂ ÌÈÏ‡È„È‡ ,ÌÈÎ¯Ú· ÏÈÁ˙Ó˘ –
ÔÈ·Ï – („ÈÓÏ˙‰ Ï˘ ÂÈ˘ÂÙÈÁÂ ÂÈ˙ÂÙÈ‡˘ ÈÙ ÏÚ ÌÎÒÂÓ ÔÂ˜ Ï˘ Â˙ÂÓÈ„˜Â
ÌÈ„ÓÂÏ‰ Ï˘ Ì‰È˙ÂÈÚ·Â Ì‰È˙ÂÏ‡˘· ‰Ï˘ ‡ˆÂÓ‰ ˙„Â˜˘) ˙È·ÈË¯·ÈÏ„ ‰˘È‚
Á˙Ó‰ ˙‡ ˙ÓÈÈ˜Ó ÔÎ‡ ıÈ·Â·ÈÈÏ ‰ÓÁ ÈÎ ‰‡¯Ó Ï˜¯Ù ,‰˙„Â·Ú· .(‰ÏÈ‰˜‰Â
,"ÌÈÂÈÚ"· Ì‚Â "˙ÂÂÈÏÈ‚"· Ì‚ ,‰È·˙Î ÏÎ Í¯Â‡Ï ‰Ï‡ ˙ÂÈÎÂÈÁ ˙Â˘È‚ È˙˘ ÔÈ·
˙ÂÈ˘¯Ù Á˙Ï ‰‡Â·· .˙ÂÈÁÏÂÙ ˙ÂÂˆÓ Â‡ ˙ÂÈ¯ÒÂÓ ˙ÂÂˆÓ· ˙˜ÒÂÚ ‡È‰ Ì‡ ÔÈ·
˙È·ÈËÓ¯Â ˙È‰ÂÏ‡ ˙ÂÎÓÒ ÏÚ ˙ÂÚ˘ Ô‰ÈÙ ÏÚ˘ ,˙Â˘¯Ù·Â ‰¯Â˙· ˙ÂÈ˙ÎÏ‰
Ô˙ÂÚÓ˘Ó ˙‡ ˘È‚„‰Ï ˙¯ÁÂ· ‡È‰ ,(ÈËÓÈ‡ ÏÂÈˆ¯ Ô‰È¯ÂÁ‡Ó ÔÈ‡˘ ˙ÂÈ‰)
˙Â˜ÒÂÚ‰ ˙ÂÈ˘¯Ù ˙Á˙Ó ıÈ·Â·ÈÈÏ ¯˘‡Î ,Í„È‡Ó .˙ÂÂˆÓ‰ Ï˘ ˙ÈÓÂÈ˜-˙È˘Â‡‰
‰È‰ È¯„ÂÓ‰ ÈÏÂÈˆ¯‰ ‡¯Â˜‰˘ ‰·Â˙Ï ˘È‚ ‰‡¯ ÈÎ¯Ú-È¯ÒÂÓ‰ Ô¯˘Ù˘ ˙ÂÂˆÓ·
˙ÂÂˆÓ‰ È¯ÂÁ‡Ó „ÓÂÚ‰ È‰ÂÏ‡‰ ÈÂÂÈˆ‰ ˙‡ ‰˘È‚„Ó ‡È‰ ,„·Ï ‰ÈÏ‡ ÚÈ‚‰Ï ÏÂÎÈ

.„·Ï· ˙ÂÈ¯ÒÂÓ ˙ÂˆÏÓ‰ ˙ÈÁ·· ‰Ï‡ ˙ÂÂˆÓ ÔÈ‡ ÈÎ ¯È‰ÊÓÂ
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˙Â¯ÙÒ· ˘„ÂÁÓ ÔÂÈÚÓ Ô˙Â‡ ˙ÂÏ„Ï Ô˙È˘ ˙ÂÈÎÂÈÁ ˙Â·Â˙· ˜ÒÂÚ ‡·‰ ˜ÏÁ‰
:È„Â‰È ÍÂÈÁ· ÌÈÂÈÚ Ï˘ ÈÈÓ˘‰ Í¯Î‰ ÌÚ Û˙Â˘Ó ‰ÎÓ ÂÏ ˘È ÍÎ· .˙È·¯‰
.ÌÈÈÒ‡Ï˜ ÌÈÈ·¯ ÌÈËÒ˜Ë ˙‡¯Â‰Ï ÂÏÂÎ ˘„˜Â‰˘ ÔÂÈÏÈ‚ ,Ï"ÊÁ ˙Â¯ÙÒ ˙‡¯Â‰
,ÌÈ¯Á· ÌÈ˘Â¯ÈÙ· ÔÂÈÚ ÏÏÂÎ‰ ˙ÈÙÈˆÙÒ ˙È„ÂÓÏ˙ ‰È‚ÂÒ Ï˘ ¯È˘ÚÂ „ÓÂÏÓ ÁÂ˙È·
˙Ò¯Â‚‰ ‰ÒÈÙ˙‰ ÔÂ‚Î) "ÌÈÈ˙„‚‡" ÌÈÏÂ˜È˘ Ì‡‰ Ï‡Â˘ ÔÈÈË˘„ÈÏ· ·˜ÚÈ ¯ÂÒÙÂ¯Ù
ÌÈÓÈÂÒÓ ÌÈ·ˆÓ· ÌÈÏÂÎÈ (ÌÈÈÁ ÈÏÚ·Ï ÌÈ·˘Á Ì‰˘ ÈÙÓ ÌÈˆÚ ÏÚ Ô‚‰Ï ˘È˘
Ï˘ Â¯ˆÁÏ ˜Ê Ì¯Â‚ ıÚ˘ ‰ÚË‰ ˙Ó‚Â„Î) ÌÈÈÏÓ¯ÂÙ ÌÈÈ˙ÎÏ‰ ÌÈÏÂ˜È˘ ÏÚ ¯Â·‚Ï
ÈË˜Ï‡È„‰ Á˙Ó‰ ˙‡ ÌÈ‚„Ó ÔÈÈË˘„ÈÏ· ,‰Ê‰ ÔÂÈ„· .(Â˙¯ÂÎÏ ˘È ÔÎ ÏÚÂ ¯Á‡ Ì„‡
‰„‚‡‰ „ÓÓ ÔÈ·Ï (ÈÂÏ‚ ,˘¯ÂÙÓ) ˙ÈËÈˆÈÏÙÒ˜‡‰ ˙È·ÈËÓ¯Â‰ ‰ÎÏ‰‰ „ÓÓ ÔÈ·
˙ÙÏ‡Ó ‰Ó‚„‰ ÚÈˆÓ Ì‚ ‡Â‰ .˙È„Â‰È‰ ˙¯ÂÒÓ· (ÚÓ˙˘Ó ,ÊÓÂ¯Ó) ˙ÈËÈˆÈÏÙÓÈ‡‰
Ï·" Ï˘ ¯ÂÒÈ‡· ÌÏ‚˙Ó‰ "‰˜Â¯È" ˙È˙·È·Ò ˙Â˘È‚¯ ÔÈ· ˙ÈÎ¯Ú ˙Â˘‚˙‰ Ï˘
ÌÁÓ ¯ÂÒÙÂ¯Ù .ÔÈ˜ÈÊ ˙ÂÎÏ‰· Û˜˙˘Ó‰ ÈËÙ˘Ó ˜„ˆ Ï˘ Ï‡È„È‡‰Â "˙ÈÁ˘˙
Ï˘ ÂÎÂÈÁ ÈÙÏÎ ‰ÏÈ‰˜‰ ˙·ÂÁÏ ˙Â¯È˘È ˙ÂÂÎÓ‰ ˙È·¯ ˙Â¯ÙÒ· „˜Ó˙Ó ÔÓ˘¯È‰
˙ÂÈ‚‰ ÔÈ·˘ Á˙Ó· ,Ï˘ÓÏ ,˙ÂÙÒÂ ˙ÂÈÎ¯Ú ˙ÂÈÂ˘‚˙‰ ˙Â¯ÎÈ Ô‡Î .¯ÈÚˆ‰ ¯Â„‰
:Ô‰ Ô‡Î ÔÂÈ„Ï ˙ÂÏÂÚ‰ ˙ÂÙÒÂ ˙ÂÏ‡˘ ‰¯Â˙‰ „ÂÓÏ˙ ˙ˆÙ‰ ÔÈ·Ï ‰ÏÈ‰˜‰ ÈÙÏÎ
ÚÈ¯ÙÓ˘ ˘Ú¯‰ Û‡ ÏÚ Â˙È·· ¯ÂÚÈ˘ ÌÈÈ˜Ï ˘˜·Ó „ÓÏÓ‰˘ ‰¯˜Ó· ,¯ÓÂÏÎ)
‡Ó˘ Â‡ ,ÈÏ‡ÈˆÂÒ‰ ÔÂÁËÈ·‰ Ì‡‰ :Ô‰ Ô‡Î ÔÂÈ„Ï ˙ÂÏÂÚ‰ ˙ÂÙÒÂ ˙ÂÏ‡˘ .(ÌÈÎ˘Ï
ÌÈ¯ÂÓ Ï˘ ¯˙ÂÈ· ·ÂË‰ Ì„Â˜Ù˙ ˙‡ ÁÈË·˙˘ ‡È‰ ‰‡È¯· ˙Â¯Á˙Ï ˜Â˘‰ ˙ÁÈ˙Ù
¯ˆ ÌÂÁ˙ ÏÚ È„Ù˜ ˜ÂÈ„· ÌÈËÏÂ˘˘ ‰Ï‡ – ?ÌÙÈ„Ú‰Ï ˘È˘ ÌÈ¯ÂÓ‰ Ì‰ÈÓ ?„È˙Ú·
‰Ï‡Î ,ÌÈË¯Ù ÈË¯Ù· ÌÈ‡È˜· ÌÈ‡˘ ÌÈ·Á¯ ÌÈ˜ÙÂ‡ ÈÏÚ· Â‡ ,·Á¯ Ú„È ÌÈ¯ÒÁ Í‡
˙ÂÈÂÚË Ì‡‰ ?˙Â‡È‚˘ ‡ÏÏ ˙¯ÂÒÓ‰ ˙‡ ¯È·Ú‰Ï Ì˙ÏÂÎÈ È·‚Ï ÔÂÁËÈ· ÂÏ ÔÈ‡˘
Ô‰Ï ˘È ‡Ó˘ Â‡ ˙ÈÒÁÈ ˙ÂÏ˜· ÔÂ˜È˙Ï ˙Â˙È ˙¯ÂÒÓ‰ ÈË¯Ù· ˜ÂÈ„ ¯ÒÂÁÓ ˙ÂÚ·Â‰

?ÔÂ·˘ÁÂ ÔÈ„ Ô˙Ó· ·ÈÈÁ ‰¯ÂÓ ÌÈÂÈ¯ËÈ¯˜ ‰ÊÈ‡ ÈÙ ÏÚ ?Ï¯Â‚ ˙Â¯‰ ˙ÂÎÏ˘‰
‰˘„Á ‰˘È‚ ÚÈˆÓ ,‰¯Â˙Ï Ï"ÊÁ ˙Â˘¯Ù· Ô„‰ Â¯Ó‡Ó· ,È‡˜¯· ¯È‡È ¯"„
‰˘È‚Ï ÏÈ·Â‰Ï Û‡ ‰ÏÂÎÈ˘ ,Ï"ÊÁ Ï˘ (˙ÂÈËÈÂÓ¯‰) ˙ÂÈ˘¯Ù‰ „ÂÒÈ‰ ˙ÂÁ‰Ï
ËÒ˜Ë· ÌÈ˘Ó˙˘Ó ÌÈ˘¯„‰˘ ÁÈÓ ÂÈ‡ È‡˜¯· .Ï·Â˜Ó‰ ÔÓ ‰Â˘ ˙ÈÎÂÈÁ
ÈË¯Ù˘ ÁÈÓ ‡Â‰ .ÌÓÏÂÚ ˙Ù˜˘‰ ˙‡ ‰·‚ ÏÚ ÁÒÏ ÂÏÎÂÈ˘ ‰Ó·Î È‡¯˜Ó‰
Â˙Â‡ ‰‰ÊÓ Ô˘¯„‰˘ ÔÂÈÚ¯ ÏÚ ,‰·Á¯ ˙ÈÂÈÚ¯ ˙Â˘¯Ù ÏÚ ÌÈÚÈ·ˆÓ ˙Â˘¯„‰
‰¯ˆ˜‰ ‰È˘¯Ù· Á¯Î‰· ‡ÏÂ – ‡¯˜Ó· ‰ÏÂ„‚ ˙È˙Â¯ÙÒ ‰„ÈÁÈ Ï˘ ˙ÏÏÂÎ ‰‡È¯˜·
‡ˆÓ˙Ó ÂÈ‡ ,ÔÎ Ì‡ ,‡¯Â˜‰ Ï˘ Â„È˜Ù˙ .‰· ÏÙËÏ ‡· ˘¯„Ó‰ ÂÈÙ ÏÚ˘
‡Â‰ ‡Ï‡ ,„·Ï· ÈÙÈˆÙÒ‰ È‡¯˜Ó‰ ¯ÂÙÈÒ‰ ÌÚ "È˘¯„Ó‰ ¯ÂÙÈÒ"‰ ˙‡ÂÂ˘‰·
ÌÂ˜Ó· ‡ˆÓ‰ ‰ÓÂ„ ÔÂÈÚ¯ ÌÚ È˘¯„Ó‰ ËÒ˜Ë· ÚÂ˜˘‰ ÔÂÈÚ¯‰ ˙‡ ˙ÂÂ˘‰Ï ˘¯„
ÔÈ‡˘ ‰·Â˙· ‰ˆÂÚ ÂÊ ˙È˘„Á ‰˘È‚ Ï˘ ˙ÈÎÂÈÁ‰ ‰˙ÂÚÓ˘Ó .Í"˙· ¯Á‡
Ô‰È˘Â„ÈÁÏ "ÌÏ‚ ¯ÓÂÁ"Î ‰¯Â˙‰ ˙‡ ÌÈÏˆÓ˘ ÈÓÎ ˘¯„Ó‰ È¯·ÁÓ· „ÂÚ ˙Â‡¯Ï
˙ÂÂÈÚ¯‰ ÌÚ ˜ÈÓÚÓÂ ÔÎ ,ÈÓÂÈ˜ ÔÙÂ‡· ÌÈ„„ÂÓ˙Ó‰ ÌÈ˘¯ÙÎ ‡Ï‡ ,„·Ï· ÌÈÈ˘È‡‰
·ÂË ÔÈ·Ó" ‡Â‰˘ ÁÈ‰Ï ÈÂÂ˘ÎÚ‰ ‡¯Â˜Ï Ï‡ ,Ì‚ ÍÎ .È‡¯˜Ó‰ ¯Â˜Ó· ˙ÂÂÓË‰
˙ÂÚÈˆ· Á˙ÙÈ‰Ï ˘¯„ ‡Â‰ ‡Ï‡ ,"ÌÓˆÚ ˙‡ ÂÈ·‰ Ì‰ ¯˘‡Ó ÌÈÓÎÁ‰ ˙‡ ¯˙ÂÈ
˙Ú„ÂÓ ¯˙ÂÈÂ ‰˜ÈÓÚÓ ¯˙ÂÈ ‡È‰˘ ˙Â˘¯Ù ,˙È˘¯„Ó ˙Â˘¯Ù Ï˘ ÌÈÂÒÓ ‚ÂÒÏ

.·Â˘ÁÏ ‰È‰ Ô˙È˘ ‰ÓÓ ‰ÓˆÚÏ
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˙ÂÈÂÂ¯ ˙Â·Â˙ ÚÈˆÓ ˜¯ ‡Ï ,ÂÊ ‰¯„Ò· ÔÂ¯Á‡‰ ¯Ó‡Ó· ,ÒÈÏÈ‚ Ï‡ÎÈÓ ¯"„
˙‡¯Â‰ Ï˘ ÌÈ·Î¯ÂÓ‰ ÌÈÈ˘˜‰ ÌÚ ˙Â¯È˘È „„ÂÓ˙Ó Û‡ ‡Â‰ ,˙ÈÎÂÈÁ ˙ÂÚÓ˘Ó·
"‰‚‰ – ˙¯· ‰˜ÈË˜Ï˜‡" – ·‡ÂÂ˘ Ï˘ ÁÂÈÓ‰ ÏÚ ÂÎÓ˙Ò‰· .ÌÈÈ·¯ ÌÈËÒ˜Ë
¯˜Á· ÌÈÂ˘ "ÌÈÈ·ÈËËÒ·ÂÒ ÌÈ·Ó" „ˆÈÎ ÔÁÂ· ‡Â‰ – (defensible eclectic)
ÌÈÏÂÎÈ ˙Â·¯˙ È„ÂÓÈÏÂ ˙È˙Â¯ÙÒ ‰˘È‚ ,˙È¯ÂËÒÈ‰ ‰È‚ÂÏÂÏÈÙ ÔÂ‚Î Ï"ÊÁ ˙Â¯ÙÒ
ÈÓÂÁ˙ ¯È˙Ò‰Ï Ì‚ ÌÈÏÂÎÈ ,È˘ „ˆÓ Í‡ ,È„Â‰È‰ ÍÂÈÁ‰ ˙‡ ¯È˘Ú‰Ï „Á‡ „ˆÓ
ÏÚ Â· ¯ÁÂ· ÒÈÏÈ‚˘ ‰¯˜Ó‰ ¯Â‡È˙ .ÍÂÈÁÏ Í¯ÚÂ ˙ÏÚÂ˙ Ì‰Ï ˘È˘ ÌÈÂ˘ ÔÎÂ˙

.ÏÁ¯Â ‡·È˜Ú È·¯ Ï˘ ÌÒ¯ÂÙÓ‰ ¯ÂÙÈÒ‰ ‡Â‰ "ÈË˜Ï˜‡"‰ ˙‡ ÌÈ‚„‰Ï ˙Ó
¯Ó‡Ó· .‰È¯ÂËÒÈ‰‰Â ÍÂÈÁ‰ ÔÈ·˘ È„„‰‰ ÒÁÈ· „˜Ó˙Ó ı·Â˜· ‡·‰ ˜ÏÁ‰
ÌÈ·¯ ÌÈÂÈ„ ‰¯¯ÂÚ˘ ‰Ï‡˘· Ô„ ıÈ·Â˜Ó ·‡Ê ¯"„ ,‰Ê‰ ˜ÏÁ‰ ˙‡ Á˙ÂÙ˘
‡Â‰ ÌÈ¯·„‰ Á˙Ù· .‰‡Â˘Ï ‰ÈÂˆ¯‰ ˙ÈÎÂÈÁ‰Â ˙È˙Â·¯˙‰ ‰·Â‚˙‰ È‰Ó ,¯·Ú·
ÌÈËÂ˘Ù ÌÈ‚˘ÂÓ ÔÈ‡ ÔÓˆÚÏ˘Î "‰‡Â˘"‰ Ô‰Â "‰È¯ÂËÒÈ‰‰" Ô‰˘ ¯È‰·‰Ï ˘˜·Ó
ÌÈ˘¯ÙÓ ÌÈÈÎÂÈÁÂ ÌÈÈ˙Â·¯˙ ÌÈ‚È‰Ó .˙ÂÚÓ˘Ó-·¯Â ˙ÂÈËÏÂÂÈ·Ó‡ ÌÈÏÂË‰
˙ÂÂ˘ ˙Â·Â‚˙ Ô˘È ÔÎ ÏÚÂ ˙ÏÏÂÎ‰ ÌÓÏÂÚ ˙Ù˜˘‰ ˙¯‚ÒÓ· ÌÈÈ¯ÂËÒÈ‰ ÌÈÚÂ¯È‡
È˙˘ ÔÁÂ· ‡Â‰ ,ÂÏ˘ ‰ÒÓ· .˙ÂÈÂˆ¯ Û‡Â ˙ÂÈÓÈËÈ‚Ï Ô‰˘ ÌÈÈ¯ÂËÒÈ‰ ÌÈÚÂ¯È‡Ï
‰ÎÓ ‡Â‰ .˙ÂˆÂÙ˙· Ì‚Â Ï‡¯˘È· Ì‚ Â˘·‚˙‰˘ ‰·Â‚˙ Ï˘ ˙ÂÂ˘ ˙ÂÈ¯Â‚Ë˜
ÌÈÈ˜Ï ÚÈˆÓÂ ˙Â¯È‰·· Ô‰È˙˘ ˙‡ ÌÈ‚„Ó ‡Â‰ ."‰Ï·‚‰"Â "˙ÂÈ·ÈË¯Ò‡ :Ô˙Â‡
.È˘‰ ÔÂ·˘Á ÏÚ ‰·Â‚˙ Ï˘ „Á‡ ‚ÂÒ ÁÙËÏ ÌÂ˜Ó· Ô‰ÈÈ· ÈË˜Ï‡È„ Á˙Ó
‰ÚÂ˙‰ Ï˘ ‰ÒÁÈ ˙ÈÈ‚ÂÒ· È˙¯Â˜È· Ë·Ó· ˜ÒÂÚ ÒÈ„¯Â‚ Ï‡È„ ¯"„ ,‡·‰ ¯Ó‡Ó·
Ï˘ Ì‰È˘ÚÓÂ Ì‰È˙Â¯‰ˆ‰ Ï˘ ÂÏ˘ ÁÂ˙È‰ ÔÓ .˙ÂÂÈˆÏ ·"‰¯‡· ˙È·ÈË·¯ÒÂ˜‰
ÒÂ˙ÈÓ‰˘ ‰˜ÒÓÏ ÚÈ‚Ó ÒÈ„¯Â‚ ,‰È„Ó‰ ÌÂ˜ Ê‡Ó ˙È·ÈË·¯ÒÂ˜‰ ‰ÚÂ˙‰ È‚È‰Ó
¯ÒÁ ‡Â‰ ˙ÂÂÈˆ· ÔÓÊ Í¯Â‡ÏÂ ˙ÂÈ·˜Ú· ˙ÎÓÂ˙ ˙È·ÈË·¯ÒÂ˜‰ ‰ÚÂ˙‰ ‰ÈÙÏ
Ï˘ È˘Â˜· ‰ˆÂÚ ˙ÂÂÈˆÏÂ Ï‡¯˘ÈÏ ¯˘ÂÙ‰ ÒÁÈÏ ˙Â·ÈÒ‰ ˙Á‡˘ ÔÚÂË ‡Â‰ .ÒÈÒ·
˙Â·ÈÈÂÁÓ‰ ˙ÂÏÈ‰˜" ,"ÌÂÈ ¯„Ò ÌÚ ˙ÂÏÈ‰˜" ‰ÎÂ˙· ÁÙËÏ ˙È·ÈË·¯ÒÂ˜‰ ‰ÚÂ˙‰
·ÈÎ¯Ó Â˘È ,ÒÈ„¯Â‚ ÈÙÏ .È·ÈÒËÈ‡ È„Â‰È ÒÈÒ˜¯Ù ÍÂ˙Ó "˙ÂÈÓÂÈ˜ „ÂÒÈ-˙ÂÏ‡˘Ï
˙ÈÂÈˆ‰ ‰Ú„Â˙‰ ˙‡ ¯È·‚Ó˘ ·ÈÎ¯Ó ,˙È˙„‰ ‰ÈÈ˘ÚÏ ˙Â·ÈÂÁÓ· ˜‰·ÂÓ ÈÎÂÈÁ
˙‡ ‰ÏÈ·‚Ó˘ ˙È·ÈË˜ÏÂ˜ ‰Ú„Â˙ ÍÂ˙Ó ,‰È¯ÂËÒÈ‰· ˙Â˘¯˘ÂÓ Ï˘ ˙Â˘ÂÁ˙ ÍÂ˙Ó
˙Â·¯˙" Ï˘ ˙ÈÒÈÒ· ‰ÈˆËÈÈ¯Â‡ ÍÂ˙ÓÂ ,Ë¯Ù‰ ˙Ó¯· ÈÓˆÚ ˘ÂÓÈÓÏ ‰ÙÈ‡˘‰
˙ÈÏÂ·ÓÈÒ‰ ˙ÂÚÓ˘Ó‰ Í¯„ Ì‚ Ï‡¯˘ÈÏ ÒÁÈ‰ ˙‡ ˙„˜ÓÓ ÂÊÎ ‰ÈÈ˘Ú ."„‚Î˘

.Ï‡ÂËÈ¯· ˙‡˘Â Ï‡¯˘È˘
‰È¯ÂËÒÈ‰· ˜ÒÂÚ‰ ı·Â˜· ˜ÏÁ Â˙Â‡· ÌÈÂ˘‡¯‰ ÌÈ¯Ó‡Ó‰ È˘˘ ¯ÓÂÏ ¯˘Ù‡
ÌÈÚÂ¯È‡" ÌÈÈ‰˜Ù ‰ÈÎ˘ ‚ÂÒ‰ ÔÓ ÌÈÚÂ¯È‡ È˘Ï ˙ÂÈ¯˘Ù‡ ˙Â·Â‚˙· ÌÈ„ ÍÂÈÁÂ
¯Ó‡Ó· .Ï‡¯˘È ˙È„Ó ˙Ó˜‰Â ‰‡Â˘‰ :(epoch making events) "‰ÙÂ˜˙ ÈÏÏÂÁÓ
ÔÈ· ÌÈÒÁÈ‰ ÒÈÒ· ˙Ï‡˘ ÌÚ „„ÂÓ˙Ó Ò˜ÊÈÈ‡ ˜ÈÏ‡ ¯"„ ,‰¯„ÈÒ‰ ˙‡ ¯‚ÂÒ˘
¯˜Á ÌÂÁ˙ ,Ò˜ÊÈÈ‡ ÍÎ ,È˙¯ÂÒÓ ÔÙÂ‡· .ÍÂÈÁ‰Â ‰È¯ÂËÒÈ‰‰ Ï˘ ˙ÂÈÏÙÈˆÒÈ„‰
˜Á¯˙‰Ï ˘˜È· ÔÎÂ ,˙ÂÈË˙Â‡Â ˙ÂÈ·ÈË˜ÈÈ·Â‡Ï ¯ÂÒÓÎ ÂÓˆÚ ˙‡ ‰‡¯ ‰È¯ÂËÒÈ‰‰
¯˘‡Î ,ÌÏÂ‡ .¯Â‰Ë‰ ¯˜ÁÓ· ÌÈÚ‚ÂÙÎ ÂÒÙ˙˘ ˙ÈÎÂÈÁ ˙ÂÈËÂÂÏ¯ Ï˘ ÌÈÏÂ˜È˘Ó
Ô˙ÓÏ ·¯˜˙‰Ï Ô˙È ÈÎ ‰Á‰‰ ÏÚ ¯Ú¯ÚÏ ÂÏÁ‰ ÌÈÈ¯„ÂÓ-ËÒÂÙ ÌÈ˜ÈË¯Â‡È˙
ÈÓˆÚ‰ ÌÂÁËÈ· ˙‡ Â„·È‡ ÌÈÂÈ¯ÂËÒÈ‰ ,¯·Ú‰ ÈÚÂ¯È‡ Ï˘ È·ÈË˜ÈÈ·Â‡ ¯Â‡È˙
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Â¯‚˙Ò‰ Ì‰ .ÌÈÈÂÈÚ¯Â ÌÈÈÎÂÈÁ ÌÈÎÈÏ‰˙ Ï˘ ÌÈÏÈ·ÂÓÂ ÌÈ‚È‰ÓÎ Ì„ÓÚÓÓ Â‚ÂÒÂ
ÌÈÂÈ¯ÂËÒÈ‰ Ï˘ ˘ÂÙÈÁ‰ ,ÌÂÈÎ .˙ÂÈÎËÂ ˙ÂÈ¯ËÂÊ‡ ¯˙ÂÈÂ ¯˙ÂÈ ˙ÂÈ‚ÂÒ· ÂÊÎ¯˙‰Â
‰Ê) "¯Á‡‰" Ï˘ ÂÓÂ˜Ó ¯Á‡ ,˙È¯˜ÁÓ‰ ÌÎ¯„Ï ÌÈÚ„ÂÓ‰ ,ÌÈÓÈÂÒÓ ,ÌÈÈÂÂ˘ÎÚ
˙ÂÈ‚ÂÏ‡È„Â ˙ÂÈ·ÈË˜Â¯ÒÂ˜-‰„ ˙ÂÓ‚Ó ÌÚ „ÁÈ ,‰È¯ÂËÒÈ‰· (ÁÎ˘Â ˜Á„˘
ÌÈ‡˘Â· ˜ÂÒÚÏ ÂÏ‡Î ÌÈÂÈ¯ÂËÒÈ‰ Ï˘ Ì˙ÈÈËÏ ˘„Á Û˜Â˙ Â˙ ,‰˜ÈËÈÂÓ¯‰·

.(¯·Ú‰ ˙Â¯·Á· ÌÈ˘Â ÌÈ„ÏÈ ,ÌÈÈÚ Ï˘ Ì„ÓÚÓ ÔÂ‚Î) "ÌÈÈËÂÂÏ¯"
ÔÈ·Ï ‰ÈÓ„˜‡· ‰È¯ÂËÒÈ‰‰ ¯˜Á ÔÈ· ¯ÚÙ‰ ˙‡ ˙ÓˆÓˆÓ ,‰‡¯ ÍÎ ,ÂÊ ‰Ó‚Ó
‰˘È‚ Ï˘ ˘„Á ÁÂÒÈÏ ˙Â¯˘Ù‡‰ ÏÚ ‰ÚÈ·ˆÓÂ – ˙ÂÈ˙Â·¯˙Â ˙ÂÈÎÂÈÁ ˙ÂÓ‚Ó
Ï˘ Â˙Ú„Â˙ ˙‡ ‰·ÈÁ¯Ó‰ ‰ÈÂÂÁÎ :ÂÈÈ‰„ ,‰È¯ÂËÒÈ‰‰ ¯˜ÁÏÂ „ÂÓÈÏÏ ˙ÈÎÂÈÁ

.¯·Ú‰ ÌÚ Â˘‚ÙÓ ¯Â‡Ï È¯„ÂÓ‰ Ì„‡‰
‡Â‰ ,"È„Â‰È‰ ÍÂÈÁ‰Â ˙È¯„ÂÓ ˙Â‚‰" ,ÈÂ¯˜‰ ÂÏ˘ ÛÒÂ‡· ‡·‰ ˜ÏÁ‰
.˙Â·¯ ÌÈ˘ Í¯Â‡Ï ˜ÊÂ¯ ¯ÂÒÙÂ¯Ù Ï˘ ÂÈ˜ÂÒÈÚÏ ¯˙ÂÈ· ‰ÈÂÏ‚‰ ‰¯Âˆ· ¯·Á˙Ó˘
ÌÈÈ·¯ÚÓÂ ÌÈ„Â‰È ,ÌÈÏÂ„‚ ÌÈÙÂÒÂÏÈÙ Ï˘ Ì˙Â‚‰Ó ·Â‡˘Ï "˜ÈÈÓ" ‚‰ ,ÂÈ·˙Î·
‡Â‰ .ÍÂÈÁ‰ ÌÂÁ˙· È·ÈÒ˜ÏÙ¯‰ ÁÈ˘‰ ˙‡ ¯È˘Ú‰Ï È¯‡ÏÙÓÒ˜‡ ÔÂÈÒÈ· ,„Á‡Î
˙Â˜ÂÓÚ ˙Â·Â˙ ‚Èˆ‰Â ,È„Â‰È‰ ÍÂÈÁ‰ Ï˘ ÛÂÒÂÏÈÙÎ Ì"·Ó¯‰ ÏÚ ‰·Á¯‰· ·˙Î
˙Ó‚Â„ ÌÈÈ¯„ÂÓ ÌÈ‚Â‰ È·˙Î· ÔÂÈÚ‰ Í¯„ ÍÂÈÁ‰ ÈÎ¯„Â ˙Â¯ËÓ Ï˘ ˙Â‚˘Ó‰Â
Ì‚ ‡Â‰ .ÌÈ¯Á‡ ÌÈ·¯Â ¯ÈÈËÈ˜Ó ,ÍÈÏÈË ,Ï˘‰ ,ÔÏÙ˜ ,˜ÈˆÈÈ·ÂÏÂÒ ‚ÈÈÂÂˆÊÂ¯ ,¯·Â·
˙È˙„‰ ˙Â‚‰‰ ÔÓ Ú·Â‰ ÈÎÂÈÁ‰Â È‚ÂÏÂ‡È˙‰ ÁÈ˘· ˜ÂÓÚÂ ÈÈˆ¯ Á¯Â‡· ÔÈÈÚ˙‰
˜ÏÁ· ÔÂ˘‡¯‰ ¯Ó‡Ó· .ÌÈÈ„Â‰È ‡Ï ÔÈ· ,ÌÈÈ„Â‰È ÔÈ· – ÌÈÂ˘ ÌÈÈ˙„ ÌÈÓ¯Ê Ï˘
ÌÈ·‡˘Ó‰Â ˙Â¯Â˜Ó‰ ˙Ï‡˘ ÌÚ ˙Â¯È˘È „„ÂÓ˙Ó È˜ˆÈ·¯ ¯ÊÚÈ·‡ ¯ÂÒÙÂ¯Ù ,‰Ê‰
˜È„ˆ‰ÏÂ ÁÒÏ Ô˙È˘ ,˙È˙·˘ÁÓ‰Â ˙È˙ÎÏ‰‰ ,˙È„Â‰È‰ ˙¯ÂÒÓ‰ ÍÂ˙· ÌÈÓÈÈ˜‰
‰ÚÈ¯È-˙·Á¯ ‰¯È˜Ò ÚÈˆÓ È˜ˆÈ·¯ .È˙„ ÔÈ· ÌÊÈÏ¯ÂÏÙÂ ˙ÂÏ·ÂÒ Ï˘ ‰˘Ó ÌÎ¯„
¯Á‡ ˙Â˜Á˙‰Ï Ô˙È ÌÎ¯„ ÌÈÈ¯„ÂÓÂ ÌÈÈÓÈÈÈ·-ÈÓÈ ,ÌÈÈ·¯ ,ÌÈÈ‡¯˜Ó ˙Â¯Â˜Ó Ï˘
„˜ÓÓ ‡Â‰ .˙Â„‰È· ÌÊÈ¯ÏÂ˜ÈË¯Ù‰Â ÌÊÈÏÒ¯·ÈÂ‡‰ ÔÈ· ¯¯Â˘‰ ÈË˜Ï‡È„‰ Á˙Ó‰
‡Â‰ .‰ÏÂ‡‚‰Â ˙È¯·‰ ,‰‡È¯·‰ ,„ÂÒÈ È‚˘ÂÓ ‰˘ÂÏ˘ Ï˘ Ì˙ÈÁ·· ÔÂÈ„‰ ˙‡
ÌÈÈ˙Â¯ÙÒ‰ ‰È˙Â¯Â˜Ó ÈÙ ÏÚ ,˙Â„‰È‰ Ï˘ Ï‡ÈˆËÂÙ‰ ‡ÂÏÓ ˙‡ ÛÂ˘ÁÏ ˘˜·Ó
ÏÚ ÚÈ·ˆÓ È˜ˆÈ·¯ .ÌÊÈÏ¯ÂÏÙ Û‡Â ˙ÂÏ·ÂÒ ÍÂ˙ ¯Á‡‰ ˙‡ ÏÈÎ‰Ï ,ÌÈÈÒ‡Ï˜‰
,‰È‚ÂÏÂËÂ‡ ÔÈ· ÔÈÁ·‰Ï ÚÈˆÓÂ ,¯Á‡‰ Ï˘ ˙„Ï ÒÁÈ Ï˘ ÌÈÂ˘ ÌÈ„·¯ ‰˘ÂÏ˘
‰ÈÁ·Ó˘ ˙Â¯ÓÏ ˙‡ÊÂ – ÔÈÓ‡Ó È˜ˆÈ·¯ ,ÔÂ·˘Á Ï˘ ÂÙÂÒ· .¯ÒÂÓÂ ‰È‚ÂÏÂ‡È˙
˙ÂÓÈÚÓ ÒÂÓ ‰È‰ ‡Ï – ˙Â˙„‰ ÔÈ· ÌÈ·¯ ÌÈÙ˙Â˘Ó ÌÈÎÓ ‡ÂˆÓÏ Ô˙È ˙ÈË¯Â‡È˙
ÏÚ È¯ÂËÒÈ‰ ˜·‡Ó Ô‰ÈÈ· ‰ÏÏÂÁ˙‰˘ ,ÌÂ˘Ó ˙‡ÊÂ ˙ÂÂ˘‰ ˙Â˙„‰ ÔÈ· ÒÂÓÏÂÙÂ
ÚÈ‚‰Ï ¯˘Ù‡ È‡˘ ÌÈ¯·„‰ Ì˙Â‡· ˙Â„˜Ó˙‰ ‰·ÈÈÁ˘ ÌÈÈÓ‡Ó‰ ˙ÂÚ„Â ˙Â··Ï
˙ÈÓÏÒÂÓ‰ ‰ÂÓ‡‰Â Â˘È Ï˘ Â˙ÈÈÁ˙· ˙È¯ˆÂ‰ ‰ÂÓ‡‰ Ï˘ÓÏ) ‰ÓÎÒ‰Ï Ì‰ÈÏÚ
È· ÌÈÈ˙„ ÌÈ‚Â‰ÏÂ ÌÈ‚È‰ÓÏ ‡¯Â˜ È˜ˆÈ·¯ ,ÌÏÂ‡ .(‰¯Â˙‰ ˙‡ ÂÙÈÈÊ ÌÈ„Â‰È‰˘
ÏÂÏÎÓÎ ¯Á‡‰ Ï˘ Â˙„ ˙‡ ÔÂÁ·Ï ÂÏ„ÁÈ˘ ÍÎ· ˙ÓÚ˙‰Ï ‰ÈÈË‰ ÏÚ ¯·‚˙‰Ï ÂÓÊ
,ÌÈ‚‰Ó ÔÈ· ÔÈÁ·‰Ï È„Î· „¯Ù· ·ÈÎ¯Ó ÏÎ ÔÂÁ·Ï ˘È ‰Ê ÌÂ˜Ó· .ÌÏ˘ „Á‡
ÔÈ·Ï Ì‰ÈÏÚ ÌÈÎÒ‰Ï Ô˙È˘ ˙¯Á‡ ˙„ Ï˘ ÌÈËÒ˜ËÂ ˙ÂÈ‚ÂÏÂ‡È˙ ˙ÂÂÓ‡ ,˙Â¯ÂÒÓ
ÊÂÏ „Â‰‡ ¯ÂÒÙÂ¯Ù ,ÂÈ¯Á‡ ‡·˘ ¯Ó‡Ó· .ÈËÒÈÏ¯ÂÏÙ Ï‡ÈˆËÂÙ Ì‰· ÔÈ‡˘ ‰Ï‡
Ì‚¯˙Ï ˘˜È·˘ ˜ÈÏ‡È· ÔÓÁ ÌÈÈÁ Ï˘ Ë˜ÈÂ¯Ù· ÌÈÈÁ ÂÁÈÙ‰˘ ˙ÂÂ¯˜Ú‰ ˙‡ ÔÁÂ·
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È˙¯ÂÒÓ‰ Ì¯˘˜‰Ó Ì¯È·Ú‰ÏÂ ˙ÂÈ˙¯ÂÒÓ ˙ÂÈ„Â‰È ˙Â˜ÈË˜¯ÙÂ ÌÈÏÓÒ ,ÌÈÁÂÓ
˜ÊÂ¯ Ï˘ ÁÂÓ· ¯ÊÚ ÊÂÏ ,‰Ê ÔÈÈÚ· .ÈÂÏÈÁÂ ÈÏÒ¯·ÈÂ‡ ,È¯„ÂÓ ¯˘˜‰Ï È¯Â˜Ó‰
ÍÏ‰Ó) ÈÂÏÈÁ ÁÈ˘Ï È˙„ ÁÈ˘Ó Ì‚¯˙Ó˘ ÈÓ ÏÎÏ ¯ÈÎÊÓ‰ ‚˘ÂÓ ,"È˜ÏÁ ÌÂ‚¯˙"
¯ÒÓ‰ ÔÈ· ¯ÚÙ ¯‡˘ „ÈÓ˙Â ,ÌÈÂÒÓ ˜Á¯Ó Â˘È˘ (È¯„ÂÓ‰ ÌÏÂÚ· ÍÂÈÁÏ ÈÂÈÁ
.‰Èˆ˜Â„¯Ï ,ÌÈ·¯ ÌÈ¯˜Ó· ,‰ÏÈ·ÂÓ ‡ÏÓ ÌÂ‚¯˙Ï ‰¯ÓÂÈ‰ ÈÎÂ ,¯Â˜ÓÏ Ì‚¯Â˙Ó‰
˙˘ÂÁ˙ ¯ÂÓÈ˘ ÍÂ˙ – "‰ÎÏ‰"‰ ÔÂÈÚ¯ ˙‡ Ì‚¯˙Ï ˜ÈÏ‡È· Ï˘ ÂÂÈÒÈ· „˜Ó˙Ó ‡Â‰
‰ÒÈÙ˙Ó ˙Â˜Á¯˙‰ ÍÂ˙ÓÂ ˙‡ÊÂ ,ÌÂÈ-ÌÂÈ‰ ÈÈÁ· ˙ÂÓ¯Â Ï˘ Ô˙Ó˘‚‰Ï ˙Â·ÈÂÁÓ‰
˙¯‚ÒÓ ÍÂ˙Ó ˙È˘ÙÂÁ ‰¯ÈÁ· Ï˘ ‰ÒÈÙ˙ ¯·Ú Ï‡ ˙·ÈÈÁÓ ˙È˜ÂÁ ˙Î¯ÚÓ Ï˘
– ˜ÈÏ‡È· Ï˘ "ÌÂ‚¯˙"‰ ÏÚÙÓ ÔÈ· ˙ÂÚÈ˙ÙÓ ˙ÂÏ·˜‰ Û˘ÂÁ Ì‚ ‡Â‰ .˙È˙Â·¯˙

.ÍÈÈ¯Ë˘ËÂ¯ Ô˙Â ÒÈÂÏ Ï‡ÂÓÚ Ï˘ ‰Ï‡Ï – ÌÈÈËÈÂÓ¯‰‰ ÂÈÈÈÙ‡Ó ÏÚ
ÈÏ ÌÈÙ˙Â˘Ó ÂÈ‰˘ ÔÈÈÚ ÈÓÂÁ˙ ¯ÙÒÓ ˙Ù˜˘Ó ı·Â˜Ï (Ô‰Î Ô˙ÂÈ ¯"„) È˙ÓÂ¯˙
˙È¯„ÂÓ‰ ˙È„Â‰È‰ ˙Â‚‰‰ :˙ÈÚÂˆ˜ÓÂ ˙È˘È‡ ˙Â¯·Á Ï˘ ˙Â·¯ ÌÈ˘ Í˘Ó· ˜ÈÈÓÏÂ
,ÌÈÈÂ‡˜ ÌÈËÒ˜Ë Ï˘ ˙ÈËÒÈÏ¯ÂÏÙ ‰‡È¯˜ ,˙È¯ÒÂÓ‰ ˙ÂÈ˘È‡‰ Ï˘ ÍÂÈÁÏ ÚˆÓÎ
ÏÚ ˙ÂÈËÈÂÓ¯‰ ˙ÂÈ¯Â‡È˙ Ï˘ Ô‰È˙ÂÎÏ˘‰Â ("¯Á‡ ¯·„" È˘¯„Ó‰ ÈÂËÈ·‰ ÁÂ¯·)
:‰ÏÂÚÙ· ˙ÂÈËÈÂÓ¯‰ ˙Â˘È‚ ˘ÂÏ˘ ˙ÈË¯˜Â˜ ‰¯Âˆ· ÌÈ‚„Ó ¯Ó‡Ó‰ .‰‡¯Â‰‰
˙È‚ÂÏ‡È„ ‰˜ÈËÈÂÓ¯‰ ,„ÈÂ¯Ù „ÂÓ‚ÈÊ Ïˆ‡ Ï˘ÓÏ ÂÓÎ ,„˘Á‰ Ï˘ ‰˜ÈËÈÂÓ¯‰‰
Â‡ÈÏ Ïˆ‡ ÈÂËÈ· È„ÈÏ ‡· ‡Â‰˘ ÈÙÎ ‰ÂÂÚ‰ ˙˜ÈËÈÂÓ¯‰Â ,¯·Â· ÔÈË¯Ó Ïˆ‡ ÂÓÎ
'· ˜¯Ù Ï˘ ‰„ÂÓˆ‰ Ì˙‡È¯˜· ÂÏÏ‰ ÌÈ‚Â‰‰ ˙˘ÂÏ˘ ¯Á‡ ·˜ÂÚ ¯Ó‡Ó‰ .ÒÂ‡¯Ë˘
˙ÈÏ‚ ËÒ˜Ë‰ Ï˘ Ì˙Â˘¯ÙÏ ˙ÈËÈÂÂÓ¯‰‰ Ì˙ÒÈÙ˙ ÔÈ· ‰˜ÈÊ‰˘ ÍÎ ˙ÂÓ˘ ¯ÙÒ·
Ï˘ ÂÓ˘ ˙Ï‡˘· ÊÎ¯˙Ó ¯Ó‡Ó‰ ,˜¯Ù· ˙ÂÂ„È‰ ˙ÂÈ‡¯˜Ó‰ ˙ÂÓÈ˙‰ ÔÈ·Ó .ÔÈÚÏ

.¯ÂÙÈÒ· Ï‡‰ Ï˘ ÂÓÂ˜ÓÂ ,¯Â·È‚Î ‰˘Ó Ï˘ Â„ÓÚÓ ,‰˘Ó
ÍÁÓ‰ Ï˘ Â˙Â‚‰· ıÂÚ‰ È˙„‰ „ÓÓÏ Â¯Ó‡Ó ˙‡ ˘È„˜Ó ÔÓ¯·ÏÈÒ ˜¯Ó ¯"„
ÔÊÈÈ‡ „ÏÂ¯‡ ¯ÂÒÙÂ¯Ù ÂÓÎ ,Á˙ÂÙ ‡Â‰ .˜‡'ˆ¯Â˜ ˘Â‡È ,Ú„Â‰ ÈÏÂÙ‰ È„Â‰È‰
˙ÈËÈˆÈÏÙÒ˜‡ ˙„ ÔÈ· ˜ÈÈÓ Ï˘ Â˙Á·‰ ¯ÂÎÊÈ‡· ,ÔÂ˘‡¯‰ ˜ÏÁ· ÏÈÚÏ ¯ÎÊ‰
– (ÚÓ˙˘Ó ,ÊÓÂ¯Ó) ˙ÈËÈˆÈÏÙÓÈ‡ ˙„Ï – ˙ÂÓ¯Â ˙·ÈÈÁÓ‰ – (ÈÂÏ‚ ,˘¯ÂÙÓ)
‰‰ÓÎ‰ Â˘Ù ÍÂ˙Ó ˙ÂÏÂÚÂ ˙ÂÚ˜Â·‰ ˙ÂÈ˙„ ·Ï ˙ÂÈËÂ ˙ÈÓÂÈ˜ ‰Ú„Â˙Ï ˙ÒÁÈÈ˙Ó‰
˙„Ù˜ÂÓÂ ‰˘È‚¯ ‰‡È¯˜ Í¯„ ,‰‡¯Ó ÔÓ¯·ÏÈÒ ¯"„ .È‡ËÂÙÒ ÔÙÂ‡· „ÈÁÈ‰ Ï˘
.˙ÈËÈˆÈÏÙÓÈ‡‰ ˙È˙„‰ ‰ÈÈË‰ ˙‡ ‚ˆÈÈ ‡Â‰˘ ,˜‡'ˆ¯Â˜ Ï˘ ÌÈ·˙Î ¯Á·Ó·
ÈÈÁ·Â Ú·Ë· ÔÂÂÈ‰Â ‰ÁÈÓˆ‰ ÈÎÈÏ‰˙ ÁÎÂ ˙ÈÏ‡˜È„¯ ‰‰ÈÓ˙Ó ‰ÂÊÈ Â˙ÂÈ˙„
Â˙ÂÁÎÂ˘ ÈË„ˆÒ¯Ë Ï‡ È„È ÏÚ ‡¯·Î ÌÏÂÚ‰ ˙‡ ‰‡¯ ‡Â‰ ,˙‡Ê ÏÎ·Â .Ì„‡‰
ÌÈÒÁÈ‰ ˙ÂÎ¯ÚÓ Í¯„Â Ú·Ë‰ ÈÎÈÏ‰˙· ˙Â¯ÂÓ˙‰ Í¯„ ˙˘‚¯ÂÓ ÌÏÂÚ· ˙ÈËÓÈ‡‰
ÌÈ·˙Î‰ ˙¯„Ò ¯Á‡ ÔÈ„ÚÂ ˘È‚¯ ·˜ÚÓ Í¯„ .Ì„‡ È· ÔÈ· ˙ÂÓÈÈ˜˙Ó‰ ˙ÂÈ„„‰‰
ÔÈÊ‰ ˙ÈËÈˆÈÏÙÓÈ‡‰ ‰ÂÓ‡‰ ÈÎ ÌÈ‚„Ó ÔÓ¯·ÏÈÒ ,ÂÈÈÁ ÍÏ‰Ó· ¯·ÈÁ ˜‡'ˆ¯Â˜˘

.˙ÈÎÂÈÁ‰ Â˙˘Ó ˙‡ ˙ÈÈÙ‡Ó‰ "˙ÏÓÂÁ‰ ˙ÂÈ˙¯Â˜È·"‰ ˙‡
˙ÂÓÈÓ˙‰ ‚˘ÂÓ ˙‡ ÔÁÂ· ¯ˆÏÂ‰ ÈÏ‡ ¯"„ ,‰Ê‰ ˜ÏÁ‰ ˙‡ ¯‚ÂÒ˘ ¯Ó‡Ó·
˙Â·Â˘Á ˙ÂÎÏ˘‰ ÔÂÈˆ ÍÂ˙ ,¯˜È¯ ÏÂÙÂ ÔÂÓÈÒ (ËÒ¯‡) ‡·È˜Ú Ï˘ Â˙˘Ó· ‰ÈÈ˘‰
Ï˘ ˙È‚Â‚„Ù‰ ‰˜ÈË˜¯Ù‰ ¯Â·Ú (¯˜È¯ Ï˘ Â˙·È˙Î· „ÁÂÈÓ·Â) ‰Ê‰ ‚˘ÂÓ‰ Ï˘
‰ÏÈ„‚‰ ÍÈÏ‰˙ ˙‡ ÌÈÒÙÂ˙ ÌÈ‚Â‰‰ È˘ .ÌÈÈÂ˜ ÌÈÈ˙„ ÌÈËÒ˜Ë ÌÚ ˘‚ÙÓ
˙‡ Ï·˜Ó Ì„‡‰ Â·˘ ·Ï˘ – ‰Â˘‡¯ ˙ÂÓÈÓ˙ :ÌÈ·Ï˘ ‰˘ÂÏ˘ ÏÚ·Î ˙ÈÁÂ¯‰
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– ˙¯Â˜È·‰ ·Ï˘ ,˙ÂÈ˙¯Â˜È· ‡ÏÏ Â˙Â‡ ˙Â··ÂÒ˘ ˙Â¯ÂÒÓ‰ ÔÓ ÂÏ˘ ÌÏÂÚ‰ ˙ÂÓ˙
Ú„Ó‰ ˜ÙÒÏ ÌÈÏÂÎÈ˘ ¯˙ÂÈ· ÌÈ·ÂË‰ ÌÈÈ˙¯Â˜È·‰ ÌÈÏÎÏ ˙ÂÙ˘Á ˙Â¯ÂÒÓ‰ Â·˘
˙ÂÈ˙˘˙Â ,˙ÈËÈÏ‡ÂÎÈÒÙ ˙¯Â˜È· ,˙È¯ÂËÒÈ‰ ˙¯Â˜È·) ˙È¯„ÂÓ‰ ‰ÈÙÂÒÂÏÈÙ‰Â
ÏÚ ·Â˘ ÂÊÂ‡ ˙‡ ‰ËÓ Ì„‡‰ ‰·˘ – ‰ÈÈ˘ ˙ÂÓÈÓ˙Â (˙Â¯Á‡ ˙Â·¯ ˙ÂÈ˙¯Â˜È·
Â˙Ú„Â˙ ˙‡ ÁÂÊÏ ÈÏ·Ó ,È˙¯ÂÒÓ‰ ËÒ˜Ë‰ Ï˘ "Â¯Â·È„" ˙‡ ˘„ÁÓ ÚÂÓ˘Ï ˙Ó
ÌÈÈÁ ˙Â¯˘Ù‡Î ˙¯ÂÒÓ‰ È„È ÏÚ ÚˆÂÓ‰ ÌÏÂÚ· ,˙È˘· ÊÂÁ‡Ï ÔÂÈÒÈ· ,˙È˙¯Â˜È·‰
Ï˘ ‰„ÈÓÏÂ ‰‡¯Â‰ Ï˘ ˙ÈËÈÂÓ¯‰‰ ‰˜ÈË˜¯Ù‰ ,˙‡Ê ˙Â‡¯ ˙„Â˜Ó .˙˘„ÂÁÓ
ÍÈÏ‰˙‰ ‡Ï‡ ,¯Â‰Ë‰ "Ú„È"‰ ÔÂ‚Î ,˙ÈÏÎ˙ Â‰ÊÈ‡Ï ¯˙ÂÁ‰ ÈÚˆÓ‡ ÂÈ‡ ÌÈËÒ˜Ë

.˙˘Á¯˙Ó ËÒ˜Ë‰Â ‡¯Â˜‰ Ï˘ ‰ÈˆÓ¯ÂÙÒ¯Ë‰ Â·˘ ·Á¯Ó‰ ‡Â‰ ÂÓˆÚ
ÔÂÈ„‰ ÍÂ˙Ó È„Â‰È‰ ÍÂÈÁ· ÌÈ˜ÒÂÚ‰ ÌÈ¯Ó‡Ó ÂÎÂ˙· ÏÈÎÓ Í¯Î· ‡·‰ ˜ÏÁ‰
‡Â‰ ,ÍÂÈÁ‰ Ï˘ ‚ÂÏÂ‡È˙Â ÛÂÒÂÏÈÙ ‡Â‰ ÂÓˆÚ ˜ÈÈÓ˘ ˙Â¯ÓÏ .‰¯·Á‰ ÈÚ„Ó·
Û‡Â È„Â‰È‰ ÍÂÈÁ‰ ˙‚˘Ó‰Ï ‰¯·Á‰ ÈÚ„Ó Ï˘ ÌÎ¯Ú ˙‡ ˘È‚„‰Ï „ÈÙ˜‰ „ÈÓ˙
‰ÈÏÙÈˆÒÈ„‰ ‡È‰ ‰ÈÙÂÒÂÏÈÙ‰ „ÂÚ· ,Â˙Ù˜˘‰ ÈÙ ÏÚ .˙ÈÎÂÈÁ ˙ÂÈÈ„Ó ˙ÚÈ·˜Ï
˙‡Ê‰ ‰ÈÏÙÈˆÒÈ„‰ (ÍÂÈÁ‰ Ï˘ ‰ÈÙÂÒÂÏÈÙ) ,ÍÂÈÁ‰ Ï˘ ÂÈ˙ÂÈÏÎ˙· ˙˜ÒÂÚ˘
˙ÂˆÂ·˜Â ÌÈ„ÈÁÈ „ˆÈÎ ¯È·ÒÓ‰ È¯ÈÙÓ‡ ¯˜ÁÓÏ ‰·Â˘˜Â ‰ÁÂ˙Ù ˙ÂÈ‰Ï ‰ÎÈ¯ˆ
(ÍÂÈÁ‰ Ï˘ ‰È¯Â‡È˙) ˙ÈÓˆÚ‰ Ì˙·‰ ˙‡Â Ì˙Â‰Ê ˙‡ ÌÈ·ˆÚÓÂ ÌÈ„ÓÂÏ ˙Ó‡·
‰ÓÂ¯˙‰ .˙È˘ÓÓ ˙ÏÚÂ˙ ˙¯ÒÁ Â‡ ˙Â‡ÈˆÓ‰ ÔÓ ˙˜˙ÂÓ ,˙ÈÙÂËÂ‡Ï ÍÙ‰È˙ ‡Ó˘
·Â˙Î ‚¯·ËÂ¯ Ï˘ Â¯Ó‡Ó .‚¯·ËÂ¯ ÈÎ„¯Ó ¯ÂÒÙÂ¯Ù Ï˘ ‡È‰ ‰Ê‰ ˜ÏÁÏ ‰Â˘‡¯‰
¯Ó‡Ó‰ .‰·ÈË¯‰ ¯˜Á ,‰¯·Á‰ ÈÚ„Ó· ‰¯Â‡ÎÏ ‰˘„Á ‡È‰˘ ˙È¯˜ÁÓ ‰˘È‚ ÍÂ˙Ó
‡Â‰ Â˙Â‡ È·ÈË¯ ÍÈÏ‰˙ Ï˘ ÈËÈÂÙ¯˙‰ ‰Î¯ÚÏ ˙·Á¯ ‰Ó‚„‰ ‡¯Â˜‰ ÈÙ· ‚ÈˆÓ
ÌÈ„ÈÁÈ Ì‚ ÂÓÎ ÌÈ˘‡ Ï˘ ˙ÂˆÂ·˜ ‰Ê ÍÈÏ‰˙· ."‰ÈÙ¯‚ÂÈ·‰ ¯ÂÊÁÈ˘" ‰ÎÓ
˙ÈÓÂ‡Ï‰ Â‡ ˙È˘È‡‰ ‰ÈÙ¯‚ÂÈ·‰ ˙‡ ˘„ÁÓ ÌÈ·˙ÂÎ ,‰ÓÂ‡¯Ë Â‡ ÔÂÒ‡ Â¯·Ú˘
‰Èˆ˜È·ÈË˜ÈÈ·ÂÒ‰ ˙‡ ˙Â‡¯Ï ÂÏ Ï‡ .„˜Ù˙ÏÂ ÍÈ˘Ó‰Ï Ì‰Ï ¯˘Ù‡˙˘ ‰¯Âˆ·
Ì˙˜ÈÁ„"Â "ÌÊÂÎ¯ÈÓ"· ÍÂ¯Î ÍÈÏ‰˙‰ .‰ÈÓÙÒ‡· ˙ÂÓÂÏÁÂ ˙ÂÈÏ˘‡ ˙¯ÈˆÈÎ ÂÊ‰
ÍÎ ,‰˘ÚÓÏ .˙È˘È‡‰ ‰È¯ÂËÒÈ‰‰ ˙‡ ˙Â·ÈÎ¯Ó‰ ˙ÂÈ˙ÈÓ‡ ˙ÂÈÂÂÁ Ï˘ "ÌÈÈÏÂ˘Ï
ÔÈÈÙ‡Ó˘ ‡Â‰ ÌÈÓÈÂÒÓ ÌÈÚÂ¯È‡ Ï˘ ÌÈÈÏÂ˘Ï ‰˜ÈÁ„‰Â ÊÂÎ¯ÈÓ‰ ÍÈÏ‰˙ ,‚¯·ËÂ¯
ÏÎ Í¯Â‡Ï "˙È·ÈË˜ÈÈ·Â‡"‰Â "˙ÈËÒÈ·ÈËÈÊÂÙ"‰ ˙È¯ÂËÒÈ‰‰ ‰ÈÏÙÈˆÒÈ„‰ ˙‡
‰ÙÓ ‚¯·ËÂ¯ ,ÂÈÂÚÈË ˙‡ ˙Â·ÚÏ ˙Ó ÏÚ .˙ÈËÓÂ¯‰ ‰ÙÂ˜˙‰Â ‰¯„ÂÓ‰ ˙Â˘
È·‡ÏÂ (‰˜ÈËÈÂÓ¯‰) ˙Â˘¯Ù Ï˘ ˙ÂÈ¯Â‡È˙· ˙˜ÒÂÚ‰ ‰ÙÚ‰ ˙Â¯ÙÒÏ ‡¯Â˜‰ ˙‡
‰‡¯Ó ‚¯·ËÂ¯ ,¯Ó‡Ó‰ Ï˘ ÔÂ¯Á‡‰ ˜ÏÁ· .‰¯·Á‰ ÈÚ„Ó ¯˜Á· ÌÈÈÂÂ˘ÎÚ‰ Í¯„‰
ÊÎ¯ÓÓ‰ ÈËÈÂÙ¯˙ ÈÎÂÈÁ ÈÏÎÎ ‡È‰ Û‡ ‰˘ÓÈ˘ ˙È·¯‰ ˙Â¯ÙÒ·˘ ‰„‚‡‰ „ˆÈÎ
Â˙Â„ÈÓÚ ¯˘ÂÎÏ ‰ÏÂ„‚ ‰ÓÂ¯˙ ‰„‚‡‰ ‰Ó¯˙ ÍÎ .ÌÈÈ„Â‰È ˙ÂÂ¯ÎÈÊ ÌÈÈÏÂ˘Ï ˜ÁÂ„Â
Ï˘ ‰¯ÈˆÈ‰ ÍÈÏ‰˙˘ ÍÎ ÏÚ „ÓÂÚ ‡Â‰ ,ÌÂÎÈÒ· .È„Â‰È‰ ÌÚ‰ Ï˘ Â˙Â„¯˘È‰Â
ÂÈÓÈ· ÂÏÈÙ‡ ÂˆÈÓ˘‰Ï ÔÈ‡ ÔÎ ÏÚÂ ÈËÈÂÙ¯˙ Û‡Â ÚÓ È˙Ï· Â‰ ÈÓÂ‡Ï ÒÂ˙ÈÓ

.˙ÁÂÂ¯‰ ‰ÙÂ‡‰ Û‡ ÏÚ ÂÊÂ ,Â‡
ÈÎ„¯Ó ¯ÂÒÙÂ¯Ù Ï˘ ‡È‰ ‰¯·Á‰ ÈÚ„Ó· ÌÈ¯Ó‡Ó‰ ˙¯„ÒÏ ‰ÈÈ˘‰ ‰ÓÂ¯˙‰
˙ÂÁÈ˙Ù ÔÈ· Á˙Ó‰ – ˙Â·¯ ÌÈ˘ ˜ÈÈÓ ˙‡ ‰˜ÈÒÚ‰˘ ‰È‚ÂÒ· Ô„ ‡Â‰Â ÔÒÈ
,ÒÁÈÈ˙Ó ¯·ÁÓ‰˘ Ì‚ "˙Â‡„Â È‡Â ˙Â·ÈÂÁÓ" ‡Â‰ ¯Ó‡Ó‰ ¯˙ÂÎ .˙Â·ÈÂÁÓÏ
ÏÚ ÒÒÂ·Ó ¯Ó‡Ó‰ ."‰ÁÂ˙Ù ˙Â·ÈÂÁÓ" Ï˘ ˙˘¯ÂÙÓ‰ ˙Â¯˘Ù‡Ï ,ÂÈ¯·„ ÛÂÒ·
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¯ÂÒÙÂ¯Ù Ï˘ Â˙˘È¯Ù „Â·ÎÏ Í¯Ú˘ ÒÎ· ÔÒÈ ¯ÂÒÙÂ¯Ù ‡˘ ‰˙Â‡ ‰‡ˆ¯‰
Í¯Î È„Â‰È‰ ÍÂÈÁ· ÌÈÂÈÚ· ˙È¯·Ú· ‰Â˘‡¯Ï ÌÒ¯Ù˙‰ ‡Â‰ .˙Â‡ÏÓ‚Ï ˜ÊÂ¯
Ï˘ ÌÈ˘Â„ÈÁ‰Â ˙Â·Â˙‰ ˙‡ ÚÈˆ‰Ï È„Î· ˙ÈÏ‚‡Ï ÌÂ‚¯˙· Ô‡Î ˘‚ÂÓ ‡Â‰Â ,È
‰È‚ÂÏÂÎÈÒÙ· ¯Â¯È·· ˜ÒÂÚ ¯Ó‡Ó‰˘ ÛÚ ÏÚ .¯˙ÂÈ ·Á¯ Ï‰˜Ï ÔÒÈ ¯ÂÒÙÂ¯Ù
ÂÏ‡˘˘ 65 „Ú 17 È· ÌÈÈÈ‡Â¯Ó ÌÚ ˜ÓÂÚ ˙ÂÂÈ‡¯ ‚ÈˆÓ Û‡ ‡Â‰Â ,˙È·ÈËÈ‚Â˜
Û˜˘Ó Ì‚ ‰Ê ¯Ó‡Ó ÈÎ ˜ÙÒ ÔÈ‡ ,‰ÂÂ‰·Â ¯·Ú· Ì‰Ï˘ ˙Â·ÈÂÁÓ‰ ˙Â˘ÂÁ˙ ÏÚ
ÔÎÂ˙Ï ¯˘‡· .‰ÈÙÂÒÂÏÈÙ· ÔÒÈ Ï˘ Í˘Ó˙Ó‰ ÂÈÈÚÂ ˙Ó„˜ÂÓ‰ Â˙¯˘Î‰ ˙‡
„Â·Î‰ ˙¯ÈÓ˘Â ˙È˘È‡‰ ‰ÈÓÂÂËÂ‡‰ ˙ÂÏÂ·‚Ï ˙È˙ÈÓ‡ ‰‚‡„ ‡Ë·Ó ‡Â‰ ,¯Ó‡Ó‰
‰ÈÁ·Ó .ÌÈËËÂÓ˙Ó "ÌÈÏÂ„‚‰ ÌÈ·ÈË¯"‰ Â·˘ ÈËÒÈÏ¯ÂÏÙ ÌÏÂÚ ÍÂ˙· ÈÓˆÚ‰
,˙Â·ÈÂÁÓ Ï˘ ÌÈÂ˘ ÌÈ‚ÂÒ ÔÈ· ˙ÂÈ„Ú ˙ÂÈËÈÏ‡ ˙ÂÁ·‡ ÚÈˆÓ ÔÒÈ ,˙È‚ÂÏÂ„Â˙Ó
‰ÈÒ˜ÏÙ¯‰ ˙Ó¯· ˙¯˙Â˘ ˙Â·ÈÂÁÓ ,ÏÂÚÙÏ ˙Â·ÈÂÁÓ‰Â ÔÈÓ‡‰Ï ˙Â·ÈÂÁÓ‰ ÔÂ‚Î
˙ÈÈÚÓ‰ ‰Á·‰‰ ÈÏÂ‡ .'ÂÎÂ ¯ÂÁ‡Ó ˙ÂÈ·ÈÒ˜ÏÙ¯‰ ˙‡ ‰¯È‡˘Ó˘ ˙Â·ÈÂÁÓÂ
Â‡ ,˙ËÏÁÂÓ ˙Ó‡· ‰ÂÓ‡Ó ˙Ú·Â‰ ˙Â·ÈÂÁÓ ˙˘ÂÁ˙ ÔÈ· ‡È‰ ÔÒÈ Ï˘ ¯˙ÂÈ·
Ï˘ ‚˘ÂÓ ˙ÓÂÚÏ ˙ÓÈÂÒÓ ‰ÏÂÚÙ· Â‡ ‰Â˙ ÌÏÂÚ ˙Ù˜˘‰· ·Ï˙˘Ó‰ Í¯Ú·
¯Á·Ó ÔÈ· Ì„‡‰ Ï˘ ˙Ú„ÂÓ‰ Â˙¯ÈÁ· ˙‡ ‡Ë·Ó Â˙¯„‚‰ ÈÙ ÏÚ˘ ˙Â·ÈÂÁÓ
ÌÎ¯ÚÏ ¯Â˘˜‰ ÏÎ· ˙Â‡„Â‰ ¯„Ú‰ ‡˜ÂÂ„ ,ÔÒÈ Ï˘ Â˙Ú„Ï .˙ÂÈÂ‡¯ ˙ÂÈˆÙÂ‡
ÂÏ˘ ‰¯·Á· ˙Â·ÈÂÁÓ ÈÏÚ· ÌÈ˘‡ È„È ÏÚ ˙Â¯Á·‰ ˙ÂÈˆÙÂ‡‰ Ï˘ ÈËÂÏÂÒ·‡‰
,‰„ÈÓ ‰˙Â‡· ˙Â‡„ÂÂ ˙ÂÏÏÂ˘Ó Ô‰˘ ,Ì‰È˙Â¯ÈÁ·Ï "˙ÂÁÈ˙Ù" ¯ÂˆÈÏ ÏÂÎÈ˘ ‡Â‰

.ÌÈ¯Á‡ ÌÈ˘‡ Ï˘
‰¯·Á‰ ÈÚ„Ó· ÌÈ‡˘ÂÏ ˘„˜ÂÓ‰ ı·Â˜· ˜ÏÁ Â˙Â‡ ˙‡ ¯‚ÂÒ‰ ¯Ó‡Ó‰
Ô‰Î .ÈÂÏ ˙ÈÓÂÏ˘ ¯"„Â Ô‰Î ˜È¯‡ ¯"„ Ï˘ ‡Â‰ È„Â‰È‰ ÍÂÈÁ‰ ÏÚ ÌÈÈ¯˜Ó‰
ÌÈÚÈÙ˘Ó˘ ÌÈ·Î¯ÂÓ ÌÈÎÈÏ‰˙Â ÌÈ˙˘Ó ÈÂÙÈÓÏ ˙È„ÓÓ-·¯ ‰ÓÈÎÒ ÌÈÚÈˆÓ ÈÂÏÂ
Ì‡Â˙ ¯Ó‡Ó‰ Ï˘ ÌÈ„ÓÓ‰ ·Á¯ Û˜È‰‰ .ÂÏ˘ È˙¯ÂÒÓ-¯˙·‰ ÌÏÂÚ· ÍÂÈÁ‰ ÏÚ
È„Â‰È‰ ÍÂÈÁ· ˙ÂÁ˙Ù˙‰ ÏÎ·Â ÌÂÁ˙ ÏÎ· ˜ÈÈÓ Ï˘ ‰ÙÈ˜Ó‰ Â˙ÂÈÈÚ˙‰ ˙‡
ÍÂÈÁ· ˙Â¯ËÓ ‚ÂÂÈÒÏ ˙ÂÓ„Â˜ ˙ÂÓÈÎÒ ÌÈÁÂ· ÌÈ¯·ÁÓ‰ ,¯Ó‡Ó· .ÂÏÂÎ ÌÏÂÚ·
Ì‰ ÌÏÂ‡ .·‡ÂÂ˘ Ï˘ “commonplaces”-‰ ˙‡ ÔÎÂ ,ÌÂÏ· Ï˘ ‰ÈÓÂÂÒ˜Ë‰ ÔÂ‚Î
ÔÈÚÓ ‰ÚÈˆÓ˘ ˙¯‚ÒÓÎ ÔÓËÂ‚ Ï˘ "‰ÙÓÓ‰ ËÙ˘Ó‰" ‚˘ÂÓ ÏÚ ¯˜ÈÚ· ÌÈÚ˘
ÌÈÏÈÚÂÓ‰ ÌÈËÙ˘Ó ˙Â·Ï Ô˙ÂÚˆÓ‡· Ô˙È˘ ÏÚÂÙ ˙ÂÓ˘Â ÌˆÚ ˙ÂÓ˘ Ï˘ ˜Â„˜„

.È„Â‰È‰ ÍÂÈÁ‰ ¯˜Á Ï˘ ÁÂ˙ÈÙÂ ÔÂÎ˙·
‡Ï ÌÏÂÚÓ ‡Â‰ ,˙‡Ê ÏÎ·Â .Ô˜ÈË¯Â‡È˙Î ¯˜ÈÚ· ˜ÈÈÓ ˙‡ ÌÈ¯ÈÎÓ ÂÈ„ÈÓÏ˙
„ÈÓ˙ .„·Ï· ÌÈÈË¯Â‡È˙ ‰„ÈÓ ˙ÂÓ‡ ÈÙ ÏÚ ÔÁ·ÓÏ Â„ÓÚÈ ÂÈ·˙Î˘ ÍÎ· ˜Ù˙Ò‰
ÌÈÓÈ˘ÈÂ ÌÈÈ˘ÂÓÈ˘Î ÂÒÙ˙ÈÈ ÂÏ˘ ÌÈÁÂÒÈ‰Â ÌÈ‚˘ÂÓ‰˘ „Â‡Ó ÂÏ ˙ÙÎÈ‡ ‰È‰
ÂÈ˙ÂÂÈÚ¯˘ ÍÎÏ ¯˙Á ‡Â‰ ÂÈ·˙ÎÓ ÌÈ·¯· .˙ÂÈË¯˜Â˜ ˙ÂÈÎÂÈÁ ˙ÂÈˆ‡ÂËÈÒ·
.È¯ÏÂ˜È¯Â˜ ¯ÓÂÁ Ì‚Â ÌÈ¯ÂÓÏ ÌÈÎÈ¯„Ó Ì‚ ·˙Î ÍÎ Ì˘ÏÂ – È˘ÚÓ ÌÂ˘ÈÈÏ ÂÎÊÈ
."ÌÈ¯ÂÓÂ ¯ÙÒ È˙·" ‡¯˜‰ Ï·ÂÈ‰ ¯ÙÒ Ï˘ ‡·‰ ˜ÏÁ‰ ˙‡ ÌÈ˘È‚Ó Â‡ ÂÊ ÁÂ¯·
‰È¯Â‡È˙ ÔÈ· Â¯Â·ÈÁ· Ú˘ ,È˜Ò¯˜Ù Ï‡È„ ¯ÂÒÙÂ¯Ù Ï˘ ‡È‰ ‰Â˘‡¯‰ ‰ÓÂ¯˙‰
‰„‚‰Ï ÌÈÈÙÈˆÙÒ ÌÈÂÈ¯ËÈ¯˜ Ï˘ ‰¯„Ò ÚÈˆÓ È˜Ò¯˜Ù ,„Á‡ „ˆÓ .‰˜ÈË˜¯ÙÏ
ÔÈ· Í¯Ú ˙·¯ ‰Á·‰ ÚÈˆÓ ‡Â‰ ‰Ê ¯˘˜‰· .È„Â‰È‰ ÍÂÈÁ· "ÔÂÊÁ‰" Ï˘ ‰ÈÂ‡¯
¯˜ÈÚ ,ÌÏÂ‡ ."È‚Ë¯ËÒ‡" ÔÂÊÁÂ "È„ÒÂÓ" ÔÂÊÁ ,"ÈÓÂÈ˜" ÔÂÊÁ ‰ÎÓ ‡Â‰˘ ‰Ó
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¯ÙÒ‰ ˙È·" ,ÔÂÊÁ ‰ÁÂÓ „ÒÂÓ Ï˘ ‰ˆÓÓÂ ·Á¯ ‰¯˜Ó ¯˜ÁÏ ˘„˜ÂÓ ¯Ó‡Ó‰
˙Â¯Á· ˙Â˜ÈË˜¯Ù Ï˘ „Á ÁÂ˙È· .ÔË‰Ó ·¯ÚÓ ÔÂÙˆ· Ì˜ÂÓÓ‰ "Ô·¯-˙È·
‰¯Âˆ· Û‡Â˘ ÔÂÊÁ ‰ÁÂÓ ¯ÙÒ ˙È· „ˆÈÎ ‰‡¯Ó È˜Ò¯˜Ù ,¯ÙÒ‰ ˙È·· Ô‰· ‰Ùˆ˘
Ï˘ ˙È‚Â‚„Ù‰Â ˙È·ÈË¯ËÒÈÓ„‡‰ ˙ÂÏÈÚÙ‰ È„·¯ ÏÎ· ÂÂÊÁ ˙‡ ÌÈ˘‚‰Ï ˙˘˜ÈÚ
˙·Î¯ÂÓ‰ ‰Èˆ˜‡¯ËÈ‡‰ ˙‡ ÔÁÂ· ,‰¯„Ò· ‡·‰ ¯Ó‡Ó· ,È„˜˘ ¯˘‡ ¯"„ .„ÒÂÓ‰
Ï˘ È˙ÂÎÈ‡ ¯˜ÁÓ ÏÚ ÒÒ·˙Ó Â¯Ó‡Ó .ÌÈ„ÂÓÈÏ‰ ˙ÈÎ˙Â ÌÈ¯ÂÓ ÔÈ· ˙È˙ÈÈÚ·‰Â
Ì‰Ï˘ ‰‡¯Â‰‰ ˙ÂËÈ˘ ˙‡ ÔÁÂ· ‡Â‰ .˙ÂÂ˘ ˙ÂÓ¯· Í"˙ ÌÈ„ÓÏÓ‰ ÌÈ¯ÂÓ 26
ÔÈ· ‰ÂÂ˘ÓÂ ,ÌÓˆÚ Ï˘ ‰‡¯Â‰‰ ÏÚ ÌÈ¯ÂÓ‰ Ï˘ ˙ÂÈÒ˜ÏÙ¯‰ ˙‡ ,‰˙ÈÎ‰ ÍÂ˙·
ÌÓˆÚ ÌÈ¯ÂÓ‰ È„È ÏÚÂ „ÁÓ ÌÈÈÂˆÈÁ ÌÈ·˙ÂÎ È„È ÏÚ ÌÈ·˙Î‰ ÌÈ„ÂÓÈÏ‰ ˙ÂÈÎ˙
ÌÈ‡ ‰Ï‡˘ ¯·˙ÒÓ .ÌÈ¯ÂÓ‰ Ï˘ ˜˙¯Ó ¯Â‡È˙ ‰ÏÂÚ ÂÊ‰ ‰‡ÂÂ˘‰‰ ÍÂ˙Ó .Í„È‡Ó
ÌÈ‡ Û‡Â ˙ÈÎ˙‰ ˙ÂÚˆ‰Â ˙ÂˆÏÓ‰ ¯Á‡ ÌÈ‡ÏÓÓ ÌÈ‡ ,˙ÈÎ˙‰ ÈÙ ÏÚ ÌÈ„ÓÏÓ
È„˜˘ ,ÏÎÓ ·Â˘Á ÈÏÂ‡ .ÌÈ·˙ÂÎ‰ Ï˘ ˙ÈÏÏÎ‰ ˙ÈÎÂÈÁ‰ ‰È‚Ë¯ËÒ‡‰ ˙‡ ÌÈÏ·˜Ó
‰ËÓ"‰Â ˙È‚ÂÏÂ‡È„È‡‰ „ÂÒÈ‰ ˙ÂÁ‰ ˙‡ ÂÏÈÙ‡ ÌÈÏ·˜Ó ÌÈ‡ ÌÈ¯ÂÓ‰˘ ‡ˆÓ
ÌÈ˙ÚÏ˘ ˙Â¯ÓÏ ˙Â˘Á¯˙Ó ‰Ê‰ ‚ÂÒ‰ ÔÓ "˙ÂÈËÒ" .ÌÈ·˙ÂÎ‰ Ï˘ "˙ÂÈ·ÈË¯
˙ÈÂ¯˜Ú „‚˙Ó˘ ÈÓÎ ÂÓˆÚ ˙‡ ÒÙÂ˙ ÂÈ‡Â Ô‰Ï Ú„ÂÓ ÂÈ‡ ‰¯ÂÓ‰ ˙Â·Â¯˜
˙¯ÂÎÊ˙ ÌÈÂÂ‰ÓÂ ÌÈ·Â˘Á Ì‰ È„˜˘ Ï˘ ÂÈ‡ˆÓÓ .·˙ÂÎ‰ Ï˘ ÂÓÏÂÚ ˙Ù˜˘‰Ï
˙Â¯È·˘ÏÂ ˙Â·Î¯ÂÓÏ ,˙ÂÏ·‚ÓÏ ÌÈÚ„ÂÓ ÂÈ‰È˘ ˙ÂÈÈ„Ó ÈÚ·Â˜Â ˙ÂÈÎ˙ È·˙ÂÎÏ

.¯ÙÒ È˙·· ÈÂÈ˘ ÏÏÂÁÏ Ì‰È˙ÂÂÈÒÈ Ï˘
,‰Ê ¯Ó‡Ó .¯ËÎ˘ ÈÏÈÏ‚ ¯·Ú Ï˘ ‡Â‰ ,‰¯„Ò· ÔÂ¯Á‡‰ ‡Â‰˘ ,‡·‰ ¯Ó‡Ó‰
˙Â„Â‡ È„˜˘ Ï˘ ÂÈ¯˜ÁÓ ÏÚ ÔÚ˘ ,‰‡¯Â‰· ‰ÈÒ˜ÏÙ¯‰ ˙Â·È˘Á ˙‡ ˘È‚„Ó‰
ÌÈÏ„ÂÓ· ˙˜ÒÂÚ‰ È˙„Â·Ú ÏÚÂ ,È„Â‰È‰ ÍÂÈÁ· ÌÈ¯ÂÓ Ï˘ ˙Â˜ÈË˜¯Ù‰Â ÌÈ·ÈË¯‰
ÈÏÈÏ‚ .ÌÈÈ¯„ÂÓ ÌÈÈ„Â‰È ÌÈ‚Â‰ Ï˘ Ì‰È·˙Î ÍÂ˙Ó ıÏÁÏ ¯˘Ù‡˘ ÌÈÈËÈÂÓ¯‰
"˙ÂÈË·Ï¯"Â "˙ÂÈË˙Â‡" ÔÈ· ˜ÊÂ¯ ˜ÈÈÓ Ï˘ ‰ÚÂ„È‰ ‰Á·‰· ˙Á˙ÂÙ ¯ËÎ˘
˙‡ ˘¯ÙÏ Ô˙È ÈÎ ‰¯‰·‰ ÍÂ˙ ,ÌÈÈÂ˜ ÌÈÈ„Â‰È ÌÈËÒ˜Ë Ï˘ ÈÎÂÈÁ‰ ÌÂ‚¯˙·
˙ÂÂ˘‰ ˙ÂÁ·‰· ˜ÂÒÚÏ ˙¯·ÂÚ ‡È‰ ÔÎÓ ¯Á‡Ï .˙ÂÂ˘ ÌÈÎ¯„· ÂÏÏ‰ ÌÈÁÂÓ‰
– ÌÈÈ¯„ÂÓ ÌÈÈ„Â‰È ÌÈ‚Â‰ Ï˘ ˙ÂÈËÈÂÓ¯‰‰ ˙ÂÈˆËÈÈ¯Â‡‰ ¯Â‡È˙Ï È˙Úˆ‰˘
."ÈÙÂÒÂÏÈÙ ˘¯„Ó"Â "‚ÂÏ‡È„" ,"‰ÂÂÚ" ,"‰ÈˆÂÏÂ·‡" ,"„˘Á" Ï˘ ‰˜ÈËÈÂÓ¯‰‰
È„Â‰È‰ ÍÂÈÁ‰ ¯˜ÁÏ ¯ËÎ˘ ÈÏÈÏ‚ Ï˘ ¯˙ÂÈ· ‰·Â˘Á‰Â ˙„ÁÂÈÓ‰ ‰˙ÓÂ¯˙
ÈÙ¯‚Â˙‡‰ È˙ÂÎÈ‡‰ ¯˜ÁÓ‰ Ï˘ ÌÈÏÎ· ˙˘Ó˙˘Ó ‡È‰ ‰·˘ Í¯¯· ˙Ù˜˙˘Ó
‰‡¯Â‰· ÈÂËÈ· È„ÈÏ ˙Â‡· ‰Ï‡˘ ÈÙÎ ÌÈ¯ÂÓ Ï˘ ˙ÂÈ˘¯Ù‰ Ì‰È˙Â„ÓÚ ÁÂÒÈ Ì˘Ï
ÔÂÈ‡¯Â ˙ÈÙˆ˙ ‰Î¯Ú ¯ËÎ˘ ÈÏÈÏ‚ ,·Á¯ÂÓ ‰¯˜Ó ¯˜Á· .‰ÈÏÚ ‰ÈÒ˜ÏÙ¯·Â Ì‰Ï˘
˙‡ ,‰ÓÚËÏ ,˙‚ˆÈÈÓ‰ È˙ÎÏÓÓ ÈÏ‡¯˘È ¯ÙÒ-˙È·· Ï‡¯˘È ˙·˘ÁÓÏ ‰¯ÂÓ Ïˆ‡
˙Â·Â˙ ‡¯Â˜Ï ‰˘È‚Ó ‡È‰ ÍÎ .‰‡¯Â‰‰Â ËÒ˜Ë‰ ˙Â˘¯Ù Ï˘ "È‚ÂÏ‡È„"‰ Ì‚„‰
˜ÂÒÈÚ Ì˘Ï ˙Â˘¯„‰ Ú„È‰ È‚ÂÒÂ ÈÙÂ‡‰ ˙ÂÂÎ˙ ,˙ÂÈˆÈÊÂÙÒÈ„Ï ÒÁÈ· ˙Â˘„Á
ÌÈ˜ÈÊÁÓ‰ "ÌÈÈ‚ÂÏ‡È„" ÌÈ¯ÂÓ .ÁÂÓ‰ Ï˘ È˙ÈÓ‡‰ Ô·ÂÓ· "˙È‚ÂÏ‡È„" ‰‡¯Â‰·
˙ÂÈË˙Â‡ ÔÈ· Á˙Ó‰ ˙‡ ‰ÁÏˆ‰· ËÂÂÏ ,¯ËÎ˘ ÈÏÈÏ‚ ÍÎ ,ÌÈÏ‚ÂÒÓ ÂÏ‡ ˙ÂÂÎ˙·

.È„Â‰È‰ ÍÂÈÁ· ˙ÂÈËÂÂÏ¯Ï
˘È„˜‰ ÂÈÏ‡ ˜Ó˜ÓÁ‰Â ‰˘˜‰ Ë˜ÈÂ¯Ù· ˙Â¯È˘È ˜ÒÂÚ ÛÒÂ‡· ÔÂ¯Á‡‰ ˜ÏÁ‰
ÌÈÏ„ÂÓÏ ˙È„Â‰È‰ ˙¯ÂÒÓ‰ Ï˘ "‰ÓÂ‚¯˙" :È¯˜ ,ÂÈ·˙ÎÓ ¯ÎÈ ˜ÏÁ ˜ÊÂ¯ ˜ÈÈÓ
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.˙¯ÂÒÓ Ï˘ ‰˙ÂÎÓÒÏ ÌÈ·ÈÂÁÓ ÌÈ‡˘ Ì„‡ È· Ï˘ ,ÌÈÈÁ ˙Â¯ÂˆÏ ÔÎÂ ,ÌÈÈ˙·˘ÁÓ
,ıÏÂ‰ È¯· ¯ÂÒÙÂ¯Ù ÌÈ‚„Ó ,‰Ê‰ ˜ÏÁ‰ ˙‡ ÌÈ·ÈÎ¯Ó‰ ÌÈ¯Ó‡Ó‰ È˘ ÔÈ·Ó ÔÂ˘‡¯·
˙‡ "ÔÂÂÎÓ"‰ ˜È˙Ú ËÒ˜Ë Ï˘ ÈÓËÈ‚Ï "ÌÂ‚¯˙" ‰‡¯ „ˆÈÎ ,ÈË¯˜Â˜ ‰¯˜Ó Í¯„
ıÏÂ‰ ,¯È˘Ú È˙Â¯ÙÒ Ú˜¯ ˙ÒÈ¯Ù ÍÂ˙ ,˙È˘‡¯ .˙ÈÂÂ˘ÎÚ ‰Ï‡˘· ˜ÂÒÈÚÏ ËÒ˜Ë‰
ÏÚ ¯Â‡ ÌÈÎÙÂ˘ ,˘¯ÙÓ ‡Â‰ Ì˙Â‡ ‰Ë„ Ï˘ ˙ÙÂ˙‰ ÔÓ ÌÈÚË˜ ¯Á·Ó˘ ÔÚÂË
.˙ÂÒ˙‰‰ Í¯„ ÍÂÈÁ‰ – È‡ÂÈ„ È„È ÏÚ ‰ÁÒÂ ÂÊ˘ ÈÙÎ ˙ÈÂÂ˘ÎÚ ˙ÈÎÂÈÁ ‰ÈÈ‚ÂÒ
˙˜ÂÏÁÓ· „˜Ó˙ÓÂ ÌÈÒ‡Ï˜‰ ÌÈ„Â‰È‰ ÌÈËÒ˜Ë‰ Ï˘ ÌÓÏÂÚÏ ¯·ÂÚ ‡Â‰ Ô‡ÎÓ
ÏÂ„‚ „ÂÓÏ˙ Ì‡‰ (· „ÂÓÚ ,Ó Û„ ÔÈ˘Â„È˜) ‡·È˜Ú È·¯Â ÔÂÙ¯Ë È·¯ ÔÈ· ‰ÚÂ„È‰
‡Â‰˘ ÈÙÓ ÛÈ„Ú „ÂÓÏ˙‰ ‰ÈÙÏ ‡·È˜Ú È·¯ ‰ÚÈ‚Ó ‰ÈÏ‡ ‰˜ÒÓ‰Â – ‰˘ÚÓ‰ ÔÓ
˙È„„‰‰ ˙ÂÏ˙· ıÂÚ ÂÈÈÚ˘ ıÏÂ‰ ÔÚÂË ,‰Ê ÔÂÈ„Ï Â˘Â¯ÈÙ· .‰˘ÚÓ È„ÈÏ ‡È·Ó
"ÈÎÂÈÁ‰ ÌÂ‚¯˙"‰˘ ÍÎ ÏÚ „ÓÂÚ ‡Â‰ .‰˜ÈË˜¯Ù‰Â ‰È¯Â‡È˙‰ ÔÈ·˘ ˙ÓÈÈ˜‰
ÔÈÓ‡ÓÂ ,Â„ÂÚÈÈ ˙‡ ÌÈ˘‚‰Ï ˘˜·Ó ÔÎ‡ ‡Â‰Â ‰„ÈÓ· "Ë˘Ù"Ï ¯·ÚÓ ˙ÎÏÏ ·ÈÈÁ
ÌÏÂ‡ .ÍÎ Ì˘Ï ˘¯„‰ È˘¯Ù‰ ˘ÙÂÁÏ ‰ÈˆÓÈËÈ‚Ï ˙˙Â ÔÎ‡ ˙È„Â‰È‰ ˙¯ÂÒÓ‰˘
ÌÂ‚¯˙‰ ˙ÂÈ˜ÏÁÏ ÌÈÚ„ÂÓ ˙ÂÈ‰Ï ÌÈ·ÈÈÁ ÌÈÎÁÓ˘ ,˜ÈÈÓ Ï˘ ÂÁÂ¯· ,¯ÓÂ‡ Ì‚ ‡Â‰

.Ë˘Ù‰ ÔÓ Â‚¯Á Ì‰ Â·˘ ÔÙÂ‡Ï Ì‚Â Ì‰Ï˘
ÁÂ˙È ‚ÈˆÓ ,ÂÏÂÎ ÛÒÂ‡‰ ˙‡ ¯‚ÂÒ‰ ¯Ó‡Ó‰ Ì‚ ‡Â‰˘ ,‰¯„ÈÒ· È˘‰ ¯Ó‡Ó‰
Â¯Ó‡Ó˘ ,ÊÂÏ „Â‰‡ „ÂÚ· .ÂÓˆÚ "ÌÂ‚¯˙"‰ ‚˘ÂÓ Ï˘ ÌÈÂ˘‰ ÌÈ·ÂÓÏ ¯Â¯·Â „Á
‰‚Â‰ „ˆÈÎ ‰‡¯‰ ,˙È¯„ÂÓ ˙È„Â‰È ˙Â‚‰· ˜ÒÂÚ‰ ˜ÏÁ‰ ˙¯‚ÒÓ· ÏÈÚÏ ¯ÎÊÂ‰˘
Ï˘ ÌÈÁÂÓ· ÂÏ˘ ÌÂ‚¯˙‰ ÏÚÙÓ ˙‡ ÔÈ·‰ ,˜ÈÏ‡È· ÔÓÁ ÌÈÈÁ ,„Á‡ ÈÊÎ¯ÓÂ ÏÂ„‚
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ÂÈÙ· ÌÈÁ˙ÂÙ ÔÈÈË˘¯Â· È¯‡ ¯"„Â ¯„ÒÎÏ‡ ÔÁ ¯ÂÒÙÂ¯Ù ,˙È·¯ÚÓ‰Â ˙È„Â‰È‰
ÂÈ„ÓÓ ˙‡ Á˙ÙÏ ˙Ó ÏÚ ÍÂÈÁ‰ Ï˘ ‰ÈÙÂÒÂÏÈÙ‰ ÌÂÁ˙· ˙ÈÂÂ˘ÎÚ‰ ˙Â¯ÙÒ‰ ˙‡
"ÌÂ‚¯˙" ÁÂÓ‰ ÔÈÈË˘¯Â·Â ¯„ÒÎÏ‡ ÈÙÏ ."ÌÂ‚¯˙‰" Ï˘ ÌÈÈ·ÈËÓ¯Â‰Â ÌÈÈËÏ‡‰
‰È¯Â‡È˙ ÔÈ· – ‰Ó‡˙‰Î ÌÂ‚¯˙ :ÌÈ·ÂÓ ‰˘ÂÏ˘Ó „Á‡· ˙‡Ê‰ ˙Â¯ÙÒ· ˘Ó˘Ó
˙Â˘¯ÙÎ ÌÂ‚¯˙ ,„ÈÁÈ‰ ÈÎ¯ÂˆÏ Â˙Ó‡˙‰Â ˙È˙‡ ‰È¯Â‡È˙ ,‰ÂÂ‰Â ¯·Ú ,‰˜ÈË˜¯ÙÏ
‰ÎÏ˘‰Î ÌÂ‚¯˙Â ,"È·ÈË˜ÈÈ·ÂÒ-ÔÈ·" Â‡ "È·ÈË˜ÈÈ·ÂÒ" ,"È·ÈË˜ÈÈ·Â‡" Ì‡ ÔÈ· –
¯„ÒÎÏ‡ ÌÈÚÈˆÓ Ô˙Â‡ ˙ÂÈ¯Â‚Ë˜‰ ."˙È‚ÂÏÂÎÈÒÙ" Â‡ "˙È˙Â‡ÈˆÓ" ,"˙È‚ÂÏ" –
˙ÂÏÈÚÂÓ ˙ÈÎÂÈÁ‰ ˙Â¯ÙÒ· "ÌÂ‚¯˙"‰ Ï˘ ˙ÂÂ˘‰ ˙ÂÈÂÚÓ˘Ó‰ ÈÂÙÈÓÏ ÔÈÈË˘¯Â·Â
‡Ï ÌÈÎ¯„· ˙Â·Â¯˜ ÌÈ˙ÚÏ Â˙Â‡ ˘Ó˘Ó˘ ‚˘ÂÓ ˙·‰Ï ˙Â·¯ ˙ÂÓ¯Â˙Â ¯˙ÂÈ·
ÁÈ˘‰ ˙‡ ¯Ó˘Ï ˘È˘ ÌÈÚÂË ÌÈ¯·ÁÓ‰ ¯Ó‡Ó‰ ÌÂÈÒ· .˙Â¯˙ÂÒ Û‡Â ˙Â¯Â¯·
ÁÂÓ· ˘ÂÓÈ˘Ï ÒÁÈ· Ë¯Ù·Â ,ÏÏÎ· ÍÂÈÁ‰ Ï˘ ‰ÈÙÂÒÂÏÈÙ· È·ÈËÓ¯Â‰Â ÈËÈÏ‡‰

."ÌÂ‚¯˙"
˜ÏÁ ÂÏË˘ ‰Ï‡ ÏÎ Ï˘ Ì˜ÏÁ· ‰ÏÙ ˙„ÁÂÈÓ ˙ÂÎÊ˘ ¯ÓÂÏ ÈÂˆ¯· ,ÌÂÎÈÒÏ
È˘· ˙‡Ê .ÌÈÈÂˆÓ ÌÈ¯Ó‡Ó Ï˘ ‰Ê‰ ¯È˘Ú‰ ÛÒÂ‡‰ ˙‡ ·È‰˘ ‰ÎÈ¯Ú‰ ÍÈÏ‰˙·
˘„˜ÂÓ‰ Í¯Î Ï˘ ÒÂÙ„Ï Â˙Î‰Â Â˙ÎÈ¯Ú· ˜ÂÒÚÏ ÂÏ ‡È‰ ˙ÂÎÊ „ÁÓ :ÌÈ·ÂÓ
„Â·Î ,˙È˘ ,˜ÊÂ¯ Ï‡ÎÈÓ ¯ÂÒÙÂ¯Ù – ÂÓÊ Ï˘ ÌÈÎÁÓ‰Â ÌÈ‚Â‰‰ ÈÏÂ„‚Ó „Á‡Ï
˙„·ÂÎÓ ‰Î ‰ˆÂ·˜ Ï˘ Ì‰È¯Ó‡Ó ˙‡ „ÂÓÏÏÂ ˘„ÁÓ ‡Â¯˜Ï ,‡Â¯˜Ï ÂÏ ‰È‰
‰˙ÈÈ‰ ˙‡Ê ÂÏÂÎ ¯Â·Ú .ÛÒÂ‡Ï ÌËÚ È¯ÙÓ ÂÓ¯˙˘ ÌÈÎÁÓÂ ÌÈ¯˜ÂÁ Ï˘ ‰ÏÂ„‚Â
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ÏÎ ÏÚ È„Â‰È‰ ÍÂÈÁ Ï˘ ‰·‰‰ ˙‡Â ˙Ú„‰ ˙‡ ‰·ÈÁ¯‰˘ ˙È˙ÈÓ‡ ‰„ÈÓÏ ˙ÈÂÂÁ
.ÂÈ„·¯
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˙„Â·Ú ÒÓÂÚ ˙‡ È˙‡ Â˜ÏÁ˘ Ò˜ÊÈÈ‡ ˜ÈÏ‡ ¯"„Â ¯ˆÏÂ‰ ÈÏ‡ ¯"„ ,ÈÈ˙ÈÓÚÏ ˙Â„Â‰Ï
‰ÏÂÚÙ‰ ÛÂ˙È˘ ‡ÏÏÂ ˙ÂÈ˘ÚÓ‰Â ˙ÂÈË¯Â‡˙‰ Ì‰È˙ÂÚˆ‰Â Ì‰È˙Â¯Ú‰ ‡ÏÏ .‰ÎÈ¯Ú‰
‰‡Â¯ ‰È‰ ‡Ï ÌÏÂÚÓ ‰Ê Í¯Î ,¯˙ÂÈ· ÌÈÈË¯˜Â˜‰ ÌÈË¯Ù‰ Ï‡ ‰„È¯È· ·Â¯˜‰
Ô‡ÈÂÈÂ '·‚ ,ÔÂËÏÓ ÊÎ¯Ó Ï˘ ˙ÈÓ„˜‡‰ ˙Î¯ÂÚÏ ·Ï ·¯˜Ó ÌÈ„ÂÓ Â‡ ,„ÁÈ .¯Â‡
.ÌÈ·¯ÂÚÓ‰ ÌÈÓ¯Â‚‰ ÏÎ ÌÚ ÌÈ˙ÓÂ ÌÈ‡˘Ó ‰Ï‰ÈÂ ˙Â‡Ï ‡ÏÏ ‰„·Ú˘ ,ÔÈÈË˘¯Â·
‰Î‡ÏÓ· ÌÈ˜ÒÂÚÏ ˙Â„Â‰Ï ÌÈ˘˜·Ó Ì‚ Â‡ .¯˘Ù‡˙Ó ‰È‰ ‡Ï ¯ÙÒ‰ ÌÂÈÒ ‰È„ÚÏ·
ÌÈ·Á ÂÏÂÎ Â‡ ,·È·Á ÔÂ¯Á‡Â .¯ÙÒ‰ Ï˘ ‰ÙÈ‰ ·ÂˆÈÚ· ÂÚÈÈÒ˘ Ò‚‡Ó ˙‡ˆÂ‰·
,¯˜ÂÁÎ ,˙ÂÈ˘È‡Î ‚ˆÈÈÓ ‡Â‰˘ ‰Ó ÏÎ ÏÚ ,˜ÈÈÓ ,˜ÊÂ¯ Ï‡ÎÈÓ ¯ÂÒÙÂ¯ÙÏ ‰„Â˙
˙ÂÈ˙¯ÈˆÈ‰ ˙‡Â ˙Â·ÈÂÁÓ‰ ˙‡ Â· ¯¯ÂÚÂ ,‰‡¯˘‰ Â· ÍÒ˘ ÈÓÎÂ ÍÁÓ-·¯Î

.‰Ê Í¯Î· ˙ÂÒÂÎÓ‰ ˙Â„Â·Ú· ˙¯ÎÈ‰
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Preface

Seymour Fox

I am honored to have been invited to write the following opening
remarks in tribute to my esteemed colleague, Prof. Michael Rosenak. This
Festschrift represents a collaborative effort by students and colleagues in
recognition of Michael Rosenak and the standing he has earned as our
generation’s leading philosopher of Jewish education. Rosenak’s work
has enriched and deepened research in the field of Jewish education
both in Israel and in the Diaspora, and has also extended beyond the
boundary of Jewish thinkers and thought, influencing Christian and
Moslem philosophers and others who are interested in Judaism and
Jewish education.

This preface cannot do justice to the extent of the educational, theo-
retical and practical teachings that comprise Mike’s legacy to his many
students the world over. A brief review of the scholarly articles in this
volume clarifies the issues at the core of Rosenak’s work with which he
has grappled for many years and their influence on the authors. In these
articles, the authors acknowledge his influence and credit Rosenak for
his pioneering work.

Though his work through the years has focused on the theoretical,
as in his Commandments and Concerns, this did not deter Mike from
dealing with practical subjects as well. An illustration in point is his
impressive effort dealing with the weekly Sabbath Torah portions, Tree
of Life, Tree of Knowledge. His monograph, Teaching Jewish Values: A
Conceptual Guide, accompanies the Jewish Values for Jewish Schools
in the Diaspora series, which he prepared with his students at the Melton
Centre for Jewish Education in the Diaspora at the Hebrew University.
The project, available in Hebrew, English, Spanish and Russian, is used
by teachers in Israeli schools as well as in Jewish schools throughout the
world.

One of the most important aspects of Mike’s efforts has been devoted to
bridging the divide between the different Jewish religious denominations.
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Though a committed Orthodox Jew, a great deal of his energies for many
years has been devoted to searching for ways to create meaningful
dialogue among those with differing ideologies so that they may work
together in the field of education. Mike’s influence has broken through the
boundaries of Jewish denominationalism through his students, many of
whom are leading representatives in all sectors - Orthodox, Conservative,
Reform as well as secular. Illustrative of his success is a conversation
I had with Prof. Norman Lamm, then President of Yeshiva University,
who described with great pride the important educational contributions
Michael Rosenak was making to the Orthodox movement. At that same
time, his influence in the Conservative movement was evident as well,
beginning with his first summer at Camp Ramah in 1967 and continuing
with involvement in that movement’s other educational institutions. In
recognition of his cross-denominational activism, Mike was bestowed an
honorary doctorate from the Jewish Theological Seminary in New York,
and was also awarded an honorary doctorate from Hebrew Union College
in Jerusalem. These tributes are but a few examples of the high esteem
in which Rosenak is held by so many. They also express appreciation
for the energy he has invested in developing a theoretical and practical
language of discourse that enables scholars, educators, and community
leaders of the different streams of Judaism to come together and engage
in substantive conversations on issues of common concern to all. This
dialogue is intended to intensify ahavat Israel (the love and respect for
one’s fellow Jew), mutual acceptance, serious thinking and planning for
the benefit of all.

Over ten years ago, Mike joined a group of scholars, among them
Isaac Twersky z”l, Israel Scheffler, Moshe Greenberg, Menachem Brinker,
Michael Meyer, Daniel Marom and myself, who embarked on a project
to describe visions of what it is that distinguishes an educated Jew. The
project resulted in the volume, Visions of Jewish Education (Cambridge
University Press 2003). The book exemplifies and reinforces Michael
Rosenak’s life’s work. In the chapter entitled “Educated Jews: Common
Elements”, Michael presents his philosophy and the theoretical founda-
tion upon which Jewish thinkers, educators and community leaders can
begin and sustain a dialogue.

It has been my personal pleasure to work with Mike in establishing
several institutions for Jewish education in the Diaspora and Israel. I was
privileged to work with him when he became head of the Melton Centre
for Jewish Education in the Diaspora, which has become the largest
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center for Jewish education of its kind in the world. We also worked
to establish the “Jerusalem Fellows” program. Together with Nathan
Rotenstreich, Walter Ackerman, Mordecai Nisan, Janet Aviad, Michael
Rosenak and myself, the Jerusalem Fellows program was a response to
the challenge presented to us by Chaim Zohar, then the general secretary
of the World Zionist Organization, and Aryeh Dulzin of blessed memory,
then head of the Jewish Agency, to establish a program that would train
outstanding leaders for the field of Jewish education. This program has
evolved into “The Mandel Jerusalem Fellows.” Graduates of the program
number among many of the leading educators and community leaders of
the Jewish world.

As teacher and mentor, Michael Rosenak’s influence extends far
beyond the circle of his individual students. Today, many scholars and
members of academia study his ideas and use them in their theoretical
and educational work. All of us look forward to many more fruitful years
of collaboration together.

I would be remiss in not recognizing the great contribution that Geula
Rosenak has made to Michael’s work and success. As Michael’s wife
and life-partner, she has been at his side throughout, and continues as his
support and inspiration.

As we were preparing this volume, we received the sad and
shocking news that Prof. Seymour (Shlomo) Fox had suddenly
passed away. Prof. Fox was the head of the School of Education of
the Hebrew University from 1968–1982, and one of the founders
and central supporters of the work of the Melton Centre. He
closely followed the composition of this celebratory volume, and
graciously consented to add some of his own remarks on the
contribution of Prof. Rosenak to Jewish education in this Preface.
Prof. Fox, educational thinker, entrepeneur and man of action,
will be sorely missed in the Jewish educational community. We
at the Melton Centre commit ourselves to continuing the work of
research and development in Jewish education in keeping with his
legacy.
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Jonathan Cohen

We are pleased to present this volume to Prof. Michael Rosenak and
to all of our readers. We have called this collection Languages and
Literatures in Jewish Education and we offer it as a Festschrift, or
celebratory volume, to Prof. Rosenak, the founder of the discipline of
the Philosophy of Jewish Education and member of the faculty of the
Melton Centre from its inception in 1968 until his retirement in the
year 2000. In that year, the Melton Centre for Jewish Education held a
conference in honor of Prof. Rosenak on the occasion of his retirement
from the faculty. The bulk of the proceedings of that conference were
published in the last edition of our series: Studies in Jewish Education
entitled In Search of a Jewish Paideia: Directions in the Philosophy of
Jewish Education. It became clear, though, that however rich and varied
the contributions to that volume were, there were many more scholars
and educators, representing many scholarly disciplines and educational
approaches, who would gladly respond to a further request to honor Prof.
Rosenak with a written gift. In light of this situation, the idea of a Sefer
Yovel, or Festschrift, was born. As can clearly be seen from the table of
contents, the idea was extraordinarily well received.

The contributors to this volume include acknowledged experts in the
various disciplines of Jewish studies, scholars who apply the tools of the
social sciences to the concerns of Jewish education, scholars interested
in the connection between multiple approaches to the various disciplines
of Jewish studies and their implications for Jewish education, leaders of
vision-guided educational institutions, and reflective educational practi-
tioners. They have all been colleagues, students or associates of Prof.
Rosenak at some point in their lives and/or careers. The sub-sections of
the volume all represent areas that have been of concern to Prof. Rosenak
in some form or another in the course of his career.

In the preface, Prof. Seymour Fox opens by tracing the many contri-
butions of Rosenak, or “Mike” as he has always preferred to be called,
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to the ongoing enterprise of Jewish education. The first section of the
volume contains writings that grow directly out of Prof. Rosenak’s work
and thought. Drs. Howard Deitcher, with Alick Isaacs, Avinoam Rosenak
and I present a full academic biography of his writings, together with
a commentary on the overall directions of thought and practice that
characterize his published work.

The next part of the first section contains essays that take their bearings
directly from terms and categories that Mike has either invented, or
employed for the first time within the framework of Jewish educational
discourse. Prof. Arnold Eisen’s essay, “Commandments, Concerns and
Education in the Covenant,” is woven around a dialectic Rosenak has
posited as essential for the theory and practice of Jewish religious
education in the modern world, the dialectic between “explicit religion”
– those tenets and practices that particular traditions impose on their
adherents in order that they become reliable members of identifiable
communities, and “implicit religion” – or those existential states and ori-
entations of faith that well up from within the individual questing spirit. In
fact, Eisen addresses the ostensibly “explicit”‘ pole of “commandment,”
a phenomenon generally considered to originate heteronomously and
involuntarily, and attempts to give an “implicit” account of it as a
pre-given component of immanent human experience, as a sense of
“commandedness” vis-à-vis family, community, ancestors or Jewish
history (an awareness that may lead to a sense of “commandedness”
before God but need not necessarily do so). Dr. Avinoam Rosenak builds
his essay on the problematic encounter between religious education and
academic education around another pair of terms that Rosenak (drawing
on Oakeshott and Peters) has similarly placed in a dialectical relationship:
“language,” namely those staple concepts and practices (like Torah and
Midrash) that are fundamental to a given culture, and “literature,” being
the creative use made of those staples by generations of commentators
and original thinkers. In a first move, Rosenak the younger portrays the
university as a place of “language” or “theory” (in Oakeshott’s sense
of universal, “objective” concepts and methods, as in “the scientific
method”) and the educational setting, particularly the traditional yeshiva,
as a place of “literature” or “practice” (also in Oakeshott’s sense of
particular, “subjective” cultural patterns). In a second move, however,
he constructs the opposition between the university and the yeshiva in
even starker terms. Both settings become loci of both “language” and
“literature,” of both “theory” and “practice,” representing total cultural
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milieus at cross-purposes with each other. Finally, he proposes a mode
of integration between the two milieus, not by way of the concept of
“synthesis,” but by way of the concept of “second innocence,” whereby
the academically educated religious person interpretively “recycles” his
academic insights through his native religious categories.

Dr. Michael Ohana places Rosenak’s thought in the context of con-
temporary Jewish thought in Israel by comparing features of Rosenak’s
dialectical worldview with the dichotomous worldview of Yeshayahu
Liebowitz. According to Ohana, Liebowitz sees the educated person as
one who lives out a dichotomous struggle between his/her drive for indi-
vidual authenticity and his/her commitment to heteronomous imperatives
as mediated by the collective. Rosenak, on the other hand, by way of his
concepts of “language” and “literature,” allows for a partial reconciliation
of the two drives through an interpretative process that highlights those
aspects of the tradition that themselves seek to promote autonomy and
authenticity. While Ohana focuses on the dialectic between individual au-
tonomy and communal authority in Rosenak’s view of the educated Jew,
Dr. Deborah Weissman attempts to elaborate an educational perspective
that negotiates the dialectic between universalism and particularism in
the Jewish tradition – a dialectic that Mike has both addressed in his
writings and exemplified in his life. She traces elements of particularism
and universalism in Jewish sources, turns to scholars and thinkers like
Moshe Greenberg and Michael Walzer to deepen our understanding of the
virtues of universalism and particularism respectively, and then suggests
a religious-humanistic educational approach that might encourage young
people to be both rooted in their own particular cultures and open to the
insights to be gained from serious consideration of the values of other
cultures and worldviews.

For most of his professional life, Mike has struggled with the issue
of “educational translation,” namely the attempt to render traditional
Jewish sources in sets of terms that might make them communicable
to contemporary readers with a modern sensibility (a concern he has
termed “relevance”). This, while nonetheless allowing the text to speak
in its own, distinct voice (a concern he has termed “authenticity”).
In keeping with this orientation, he has proposed that canonical texts
such as the Bible, the Talmud and both medieval and modern Jewish
philosophical texts, be read in such fashion that the “values” embedded
in their legal, literary and philosophical genres are brought to the fore.
He has been particularly fond of locating “value-conflicts” in traditional
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Jewish sources, in order to highlight their native vitality and to provide
resources for educational drama.

The next set of sections in this collection, then, is concerned with
the “recovery of meaning” (a term coined by Joseph Schwab) from the
canonical Jewish texts for modern readers. The first section in the set
revisits the theme of Volume 9 of Studies in Jewish Education, namely:
the educational significance of the Bible. The first essay in this section,
by Prof. Joseph Lukinsky, is related to Mike’s own attempts to derive
contemporary meaning from the weekly biblical portion – the Parashat
HaShavuah – in his book Tree of Life, Tree of Knowledge. Lukinsky
focuses particularly on the breaks between parashot, the various internal
breaks within the parashot as suggested by both triennial and annual
reading cycles, the aliyah breaks and the chapter breaks of Christian
origin – as sources for the construction of overlapping meaning. The
essay includes a learned review of the sources of the various breaks,
provides illuminating examples of the kinds of meanings that have been
derived from these breaks in both traditional and modern scholarship,
and offers suggestive comments by the author for the construction of
additional meanings. The essay also provides examples of pedagogical
modes and methods that can be accessed in order that listening to the
parasha of the week in the context of the liturgy, and encountering it
in the course of the week, become events of meaning – and not mere
summaries of content. As such, the article is an excellent enactment of
how scholarship, theory and pedagogy can be brought together for the
enhancement of educational practice.

The next entry in this section elaborates and illustrates a theme
introduced by the writer, Dr. Steven Copeland, in an earlier paper of
his, published in Volume 4 of Studies in Jewish Education and entitled
“From Outer Form to Inner Meaning and Back Again: the Metaphoric
Imagination in Jewish Learning.” The first part of Copeland’s wide-
ranging commentary on Genesis 22 is largely devoted to a discussion
of the experiential and educational impoverishment that can result from
a disposition to literalism in the interpretation of texts (or of life-
experience). In Copeland’s view, great works of the spirit, like the Bible,
do not describe “empirical” events but rather point to that indeterminate
area that lies “in between” the vagaries of biography and history and the
inner meaning those experiences have for us. In trying to give readers a
sense of what he calls “figurative-mindedness” might feel like, Copeland
does not limit himself to conventional academic forms of discourse, that



Introduction 17

supposedly instruct the reader about the phenomenon under discussion.
He writes allusively, or weaves patterns of repetition that are meant to
create a kind of experiential crescendo. The form of his writing, then,
is commensurate with the metaphoric sensibility he wishes to inspire in
his readers. In the second part of the essay, Copeland elaborates his own
complex interpretation of the course of Abraham’s always “disturbed,”
never “restful” life as described by the biblical narrative. After the
command to sacrifice Isaac, Abraham must relinquish “fulfillment” and
once again be resolutely prepared to live a life of faith with no hope of
reward. The range of sources – Jewish-canonical, philosophical, literary
and literary-critical, accessed by Copeland in crafting this essay is most
noteworthy.

The next article takes up the theme of this section, the “recovery
of meaning” from the Bible for contemporary readers, from a different
perspective. Dr. Marla Frankel presents us with a detailed and structured
inquiry into the pedagogic theory of that well-known master-teacher of
Bible – Nechama Leibowitz. She frames her discussion by recourse to yet
another set of terms that Prof. Rosenak has always seen as subsisting in
a dialectical tension: the “normative” approach to education that begins
with known ideals, values or practices (usually valorizing the authority
of the canonical corpus over the spiritual quest of the student) and
the “deliberative” approach (that takes its point of departure from the
problems and questions of the learner and the community). In her paper,
she shows that Nechama Liebowitz indeed maintains these educational
orientations in dialectical tension throughout her writings, both in her
“gilionot” and in her “iyyunim,” whether in discussion of “ritual” or
“ethical” mitzvot. When analyzing biblical passages, and subsequent
commentaries that refer to mitzvot that seem to have only “normative”
divine authority behind them (since they seem to have no immanent
rationale), she emphasizes their human-existential meaning. On the other
hand, when discussing passages dealing with mitzvot that have a clear
moral rationale behind them, one that a contemporary reader could
readily arrive at through use of his/her own reason, she emphasizes that
these are no mere moral “recommendations,” but rather commandments
backed by divine sanction.

The next section concerns itself with educational insights that can
gained from a fresh look at rabbinic sources. It is similar in its focus to
that of Volume 8 of Studies in Jewish Education, a collection that was
devoted to the teaching of classical rabbinic texts. In an unusually learned
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and rich analysis of a specific Talmudic sugya and selected commentaries,
Prof. Gerald Blidstein asks whether or not certain “aggadic” concerns
(such as the perspective that regards even the life of trees as inviolable
because they are “living creatures”) can sometimes be seen to override
more strictly “halachic” concerns (namely the possibility that a tree
growing in someone’s yard might be causing damage to a neighbor’s
yard, and therefore should be cut down). In so doing, Blidstein enacts
Rosenak’s concern with the dialectical tension between the “explicit”
normative-halachic dimension and the “implicit” aggadic dimension in
the Jewish tradition. He also articulates a most illustrative instance of
a value-conflict between the ecological sensibility of “Bal Tashchit”
(the prohibition against wantonly destroying natural life and resources)
and the ideal of justice reflected in the laws designed to protect people
from damages caused by others. Prof. Marc Hirshman then focuses
on rabbinic material that concerns itself directly with the obligation
of the community to ensure the education of the coming generation.
Here, other value-conflicts present themselves, for example: between
neighborhood decorum and the proliferation of Torah learning among
the young (should a teacher be allowed to hold classes at home, even if
the noise is disturbing to others? Is there any difference between a school
and a business establishment regarding this issue?). Is it job security or
competition that can be relied upon to ensure that teachers will have
the inner resources to be focused on their work? Which teachers are to
be preferred – those who are precise, but lack breadth of knowledge,
or those who have breadth of knowledge but whose lack of precision
might lead to mistakes in the transmission of the details of the tradition?
Can errors in transmission be readily corrected, or might they have dire
consequences? What kind of accountability necessarily accompanies the
status of teacher?

Dr. Yair Barkai, in his article on the Rabbis’ interpretation of biblical
passages, introduces new hermeneutic assumptions that lead to a different
educational approach to the subject matter. Barkai does not assume that
the midrashic writers are merely exploiting the words of the biblical
text as a pretext for the promulgation of their own insights. He assumes
that the details of their d’rashot bespeak an overarching idea, an idea
that they find reflected in some larger literary unit of biblical text –
not necessarily only in the short passage they have ostensibly come to
interpret. The task of the reader, then, is not only to compare the words
of the “midrashic story” with the words of the “local” biblical story, but
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also to compare the idea embedded in the midrash with a similar idea
expressed somewhere in the Bible. The educational significance of this
new and original approach is that the midrashic writers are not portrayed
as seeing the Bible as mere “raw material” for their own innovations,
but as engaging the Bible as a genuine source for their existential
conceptions. Similarly, the contemporary reader is not to assume that
he “understands the Sages better than they understand themselves,” but
is called to humbly open himself to a form of midrashic interpretation
that is perhaps more self-conscious and penetrating than he might have
otherwise thought.

Dr. Michael Gillis, in the last essay in this series, not only offers
insights freighted with educational significance, but actually takes on the
complexities pursuant to the teaching of rabbinic texts head on. Drawing
on Schwab’s conception of a defensible “eclectic,” he explores how
different “substantive structures” debated in the academy – historical-
philological, literary, “culture studies,” etc. – contribute perspectives that
can enhance Jewish education, but also obscure other aspects of the
subject matter that might serve as an educational resource. The case
study chosen by Gillis for this valuable exercise in the “eclectic” is the
famous story of Rabbi Akiva and his wife.

The next section of the volume centers on the interrelationship between
history and education. Opening this section, Dr. Zeev Mankowitz takes
up the much-discussed question of what could be considered a worthy
cultural and educational response to the events of the Holocaust. At
the outset, he wishes it to be understood that “history per se,” or the
“Holocaust in itself” do not broadcast unambiguous, univocal messages.
Cultural and educational leaders interpret events in the light of their
own, overarching worldviews, and different responses are both possible
and legitimate. In his essay he explores two categories of response that
have taken shape both in Israel and the Diaspora: categories he terms
“assertiveness” and “limitation.” He gives salient examples of each and
suggests that both be maintained in a condition of dialectical tension,
rather than any one cultivated at the expense of the other. In the essay
that follows, Dr. Daniel Gordis takes a critical look at the history,
and current condition, of the attitude of the American Conservative
movement to Zionism. In an analysis of the statements and actions of
the leadership of the Conservative movement since the establishment
of the State of Israel, Gordis concludes that the myth of continuous,
unambiguous Conservative support for Zionism is unfounded. He also
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maintains that one of the chief reasons for the lukewarm attitude to
Israel and Zionism in the Conservative movement to this day has to do
with its inability to foster “communities with an agenda,” communities
dedicated to “ultimate concerns” driven by intensive Jewish praxis.
“Thick” Jewish praxis, according to Gordis, is innately educative, and
acts to heighten Zionist consciousness and commitment by cultivating a
sense of rootedness in history, a limitation on individual self-fulfillment,
and a basic counter-cultural consciousness. Such praxis also enacts an
Israel-centered orientation by way of repetitive symbolic gestures.

One could say that the first two articles in the “History and Education”
section of our collection concern themselves with cultural-educational
reactions to two of what Fackenheim has called the “epoch-making”
events of contemporary Jewish history: the Holocaust and the estab-
lishment of the State of Israel. In the essay that closes the series,
Dr. Alick Isaacs confronts the very issue of the relationship between
the discipline of history and the enterprise of education. Traditionally,
writes Isaacs, historical scholarship conceived itself as dedicated to
“objectivity” and “authenticity,” and wished to avoid “pollution” by any
educational concern with “relevance.” When post-modern theoreticians
began questioning the ostensibly “objective” motivations of historians,
historians lost their self-confidence, retreated from their position of
educational leadership, and enclosed themselves in increasingly eso-
teric and technical pursuits. The self-conscious quest of contemporary
historians for the role of the ignored “other” in history, however, as
well as more recent dialogical and deconstructive trends in hermeneutics
have legitimated the interpretive choices of certain historians to concern
themselves with “relevant” issues (like the place of women, children and
the poor in history). This trend seems to close the gap somewhat between
the academic study of history and cultural-educational concerns, and
allows us to conceive of the educational purpose of historical study as
“the expansion of experience.”

The next section of our collection, called “Modern Thought and
Jewish Education,” is most particularly related to the lifelong concerns
of Mike Rosenak. Throughout his writings, Mike has drawn on the
works of major Jewish and Western thinkers in an exemplary attempt
to enrich educational reflection and enhance the quality of educational
discourse. He has written extensively on Maimonides as a philosopher of
Jewish education, as well as on the insights that can be gained from the
perspectives of modern thinkers like Buber, Rosenzweig, Soloveitchik,
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Fackenheim, Kaplan, Heschel, Tillich, MacIntyre and many others for
the conceptualization of Jewish educational ends and means. He has
also been profoundly concerned with and involved in theological and
educational dialogue with religious thinkers and denominational leaders
representing different faith-traditions. In the first article in this section,
Prof. Aviezer Ravitzky directly addresses the question of the resources
available within the Jewish legal and philosophical tradition for the
articulation and justification of a tolerant and even pluralistic posture
vis-à-vis other faiths. In a comprehensive, panoramic survey of biblical,
rabbinic, medieval and modern sources, Ravitzky traces the dialectical
tension between universalism and particularism in Judaism by way
of an analysis of three of its central concepts: Creation, Covenant
and Redemption. He then explores possibilities of religious inclusivism,
tolerance, or even pluralism as they are expressed in representative Jewish
sources, distinguishing between the ways those sources view the religious
“other” from ontological, theological and moral perspectives. Ultimately,
Ravitzky believes that while theoretically, many points of commonality
can be found between different religions, their historical competition for
the hearts and minds of believers has led them to focus on those features
of other religions that inevitably lead to irreconcilable disagreement or
conflict (such as the Christian belief in the Incarnation and the Muslim
belief in the Jewish forgery of the Bible). In order to overcome this
tendency, Ravitzky calls upon religious leaders and thinkers not to relate
to other religions as totalities of thought and practice, but to make
distinctions within those traditions between theological, historical and
textual elements that may have pluralistic potential, and others that do
not. In the essay that follows, Prof. Ehud Luz explores the principles that
animated Chaim Nachman Bialik’s project of “translating” traditional
Jewish terms, symbols and practices from their original, particularistic
and religious settings to a modern, “universal,” secular-cultural context.
In so doing, he has recourse to Rosenak’s concept of “partial translation,”
a concept that reminds all who “translate” from religious to secular
discourse (an indispensable educational gesture in today’s world) that a
certain gap always remains between the “translated” message and the
“original,” and that the presumption of “total translation” often results in
reductionism. He focuses particularly on Bialik’s attempt to translate the
notion of “halakha” – retaining the “halakhic” sense of comprehensive
commitment to the realization of norms in the details of everyday life,
while moving from an authoritative legal framework to a freely chosen
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cultural framework. He also compares Bialik’s translation project and
hermeneutic orientation to those of Emmanuel Levinas and Nathan
Rotenstreich, bringing to light some striking similarities between them.

My own (Dr. Jonathan Cohen) contribution to this collection reflects
a number of interests that Mike and I have shared over the course of our
long personal and professional association: modern Jewish thought and its
implications for the education of the moral personality, plural readings of
canonical texts (the midrashic spirit of “davar acher”) and the implications
of theoretical hermeneutics for teaching. The essay provides a concrete
illustration of three hermeneutic orientations at work: the hermeneutics
of suspicion, as exemplified by Sigmund Freud, the hermeneutics of
dialogue, as exemplified by Martin Buber, and the hermeneutics of
humility, as exemplified by Leo Strauss. It follows these three thinkers
as they “close-read” Exodus 2, such that the connection between their
interpretive practices and overall hermeneutic posture become visible.
Among the biblical themes discussed in the essay are: the question of
Moses’ name, the sense in which Moses is to be considered a hero and
the place of God in the Exodus narrative.

Dr. Marc Silverman devotes his essay to the religious dimension in
the thought of the well-known Polish-Jewish educator Janush Korczak.
He begins, as does Prof. Arnold Eisen in his essay in the first section, by
recounting Mike’s distinction between “explicit” religion (imposed and
formulated tenets and norms) and “implicit” religion (spontaneous and
personal intimations and insights). Dr. Silverman then shows, through
a careful reading of selected writings by Korczak, that he most clearly
exemplified and advocated the “implicit” religious posture. His religiosity
is informed by “radical amazement” at the processes of growth and decay
in nature and in human life. He also perceived the world as created by
a transcendent and impenetrable God whose immanent presence can
nonetheless be sensed in the vicissitudes of natural life-processes and
in mutually confirming relationships between human beings. By way
of a series of sensitive readings and interpretations of selected texts
written by Korczak at different stages of his life, Silverman shows how
his “implicit” faith informed his “compassionately critical” educational
creed.

In the essay that closes this section, Dr. Elie Holzer examines the
concept of “Second Naiveté” in the thought of Akiva Ernst Simon
and Paul Ricoeur, noting certain valuable implications (particularly of
Ricoeur’s thought) for the pedagogical practice of engagement with
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canonical religious texts. Both thinkers conceive of the spiritual growth
of the human individual as a journey through three stages: First Naiveté
– the uncritical acceptance of the traditional worldview as “literally” and
unreflectively true, Criticism – or the exposure of the tradition to the
best reflective tools that modern philosophy and science have to offer
(historical criticism, psychoanalytic criticism, and many other critical
matrices), and Second Naiveté – the attempt to hear the speech of the
traditional text again, without relinquishing the critical consciousness,
and to “retrieve” the “world” that the text offers us as a genuine
possibility once more. From this perspective, the hermeneutic practice of
teaching and learning texts is no longer a mere means to some end, like
transparent “knowledge,” but the very process within which the mutual
transformation of both reader and text takes place.

The next section in the volume contains essays pertaining to Jewish
education written from a social science perspective. Mike, although
himself a philosopher and theologian of education, has always made
a point of emphasizing the value of social science research for both
conceptualization and policy-making in Jewish education. In his view,
while it is philosophy that is the discipline that concerns itself with
the ends of education (“philosophy of education”), that discipline must
be open to empirical research as to the manner in which individuals
and groups actually learn, construct their identities and constitute their
self-understanding (“theory of education”), lest it become either hope-
lessly utopian or sterile and ineffective. The first contribution to this
section is an essay by Prof. Mordechai Rotenberg, written within the
ostensibly “new” tradition of “narrative research” in the social sciences.
In the essay, Rotenberg provides illustrative examples that highlight
the therapeutic value of a process he calls “re-biography,” wherein
individuals or collectives who have undergone tragedy, trauma or failure,
“rewrite” their personal or national biography such that they can live
with the past and go on functioning. This kind of subjectivization of
experience should not be seen merely as an exercise in self-delusion.
What the process involves is the “centralization” of certain genuine
elements of one’s personal or collective history, and the “peripheraliza-
tion” of others. In fact, so claims Rotenberg, such “centralization” and
“peripheralization” of events is what has been going on in the supposedly
“positivistic” and “objectivistic” modern discipline of history since the
Romantic period. In order to buttress his claims, Rotenberg makes ample
reference to important trends in interpretation theory (hermeneutics)
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as well as to milestones in contemporary social science research. In
the last section of his essay, Rotenberg shows how the aggadic genre
in rabbinic literature performed this therapeutic-educational function
of “re-biography” through “centralization” and “peripheralization” of
Jewish memories, and by so doing made a major contribution to the
uncanny resilience and survival capability of the Jewish people. In his
conclusion, he insists that the process of national myth-making is both
unavoidable and ultimately therapeutic, and therefore should not be
denigrated even in our own times, despite the prevailing fashion.

The second article in the “social science” series is by Prof. Mordecai
Nisan, and is concerned with a subject that has long occupied Mike – the
tension between “commitment” and “openness.” The title of the article
is actually “Commitment and Uncertainty,” although the author makes
explicit comments on the possibility of “open commitment” at the end
of the essay. The article is based on a lecture given by Prof. Nisan at the
conference held on the occasion of Prof. Rosenak’s retirement. It was first
published in Hebrew in Volume 10 of Studies in Jewish Education, and is
here presented in English so that its nuanced, considered and innovative
insights can be made accessible to a wider audience. Although firmly
situated in the discipline of cognitive psychology, and based on partially
structured personal interviews with many people between the ages of 17
and 65 who were asked about past and present personal commitments, the
article reflects Nisan’s early training and continued interest in philosophy.
As regards content, the article bespeaks a genuine concern with the
parameters of human autonomy and dignity in a world of pluralism and
the collapse of “grand narratives.” Methodologically, delicate yet clear
analytic distinctions are drawn between various modes of commitment,
such as commitment to believe and commitment to act, commitment
that remains reflective and commitment that “sheds” it reflectivity, etc.
Perhaps the most interesting distinction proposed by Nisan is between a
sense of duty deriving from belief in the intrinsic truth or value of a given
worldview or course of action, and the concept of “commitment,” which
by definition involves a conscious choice between different options that
are all regarded as reasonable and worthy of choice. In Nisan’s view, it
is precisely the lack of certainty concerning the absolute value of the
options chosen by many “committed” people in our society that has the
potential to breed “openness,” and the acceptance of equally uncertain
choices made by others.

Closing our section offering social science perspectives on issues
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pertinent to Jewish education is an article by Dr. Erik Cohen and
Dr. Shlomit Levy. Cohen and Levy propose a multivariate scheme
for “mapping” the complex variables and processes that affect Jewish
education in our post-traditional world. The panoramic range of the
article is very much in keeping with Mike’s panoramic interest in just
about every imaginable aspect of Jewish education worldwide. In the
article, the authors access earlier schemes, such as Bloom’s taxonomy
of educational objectives and Schwab’s “commonplaces,” but rely most
heavily on Louis Guttmann’s conception of the “mapping sentence” as
providing a kind of “grammar” of “nouns” and “verbs” that can serve as
a framework for research design in Jewish education.

Mike, though perhaps best known as an educational theoretician, was
never content that his writings be judged only by theoretical standards,
such as “penetration” or “coherence.” It has always been of utmost
importance to him that his conceptions and formulations be regarded
as practicable and capable of implementation in concrete educational
settings. Many of his writings represent educational embodiments of his
ideas, whether in the form of teachers’ guides or curricular materials. It
is in this spirit that we introduce the following section of this Festschrift,
called “Schools and Teachers.” The first contribution to this section, by
Prof. Daniel Pekarsky, oscillates between theory and practice. On the
one hand, Pekarsky suggests a series of specific criteria for determining
what could legitimately be considered “vision” in Jewish education. In
this connection, he contributes a valuable distinction between what he
calls “existential vision,” “institutional vision” and “strategic vision.”
Most of the essay, however, is devoted to an extensive study of the
educational practices that typify a particular school chosen as a case
study of a “vision-guided institution,” the Beit Rabban School located
on the Upper West Side of New York City. Pekarsky, in an acute analysis
of selected educational practices gleaned from his own observations in
the school, shows how a “vision-guided” school tenaciously strives to
embody its vision in the details of its administrative and pedagogic policy.
In the next article in the series, Dr. Asher Shkedi addresses the complex
and problematic interaction between teachers and the curriculum. His
article is based on a qualitative study of 26 teachers of Bible at various
levels. Teaching practices are observed in the classroom setting, teachers’
reflections on their teaching practices are analyzed, and written materials
produced by curriculum writers and teachers alike are compared. What
emerges is an astonishing account of the degree to which teachers depart
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not only from specific teaching practices recommended in the curriculum
materials they use, but also from the overall educational strategy and
structure of those materials (the “curriculum framework”), and even more
significantly, from the ideological assumptions and “meta-narratives” of
the curriculum writers. This kind of departure occurs even though
teachers rarely reflect on these gaps, and rarely conceive of themselves
as consciously opposing the worldviews of the writers. Shkedi’s findings
are valuable in that they remind curriculum writers and other educational
policy-makers of the limitations, complexity and fragility of their attempts
to bring about change in school settings.

The next and last piece in the series, by Inbar Galili-Schachter, builds
on Shkedi’s studies of teachers’ narratives and practices within the
framework of Jewish education, and also on my own work on hermeneutic
models drawn from modern Jewish thought, and their importance for
the reflective practice of teaching. She begins by discussing another
of Mike Rosenak’s well-known distinctions between “authenticity” and
“relevance” in the educational translation of canonical Jewish texts,
advising her readers that both terms can be interpreted in disparate ways.
She then reviews my own distinctions between discrete hermeneutic
orientations that can be extrapolated from the works of modern Jewish
and Western thinkers – the hermeneutics of “suspicion,” “evolution,”
“humility,” “dialogue,” and “philosophical midrash.” Her own special
and most valuable contribution to Jewish educational research is re-
flected in the way she uses the tools of qualitative research in order to
articulate the interpretive stances of teachers as evidenced in their actual
teaching practice and personal reflection. In an extended case-study,
Galili-Schachter observes and interviews a teacher of Jewish thought
in a non-religious Israeli high school who, in her view, exemplifies the
“dialogical” model of text-interpretation and teaching. In so doing, she
provides new insights regarding the dispositions, character traits and
forms of knowledge required for “dialogical” teaching in the true sense
of the term. “Dialogical” teachers possessed of these qualities have the
ability, in Galili-Schachter’s view, to successfully navigate the tension
between “authenticity” and “relevance” in Jewish education.

The final section in our collection deals directly with that complex
and elusive project to which Mike Rosenak has devoted much of his
thought and practice, namely: the “translation” of Jewish traditional
content into the thought-categories and life-experience of those who
are not committed to the authority of the tradition. In the first of two
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essays in this section, Prof. Barry Holtz illustrates, by concrete example,
what a legitimate “translation” of an ancient text, in order that it might
address a contemporary concern, might look like. First, drawing on
his rich literary background, Holtz interprets some selected passages
from Dante’s Inferno as shedding light on a current educational theme
as formulated by Dewey – education through experience. Moving to
the world of Jewish traditional texts, he focuses on the well-known
controversy between Rabbi Tarfon and Rabbi Akiva in Kiddushin 40b
concerning the primacy of either “talmud” (study) or “ma’aseh” (practice)
– and the subsequent conclusion that study is to be preferred because it
leads to practice. Holtz interprets this passage as highlighting the mutual
interdependence of theory and practice in education. Reflecting on what
he has done, Holtz insists that “educational translation” must go beyond
“p’shat” if it is to realize its mandate, and believes that the Jewish
tradition affirms this kind of interpretive freedom. Yet he also insists, in
Mike’s spirit, that educators should be aware of the partiality of their
translations as well as of the manner in which they may have departed
from the plain sense.

The second article in this series, and the one that closes the volume,
presents us with a clear and concise analysis of alternative understandings
of the concept of “translation” itself. While Ehud Luz, in the section
on modern Jewish thought above, showed how one great thinker and
cultural figure, Chaim Nachman Bialik, conceived of his project of
“translating” the Jewish heritage from a religious tradition to a secular
culture, and Barry Holtz – in the previous essay – gave examples
of possible educational translations of selected portions of text from
the Western and Jewish traditions, Prof. Hanan Alexander and Dr. Ari
Bursztein access the contemporary literature in philosophy of education
to elaborate both the analytic and normative dimensions of the concept of
translation. According to Alexander and Bursztein, the term “translation”
is employed in the philosophical-educational literature in one of three
senses: translation as adjustment – between theory and practice, past and
present, ethical theory and its appropriation by the individual, translation
as interpretation – whether “objective,” “subjective” or “intersubjective,”
and translation as implication – whether “logical,” “real” or “psycholog-
ical.” The categories suggested by Alexander and Bursztein for mapping
the various senses of translation in the literature are most helpful in
clarifying the possible understandings of this term – so often used in
vague and contradictory ways. The authors end their article by making a
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case for the retention of both the analytical and normative perspectives in
the philosophy of education generally, and concerning the employment
of the concept of “translation” in particular.

In conclusion I would like to say that all of us who have participated in
the editorial process that has led to the publication of this extraordinarily
rich collection of essays feel privileged in two respects. First, we feel
privileged at having had the opportunity to aid in the compilation and
editing of a volume to be presented to one of the outstanding Jewish
scholars and educators of our time – Prof. Michael Rosenak. Secondly,
we feel privileged at having had the occasion to read, re-read and study
the writings of the distinguished contributors to this collection. This has
truly been a significant learning experience for all of us; it has both
deepened and widened our knowledge and understanding of the field of
Jewish education in its many dimensions.

I would like to take this occasion to thank all those who helped make
the publication of this book possible. First and foremost – we thank all
the contributors for having so immensely enriched a field of study so dear
to Mike and to the Melton Centre. Second, I wish to offer personal thanks
to my colleagues, Drs. Elie Holzer and Alick Isaacs, who shared the
burdens of editing with me, and without whose theoretical and practical
insights, and close collaboration down to the most concrete details, this
volume would never have seen the light of day. Together, we extend
our most heartfelt gratitude to the Melton Centre’s academic editor, Ms.
Vivienne Burstein, whose untiring editorial efforts and wide-ranging
“negotiations” with all parties to this project proved invaluable. We also
would like to thank all those at the Magnes Press who aided in bringing
out this volume in such a splendid format. Finally, once again, we all
thank Prof. Michael Rosenak, Mike, for simply being the human being,
the scholar and the premier educator that he is, and for having inspired,
in all of us, the kind of commitment and creativity that can be found
embodied in this volume.




